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ABSTRACT

 The purpose of this study was to investigate the influence of parenting style on their
~ children carcer choice in Oye Local Government Area of Ekiti State. The sample consisted of two
hundred respondents who were conveniently selected from secondary schools within Oye local
- government in Ekiti State. The instrument used was a questionnaire which was administered to the
respondents. Four (4) null hypotheses were formulated and tested. Multinomial logistic regression
- .analysis was used due to the levels of the independent variable having more than two levels, testing
the influence of parenting style one children’s career choice. The findings of the study showed that
only authoritarian style parenting significantly predicted choosing a career in the social sciences
than being an artisan with an odd ratio of 1.15. In addition, one (1) out of the three (4) null
hypotheses tested was accepted because there were no significant differences in the variables
- compared.  Hypotheses one (1). Hypotheses 2 and 3 were rejected as there were significant
differences in the variables compared. The results of these findings seem to indicate that students
in secondary schools in Oye Local Government Area of Ekiti State have are often independence
in'making career choices.

: I{ejrwords: Career choice, Influence and Parenting style.

Word count: 190 words
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CHAPTER ONE

* INTRODUCTION

1.1 BACKGROUND TO THE STUDY

‘Everyone wants to be identified with a career regardless of its worth’s or value, whereas

- individuals are optimistic-about their career choice. The oxford advanced learners dictionary of

current English defines career as "a job or profession especially one with opportunities for progress

- or promotion" A profession is therefore " is a dignified occupation based on intellectual training

and desirable mental exercise the pufpose of which is to render service”’. Henry-bell (2006) Stress

that career is the totahty of experlence through which one learns about and prepares to engage in

' Work asa part of his way of 11v1ng Chen (2003) obj ectivist believe that occupatlonal matches can

be measured and predicted malnly through scientific assessment and will logically state what type

" of career choice best fits that person. This type of thinking was dominated in the early 20th century-

Frank Person the designated founder of the vocational guidance movement. Speete (2002) Observe

" career is an ongoing process that occurs over the life-span and includes homes school and

© communities”.

‘Eduwen (2000) opined" it is realistic that students desire help in order to make satisfying

. “choice of th‘e occupaﬁon. Career c_hoicc—: has become a complex science Wi_th the advent of

mformauon technology, the emergence of post industrial revolution and job competltlon It was a
common pracnce in the old days to find feudahsm convertmg it into a famﬂy affair where the son

of a blacks_m1th was destined to ‘become a blacksmith and a feudal was born a leader.

. Industrialization and post industrialization has made it possible for a common person to be richer

; as'- _10hg a5 she or he has due skills and knowledge (Wattles, 2009). Today, one has not only to make



due career-planning but also exhaustive career research before making a career choice so as to
- adjust with the evolving socio-economic conditions (Wattles, 2009). Most’ of students who are

secontlary schoels do not have accutete information about occupational opportunities to help them
.,: makeapleropriete careef'ehoice. According to Kerka (2000), carcer choice is influenced by
multiple factors including personality,_ interests, self-concept, cultural identity, globalization,
‘ socializetion role model social suppert and available resources such as information and financial.
- Bandura et al (2001) state that each individual undertaking the process is 1nﬂuenced by several
. factors mcludmg the context in, wh1ch they live in, their personal aptitudes, social contacts and
educational attainmetit. According to Hewitt (2010), factors influencing career choice can either
be intrinsic er extrinsic or both. Hewitt further states that most people are influenced by careers
that their parents favor, others follow the careers that their educational ehoices have opened for

them, some

© Career seiection 1s one of many important_choiees students will make in determining future
'. plans. Thie decision will intpact them throughout their lives. The essence of who the student is will
re’volve. arouﬁd what the student wants 'tc; do with their life-long work. Everyone should have an
honest occupation” (Rosenstock & Stemberg, cited in O’Brien, 1996, p. 3). Every student carries
the umque history of their past and this determines how they view the World That history created
inh.part by the" student’s env'ironment, personality, and opportunity, will determine how students
E ‘make career cheices. 1t then follows that how the student perceives their environment, personality,

and Qpportimity also will determine the career choices students make.

Factors in Career Choice, the first factor in career choice, environmeht, may influence the
~ career students choose. For example, students who have lived on an island may choose a career

dealing with the water, or they may choose to leave the island behind, never to have anything to




do with water again. Maybe someone in the student’s life has made a significant impact or

impression, leading to a definite career choice.

&

Parents’ 'educatiOnalrbaCkg_round'aﬁd pafenting style maif influence student views on
whetﬁer'or ﬁot to continue their education. Someone they saw on television may have influenced
the‘.s'tuden’_ﬁ, or parents may have demanded that they Career Choice I'actors 12 assume a family
busineés.- Firéf, these are various environmental factors that would lead a student to a chosen career.
How Stﬁdents have seen themselves in a role in which personality is a determining factor may
iﬁﬂuc;;nce a chosen .careé.r. Some careers demand that you have the personality to match the
qli;caiities of the occ;upation-. For example, sales people have to be outgoing. Second, through the
.parenting style it creates different personalities Splaver (1977) said “personality” plays an
impqrtant role in the choosing of the right career. A student’s personality must be a self-motivated
type,‘ as to investigate career possibilities'from early on in their_lives, and not the procrastinating
type that Wé_itS urlltlil- they Vare'compelled to decide. Students must take seriously the role grades play
~in liniitihg oppértunities in the future. Splaver went on to say, “It is important for you to have a

: good understanding of yourself, your personality, if you are to make intelligent career plans™

(Splaver, 1977, p.12).

'- . Opportunity is the.-third factor that has shéped career chéices for students. Opportunity may
_influence how students hdve pcziceive'd their future in terms of the reasonable probability of a future
in particular éar_eer fields. -The issue of poverty has played an important determining role in the
-opportunities a\./'ailab-le to all, The income level of ]iigh school families may determine what career
a student choloses dﬁring 'a' specific time in the student’s life; choices that will determine a large
- part of thaf student’s future. Some students will have to budget' education according to their

- personal income. Thout (1969) addressed those in desperate need, “Where necessary, these persons

3



[Indi\}iduals described as l.iving under the poverty level] must be assisted through special training

' pfbgrams to overcome educational and social handicaps so that minimum job standards can be

- .met” (p. 1). -Stll';dents-'in many cases will need the proper mentoring Career Choice Factors 13

opportunities to succeed. These support groups will be another opportunity that if properly

implemented, can help a student in the career choice process.

j _ Tﬁe most common factor is parenting style. The fafnily is a place in which children learn
R intérprt:fc reaﬁty '(Way ‘and Rossmann 1996b). Parents serve as significant interpreters for
' cﬂiicire_n of infbrmation about the world a:nd children's abilities (Hall, Kelly, Hansen, and Gutwein
19.96).: Reéearchers have studied t.he influence of parerits and the family on children's career choice
qnd cl_e-velopment. Much of this research has demonstrated links between career development and
sﬁch factors Vas' socioeconomic status, pafents' educational and occupational attainment, and
cultural background. This Digest highlighfs a different body of research that considers the effects
| -lof family -rel.ati'on_shi.pé. This research is based on attachment theory, whicﬁ suggests that close
reiati,onships provide experiences of security that promote exploration and risk taking (Ketterson
_ aﬁd‘ Blus’;ein 1997), an-d..socilal learning_theor_y, whiéh views "early experiences as a basis for
. deveioping care,er.self-efﬁ'cécy and ihterests as well as career goals and choicés throughout life"
; (Altiﬁan 1“997, p. 24 lj. The Digest looks at the ways in which parenting styles, family functioning,

“and parenﬂchild interaction influence career development.

Roe, an ecatly 'tlieoyist, proposed that carly childhood experiences play an indirect role in
sﬁapihg later rc‘areer behavior (Brown, Lum, and Voyle 1997). She suggested that parent-child
| relationships influence persohality otientations and the development of psychological needs;

“vocational interests and choices are some of the ways in which individuals try to satisfy those



needs (ibid.). Although Osipow (1997) and others point out the difficulty of demonstrating links

between parenting styles and vocational choices, some research evidence is emerging.

Parenting styles are broad patterns of child rearing practices, values, and behaviors. Four types of

| .palrenting s_ty.les' ate: |

1 Auﬁoritgtive (boi:h denie;nding and responsive),

i Agﬁhqritarian- (highl_y demanding énd directive but not resp'onsive),

) _iii; indulgént_pr Permissivg (more responsive than demanding), and

Civ ._Uniﬂnvolved-(low in responsiveness and. demandingnesS) (Darling 1999).

The authoritative style- Balances clear, high expectations with emotional support and
‘r.eéc')gnit_ion of children's gufoﬁomy. Studies have associated this style with self-confidence,
- persistence, social competence, academic success, and psychosocial 'developm"ent (Bloir 1997,
Stfage and Brandt 1999). Authoritative patents provide a warm family climate, set standards, and
~ promote indépendencc—:', which result iﬁ more active 'careef explo;_”ation on, the part of children
(Krécke 199,7). .Althouglh ‘ailtho.ritafi'an ﬁarenting is associated with school success, pressures to
i confo'i‘m. and Fulfill ﬁarents‘ expectations regarding .education and careers can cause a poor it
. bétﬁeen'the ihdividual and the cﬁosen career, as well as estranged family relationships and poor
mehtal health (Way and Rosrsmann 19965). Families with uninvolved (or inactive) parents "seem
7 unE‘l.:bl,thO functionr Weli either because they cannot set guidelines, or because they do not pursue

interests that involve places and peitsons outside the family" (ibid., p. 3). This makes it more



difficult for children to develop self-knowledge and differentiate their own career goals from their

parents' goals.

» Overall'family functiontr_lg, a broader concept that encorﬁpasses parenting style, includes
such factors as parenta.t Support and guidance, positive or negative envifonmental influences, and
Hfamily members' interaction styles (Altman 1997). Family functioning has a greater influence on
career development than either family structure (size, birth order, number of parents) or parents'
: educatlonal and occupatlonal status (Fisher and Grlggs 1994, - Trusty, ”Watts and Erdman
_ 1997) Parental support and guldance can inctude specific career or educational suggestions as
': Well as experlences that 111d1rect1y support career development such as family vacations, provision
* of resources .such as books, and_modelmg of paid and nonpaid work roles (Altman 1997). The
absence of suppott, guidance, and encouragement can lead to "floundering," the inability to
: deVelQp and pursue a specific career focus. Lack of support can also take the form of conflict,
when a parer_lt‘.pressures a child toward a particular career and may withdraw financial and
, lemotio.nal_ su_pport' fot._a career plath not of the parent's choosing (ibid.); Family functioning also
ineludes the resi)onse to circumstances such as poverty, alceholism, marital instability, and illhess
or death of family mer_nbers.' Sometimes an individual may respond to arstressful.or negative family
‘ ehvirohmeﬁt by making hasty, unreflective career choices in an attempt to esc?ape or survive (ibid.).
: Qn the other hand, critical life events can epur a transformative learning experience that may shape

a eareer and life direction (Fisher and Griggs 1994).

Interactions between parents and children and among siblings are a powerful influence.

o _ Inte'rections can include 'positive behaviors such as showing support and interest and

co_mmunicating openly, or neégative behaviors such as- pushing and controlling (Way and



Rossmann 1996a). By shaiing workplace stories, expressing concern for children'’s future, and
ﬁodeling woi."k b_ehaviors, parents serve as a context for interpreting the realities of work (1ibid.).
Il’arcntﬂ-'i:hild connectedness facilitates risk taking and exploration, which are needed for identity
| forma‘uon in general as Well as for the formation of vocational 1denuty (Altman 1997, Blustein

' 1997) S1b11ngs can be a source of challenge and competltlon and a basis for comparison of

'_*ablh’ues thus prov1d1ng a context for identity formation (Altman 1997). Because career

developmenl is a lifelong process, ”famlly of origin continues to have an influence through the life
span" (ibid:, p. 242) ‘Understanding early famﬂy experiences and relatlonshlps can help adults

identify ba.mers to thelr career progress

| Whistqn (2004) suggested to students, perceived parental expectations had a stronger
| iflﬂuencé ‘than socio-economic status, but the inﬂuérn'ce was indirect through the variables of
' Student%s occupational expectation, which in.tur_ll affected career choice. The findings of Endicott
© (1984) indicate that student perception of paréntal expectations is an important factor in career
choiceas a paréntal influence. Generally, this inquiry lends empirical support to the asseﬁion that
- student perception of _j;)afental expectations may contribute significantly o career choice. Parenting
style exerts a lof of influence on the educational attainment of the adolescent especially the socio-
economic status of parents. The possibility of re- entry into school is enhzmcéd.rif the adolescent
' girl,comes‘from the ‘high socio-economic status .fa'rnily among girl child dm;) out group (Alika &
. Egb‘oc“:huk.:u,. 2009). Academic performanc‘;e is positively correlated with parents who enforce rules
- at-home (Ryan, 2005). F%mily influences the behavior or character of a child (Trost & Levin,
2000). Paren’fs play a sigﬁiﬁcant role in'laying the foundation of their children's career (Tella,

12003),




1.2 . STATEMENT OF PROBLEM

Thié research is based on the inﬂuehce of parenting style on the cheice of career among
secondary sehoei students in Oye Local Government Area of Ekiti State. The parents may desire
,"' what they ‘:thinli is good or.best for their ward. This may affect the child positively if the child can
eope with it but negatively when such a child has other things in mind, which he/she wishes to do.
| The result of this is that the child may ﬁot concentrate on the parents needs and so may not adjust
| p051t1vely towards the carcer. This sometimes leads to student’s waywardness, secrete cult
111\}01vement armed robbery and so on. The child may not cope with the parents continual force
- :against his/h_er will. Parents often known as the most important being who play a significant role

on their child's development morally, educationally and psychologically.

The world is ‘speedily making sucﬁ drastic.demand upon the coming Workers every truthful

man and l\&omm, who teaches and reflecting parents ie planning way to fit the students for the life
) andheedé of this new-..cenﬁ_lry. This statement which is still relevant today was written by Mejer
Bleomﬁeld 111 his Book “finding ones lplace in life in (2007) since the early 2000 career
develepment or”vocat_ional guidance at it was then known has iﬁcreasingly gained more and more
, attent_ion and respect in es_éence career counseliﬁ;g is a specialty within the profession of counseling
one that fosters 'vocationell‘y de§e10p1nent and work adjustment of individual abilities interest and
goals with the work roles structured by the community and occupation organized by companies
| :and assist a- eie\}elopiﬁg and deeiding' individual to make suitable and viable choice why examine
the factors affeetmg career choice on senior secondary school students, in the past and even now
- for many. It was assumed that an individual going through late adolescence Would be developing

~ their 111dependence and slovﬂy ehmlnatmg his or her famlly s constramts as he or she formed his
- or hef own ident1ty into the larger world, in effect the person would make career decision based

8
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on his or her own interest and occupational goals with limited influence from others. In fact even
* when young adult move away from home, their family will likely still have a strong influence upon
“them on two significant life events marriage and their career. Parents often time disregard the

ability Qf their children and choose career they feel is suitable.

The paifenting stylé, thus creates different types of personalities for children for example, children
whose parents adopts authoritative parenting style are more liable of personality traits such as
assertivclless,- self—control, s'elf-regulation.and self-dependence. The research question which the

' study attefnpt to verify are as follows

RQ1. Will authoritarian parenting style have significant relationship with stu_dentl’s career choice?
RQ2. Will authoritative pa‘renting stjrle have signiﬁcant relationship with stljdent career choice?
-RQ3. will perm.issive'.parenting style have signiﬁcanf relationships with student’s career choice?

' RQ4. Which parenting style authoritarian, authoritative, permissive is most significant in student’s

career,-_(;hoice. .
13 OBJECTIVE OF THE STUDY

'Therelfore, the 'preséﬁt study deems it imperative to investigate the extent fo which
~ parenting style Will play an important paft in career decision making among stucients. Generally,
this ipquiry Iendé émpiric;ﬂ support to the asseﬁion that student perceptionof parental expectations
may contribute signiﬁdariﬂy to careet c;,ho.ice..l It will unveil possible Ways,;tryihg to ﬁnd out to
whét extéht, the _inﬂuenc_e of thé parent will play on the student’s choice of career, and whether

i the influeiice will always aid the students positively or negatively.



1.4  SIGNIFICANCE OF STUDY

" The importance of this research work is to find to what extent the influences of the

" parenting style will affect the student’s choice of career,

o It vﬁll enable th;e researcher give recommendations to the parents about their children’s
response té theit career.
s Tt will enable the researcher make concrete recommendations to th¢ government about
the choi-ce' of career among sfudents especially now thgt tﬁe rate of unemployment is
| high. |
- _It will enaBle the researcher to make recommendation to school administrators.
.-' Thé findings will also enable t1_1e researcher made recommendations for further research

on the issue of career prospects.

10




CHAPTER TWO
THEORETICAL FRAMEWORK AND LITERATURE REVIEW
" THEORETICAL FRAMEWORK

-,.This éhapter contains the théoretical framework, theoretical conceptualization, related
empiri‘cral studiés, 'sta‘rtei'ner'ltrof hypothesis and the operational definition of terms. Attempts will
b_e made in thls chaptef té critic’:aily examine views, opinions, and perc_eptibns of past researcher
| as”:they cars i.nrbooks, journals léctures, magazines newspapers and abstracts in doing this,.those
“that are related 10 chbice of carecr among students will be highlighted no two persons are born
cxacﬂy alike each -differISN from the other in natural endowments, one being suited for one
- occupation and anpthér' for the other. Ail things will be prodﬁce ofin superiog quantify and quality
andw_ith -gre_ater: ease, when each man WOﬂ(S ata singlé occupation in accordance with his natural

: endowment.
2.1 THEORIES OF CAREER

‘The following section reviews the key psychological theories that was applied by the
researcher during the course of this research, these arrays of theories were quite apt in explaining

the constructs under study; they inclﬁde, |

Parsons theory

Donald Super .the(')ry

Hollrand’hé Theory of Career Personalities in Work Environment

Self-concept Theory of Career Development

11



o Gottfredson’s Theory of Circumscription and Compromise
s Social Cognitive Career Theory

. Indigenization of Career Theories

2.1.1 Parsons’ theory

- Frank Parson dév_eloped the idea of matching careers to talents, skills and personality,

~ Frank Parson is regarded as the founder of the vocational guidance movement. He developed the
talen_t-matching_appro’ach, which was latéer developed into Trait and Factor Theory of Occupational

Choice. At the center of Parsons’ theory is the concept of matching.

Parson states that bccupational decision making occurs when people have achieved:

&

e An accurate understanding of their individual traits (aptitudes, interests, personal abilities)
. A'knowlédge of jobs and the labor market
. Rationéll and objective judgment about the relationship between their individual traits, and

labor market.
“ This three-part theory still governs most current practice.

‘The traits and factor theory operates under the premi.se that it is possible to mesasure both

-individual talents and the attributes required in particular jobs. It also assumes that people may be

matched to occupation that’s a good fit. Parson suggests that when individuals are in jobs best

suited to their abilities they perform best and their productivity is at maximum.

‘Choosing a Career’, Parsons maintains that personal counsel is fundamental to the career search,

In p_aﬁicular, he notes'sever_l stages for a career counselor to work through with clients:

12




[. Personal data: create a statement of key facts about the person, remembering to include every

fact that has bearing on the vocational problem.

2. S’elf—analysis:'a self-examination is done in 'private'and under the instruction of the counselor.

~ Every te’n_dency'and interest that might impact on the choice of a work should be recorded.

- 3. The clients own choice.and decision: this may show itself in the first two stages. The counselor
“must bear in mind that the choice of career should be made by the client, with the counselor acting
~ as guide.

4. Counselor’s analysis: the counselor tests the client’s decision to see if it is in line with the *main

quest”.

5. Outlook on the career field: the counselor should be familiar with industrial knowledge such as
lists and classifications- of industries and career, in addition to location of training and
apprenticeships. '

6. Ii'lducti‘on and advice: a broad-minded attitude coupled with logical and clear reasoning are
critical at this stage.

- 7. General helpfulness: the counselor hélps the client to fit into the chosen work, and to reflect on
~ the décision.

‘Much -of Parsons® work still guide’s career counseling today, through it is not without
" criticism. Matching assumes a degree of stability within the labor market. However, the reality is
that the market’s volatility means individual must be prepared to change and to their

circumstances.

13



242 Donéld Super theory

B Donald Super proposed that people are much more fluid than statie nature assumed by
_ Trai't—And Factor theorilstr (Super, 1957). He poeited that, the (Matching Model) assumes that the
adole-scents. or _'adults who are assessed are all sufficiently mature. vocationally to have mature
stable traits (Super, 1983, p. 557). However various career counselors have noted that many
.:students are unable to voice their true skills or sofnetimes even understand them from a lack of
vo-cational:maturity. ‘Although still valid for career exploration purposes, matching assessments
like Holland’s shou_ld -only be e small step _in the counseling_process to Super ¢1983). Donald Super
went on te develop the cor_leept of tﬂe Life-Career Rainbow (Super, 1980) as a visual picture of
: llevf_e pei‘s_on plays ﬁultiple roles throughoﬁt his or her lifespan. These roles may overlap cach
ofher and var,yl by degrees of intensity, emphasizing that roles and perceptions change throughout
ones hfe and, thereby so does ones values and career choices. For instance, a young college
. studenls may hold a varlety of roles, mcludmg but not limited to: son/daughter student, spouse,
p-arent; worker, and citizen. Depending on the individual’s goals and values, the persons views of

his or her career choice(s) will vary as greatly as the roles he or she currently playing (Super 1980).
2.1.3 Hollahd’s Theory of Career Personalities in Work Environment

In the past fewd"eeades, the theery by Hc_)llan'd (1985, 1997)l has guide’d career intefest
assessmeﬁt .both; in fhe USA and intereationally. The theory by Holland offers a simple and easy-
o 7-‘- to-unaefstand tybolo gy framework on career interest and environments that could be used in career

eeuﬁselling aﬂd guidance. Holland postulated that vocational inferest is an expression of one’s
| personahty, and that vocatlonal mterests could be conceptualized into six typologles, which are
_ Reahstlc (R}, Invesugatwe (I), Artistic (A) Social (8), Enterprising (E), and Conventional (C). If

person s degree of resemblance to the six vocational personahty and interest types could be
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asseséed,'then it i possible to generate a three-letter code (e.g., SIA, RIA) to denote and

" summarize one’s career interest,

.—-The first ieﬂer of the code is a.person’_s_ primary interest typé, which would likely play a
" major role in career _choi‘ce and satisfaction. The second and third letters are secondary interest
- themes, and théy would likely play a lesser but still significant role in the career choice process.
- _ ‘Parallel to the classification of vocational interest types, Holland (1985, 1997) postulated that
vocational environments could be arranged into similar typologies. In the career choice and
deveiopment process, p_eqple search for environments that would allowthe.m to exercise their skills
| and'abilitiés, and to éxpress.their attitudes and values. In any gi&en -Vocation;I environment, there
isa te,jndenc& to shape its composition so that its characteristics are like the dominant persons in
~there, and those who are dissimilar to the dominant types are likely to feel unfulfilled and dis-
s...s.Ltisﬁe'c_i. The concept of -“congruence” is used by Holland to denote the status of person-
environment interaction. A high degreel of match between a person’s personality and interest tyﬁes
and the dominant work environmental types (that is, high degree of congruence) is likely to result
' il-l-"voce-itional satisfaction and Stability, émd'a low degree of match (that is,ll low congruence) is likely
- -:té result in .V(_)“ca‘tioﬁal dissatisfaction and instability. The person-environmient congruence
pefspective in HOlla_nd’s theory is quite similar fo TWA’S concept of correspondence the six
Hollénd illterest typqlogiés are arranged in a hexagon in the order of RIASEC, and the relationship
betWeen ’thé. t‘yp‘ers‘in terms of similarities aIlld.(.:‘lis- similarities a;re portrayed by the dist_ance
- betwéen‘ corresp"c-)nding types in the hexagon.
The c__ohcept .of consistency is used as “a measure of the internal harmony or coherence of
‘ an ind‘.i\"fi'dual’sr_type scores” (Spékaner& Cruza-Guet, 2005, p.' 24). Accordingly, types that aré

~adjacent to each other in the hexagon have the highest degree of similarity in terms of their
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) persolialit_y eharatcteristics and vocational orientations, types that are opposite ill the hexagon have
tlle“least degree of similarity, and types that are separated by one interval have a moderate degree
of simi_larity;rA simple way to determine the consistency of an interest code is to look at the
| distahoe between the ﬁi“st two letters of the code in the Holland hexagon (high, moderate, or low
oonsillétency). In addition .to congruence and consistency, another major concept in Holland’s
| theory is d1fferent1at1on Differcntiation refers to whether high interest and low interest types are
- ‘clearly d1st1ngulshable in aperson’s interest profile. An interest profile that is Jow in differentiation
resembles a relatively flat line in which high and low interest types are not distinctive. In contrast,
a differentiated interest profile has cleaﬂj high and low scofes, suggesting tlgat the crystallization
of interestﬁiéht hetfe oc.cur'red, end 'readi'ness for career choice specification and implementation.
Holland’s theor-& hasl'.a..n enormous impact on career interest assessment and research (Spokane,

" Meir, & Catalano, 2000).

: ln-the 40'years since Holland’s the_ofy was proposed, hundreds of research studies have
been published to examine Holland’s proposmons and the validity of interest instruments that were
based on h1s theory, 1no1ud1ng some studies using 1nternat1onal samples. A major area of

illvestigation among cross-cultural studies was whether Holland’s proposed structure of vocational
interests was \telid eeross.cult‘ures (e.g., Rounds & Tracey, 1996). For example, Tak (2004)
administered the Strong Interest Inventory to Korean college students, and findings from multi-
' dlmensmnal scaling and teet of random1zat1on suggested a good ﬁt with Holland’ * circular
 model of interest, even though the. shape of interest arrangement was not clearly hexagonel. In
aoother study by St(erko ‘and Babarovic (2006), a Croatian version of Holland’s Self-Directed
Search‘(SDS) was administered to 15-19 years old'Croatia.n adolescents. The general findings

‘ ﬁsing randomization tests and factor-analytic techniques were supportive of Holland’s circular
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model, even though the degree of fit was higher for ‘older age groups. However, findings from
some other inter'nati'orlal studies suggested that the six interest types tended to cluster in forms that
| reflect idiosyrrcratie cultural values and occupational/ educational perceptions within a cultural
, contex_t (e.g., Law, Wong, & Leong, 2001;. Leung & Hou, 2005; du Toit & de Bruin, 2002). For
exahlple, Leung, and Hou.‘(ZOOS) administeredthe SDS to Chinese high school students in Hong
Kong and ﬁndrngs from exploratory and confirmatory factor analyses suggested that there were
six first- order factors clustered into three groups, Wl’llch were Realistic-Investigative, Artistic-
| .:Soeial, and Socral-Erlterprlsmg-Conventlonal. Leung and Hou (2005) suggested that the clustering
might reﬂect characteristics of high school curriculum in Hong Kong (that is, the assignment of
students i__nto science, arts; and business curriculum), as: well as the centrality 6f social relationships

in Chinese culture.

In summary, there was mixed support for Holland’s structure of vocational interests across
eoltures. _The}clustering of the types was affected by speeiﬁe cultural values and perceptions. Given
| the. inoreasing need for Vo.cational interest'assessment'in different cul- tural contexts, there is a
need 10 conduet more research studies to examine the cross- -cultural validity of Holland’s theory

' and the various 1nterest assessment instruments developed. In add1t1on to studies on vocational

- -interest structure, reSearch studies should examine other aspects of Holland’s propositions, such

as those related fo type characterlstrcs work environment, and the predictive validity of career
ch01ee Most 1rnportant of all, the utility of an interest assessment tool is dependent on whether
interest t'est scores obtained could help a test taker- identify d1reet1ons for occupational and
eduCatio'nal exploration.ln the USA, occupations atld educational opportunities (e.g., college
majors) have ‘been translated into Holland codes (e g., ‘Holland, 1996), and test takers can

convemently loeate these codes from readrly available prrnted or internet sources. However
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N oocupational and educational classification resources developed in the USA cannot be adopted in
fllll in ”another tegion without adaptation to match with local occupational and educational
eha.racteristics. Hence, 'the. challenge for intern.ational sch.olars is not only to develop and adapt
| instniments S0 that they are consistent with their cultural contexts, but also to develop occupational

"and educational codes and resbur_ces that could benefit local users (Leung, 2004).
2,14 Self-colncept Theory of Career Development

Among the_inany theories of career choice and development, the theory by Super has
* received rnuch attention in the USA as well as in other parts of the world’ Sluper (1969, 1980,
: 1990) suggested that career cho1ce and development is essentlally a process of developing and
1mplement1ng a person S self—concept According to Super (1990), self-concept is a product of
” complex inte'ractions among a number of factors, including physical and mental growth, personal
' experiences, and environ- mental characteristics and stimulation. Whereas. Super presumed that
there is an organic mechenism acting behind tlie process of development and maturation, recent
articulations (e g., Herr, 1'997' Savickas 2002) of Super’s theory have called for a stronger
_emphasis on the effects of social context and the rec1procal influence between the person and the
environment. Blllldll’lg on .Super s notion that self-concept theory was essentlally a personal
constrnct theory, Savicl;as (20.02) fooka constructivist perspective and postulated that “the process
 of career -oonstruction is essentially that of 'cleveloping‘and implementing voéational self-concepts

in work roles” (p. 155).

A telat'ively stable self-concept should emerge in late adolescence to serve as a guide to
career chdice and adjustment, l—lolwever_.,' self-concept is not a static entity and it would continue to
evolve es the person eneonnters new experience"and progresses through the developmental stages.
L_ife and vvork satis_factiOn is a rcontinual process of -impletnen_ting the evolving self-concept
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through work an:d otHer life roles. Super (1990) proposed a life stage developmental framework
. Wiﬂ;l-thc foilowing stages: érowth exploration, establishment, maintenance (or management), and
| dlsengagement In each stage one : has to successfully manage the vocational developmental tasks
7 that are socw.lly expected of persons in the given chronological age range. For example, in the
sfage of exploranc_)n (ages around 15 to 24), an adolescent has to cope with the vocational
d_elve_lopmente{l tasks of crizstallization (a cognitive process involving an understanding of one’s
' :interests, skills; and values, and to pursue career goais consistent with that understanding),
speciﬁcatidn (makiﬁg tentative and specific career choices), and implementation (taking steps to
~actualize caiéer choices throﬁgh engaging in training and job positions). Examples of vocational

developmental tasks in each of the developmental life stages are described in Super (1990).

Accordingly, the éoncept of “career maturity” was used to denote the degree that a person
was able to -fulfill the vocational developmental tasks required in each developmental stage.
' Parltial'l}'f due to the mixed results obtained in empirical research studies on career maturity, there
have been suggestions to teplace career maturity with the concept qf adaptability (e.g., Herr, 1997,

- Savickas, 1997, 2002, 2005). Whereas the above vocatioflal developmental stages are likely to

_ ‘progress as maxi- cycles in a person’s life journey, Super (1990) postulated that a mini-cycle
consisting of the same stages from gfowth to disengagement would likely take place within each
of the stages, particulaﬂy when a persoﬁ makes transition from one stagerto the next. In addition,
' individualé would gé through a mini-cycle of the stages whenever tﬁey have tgo make expected and

' unegﬁectgd caréer transiﬁons suqh as loss of employment or due to personal or socioeconomic
| ; circumstances (Savickas, 2002). The contextual emphasis of Super’s (1980, 1990} theory is most

clear'lylrd_epid"’ted through his postulation of life roles and life space. Life at any moment is an
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aggregate of roles that one is assuming, such as child, student, leis rite, citizen, worker, parent, and

: "homemaker.

The salience of different life roles changes as one progress through life stages, yet at each
- single mon’ieﬁt, two or thrf:e roles might take a more central place, while other roles remain on the
peripheral. Life space is thé constellation of different life roles that one is playing at a given time
-_ inl ciifi’ereht contexts ér cultural “theatres”, including home, community, school, and workplace.
" Role corrlﬂicts,- role interference, and role confusions would likely happen when individuals are
constrained in their abiliw to cope with the demands.associated with their multiple roles. Super
- was instrumental in dev-t;,loping the international collaborative research work called Work

~ Importance Study (WIS) aim_ing to_ study work role salience and work values across different

- cultures The WIS mvolved multiple nations in North America, Europe, Africa, Australia and Asia,

and resulted in measures of work roles and work values with s1m11ar structure and constructs (see
Super & Sver_ko, 1995 for a summary of the WIS). Many aspects of S_uper’s_ theory are attractive
to Vi_ntemgt'ional‘ career guidance professional and :researchers, “including concepts such as
vocational deveIopmental taéks, developrﬁental stages,.and career maturity and life roles. It offers
La .g_:o--mprel;ensive framewdrk to describe and explain the process of vocational development that
could gu1de career interventions and research. The recent anchoring of the theory on
" developmental conlextuahze takes into considerahon the rec1proca1 influence between the person
~and his/her social eqology, including one’s qultﬂre. Likewise, the conceptualiz.atlon of career
chioice and deyélopment asa process-of personal and career construction recognizes the effects of
K 7 _subjective cultural Veﬂues and beliefs in shaping vocational self-concepts and preferences. A good

portion of the international research studies on Super’s theory have used career maturity as one of
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the major variables (seé a review by Patton & Lokan, 2001). Career maturity was examined in two

- recent studies conducted in Australia.

Patton, Creed, and Muller (2002) administered to Grade 12 students the Australian version
of the Career‘Developmf.ent Inventory (CDI-A) (Lokan, 1984) and a measure of psychological
| Wellubeing. These students were sur‘}eyed on their educational and occupational status 9 months
. aﬁgf 1.;-heyr graduated. Findings supported the .hyp'(.)theses that students who proceeded to full-time
| s‘tﬁdy would hﬁve higher levels of career maturity (operationally defined as having high CDI-A
: scores) school achievement and psychologlcal well-being while still at schoo], in compared to
: students who did not make a smooth transition to work or education after high school. The authors
suggested that there was a strong need for school-based intervention to assist students who might
- not be tran51t1on1ng to full-time studies after high school. In a different study by Creed and Patton
(2003), CDI- A was admmlstered to h1gh school students from Grade 8 to Grade 12, along with
several other career-related measures including career decision- makmg self—efﬁcacy, career
demdedness and work value, self-esteem and work commitment. Regressmn analyses were
condqcted and it'was found that seIf-efﬁcacy,. age, career decidedness and work commitment were
| ‘the main rpredrictors._of c.ai'eer maturity attitudeé (CDI-A attitude scales),.whc-:reas age, gender,
dﬁreer Cerfainty, work co.mmitment,' and career indecision were the main predictors of career

maturity knowledge (CDI-A knowledge scales).

T Differénces in caréer maturity scores were. also found among students in different grade
| lé;fels.-These‘ﬁndings ‘were consistent with the developmental assumb_tions of career maturity.
"Repefto (2001).-_rep0r‘lted a study using a Spanish version of the Career Development Inventory
(CDI) to measure the careé.r maturity of high school students (7th grade to 12th grade) enrolled in

a career intervention program called Tu Futuro Professional (TFP, meaning Your Future Career).
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The intervention was designed according to Super’s conceptualization of career maturity, with the
following components: self-awareness, decision-making, careér exploration, and career planning

and management.

A pretesﬁ-poéttest design was used, and findings from treatment groups were compared to
thbsé from; control groups; The results suggested that the intervention was highly effective in
elevatmg the-ca.reer maturlty of Students in all the grade levels. In addition to career maturity, there
are other aspects of Super s theory that need to be examined across cultures. For example, self-
concept isa pro,minent feature of Super’s theory, and the implementation of one’s interests, values,
| aﬁd skills in a work role is insfrumental 1o vocational develdpment and satisfaction. However,
‘there are Culturél var'iétions in the impoftance of self in decision-making, and in some cultures
important life debisions such as career choices are also subjected to considerations that are familial
~and collective in n-z'm-lre.‘ln order to maximiie self- fulfilment and social approval, one has to
neg-btiate:\'zvith th§: environment tb locate tile most accep'table solutions and option (Leung & Chen,
2007)':. C(')nsequently,'“car_eer choice and development is not a linear process of self-concept
- irﬁﬁleméntati__on, but. a process of négotiations and compromises in which both the self and one’s

environment have to be consulted.

= The concept of l.ife role can also be useful in understanding the cultural dynamics involved
. the career ch01ce process Values such filial piety, family harmony, and loyalty might influence
._h.ow the personal self is construoted and the salience and importance of different life and work
roles as We}l as‘ their dynarﬁic interactions. Even though international research on Super’s theory
is still very much needed, Super’s théor'y will continue to play an important role in career
' developmént ‘practiée internationally'(e.g., Leong & Serafica, 2001, Pattebn & Lokan, 2001‘).

- Super’s influence is best illustrated by an article by Watanabe-Muraoka, Senzaki, and Herr (2001)
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who commented that Super’s theory “has received wide attention by Tapanese practitioners, not
only in academic settlngs but also in. busmess as a source of key notions in the reconsideration of
~ the human bei'rig and work relation- ship in the rapidly changing work environment in

‘contemporary Japan” (p. 100).
2.1.5 Gottfredson’s Theory of Circurﬁscription and Compromise

In compared to the more established career development frameworks such as Super’s and

Holland’s theories, Gottfredson’s theory of career development is a more recent contribution.

E ~ Gottfredson (1981, 1996, 2002, end 2005) assumed that career choice is a process requiring a high

level of cog’niti\}e _pr_oﬁcieney. A child’s ability to synthesize and organize complex occupational
information is a function of chronological . age progression as well es general intelligence,
- Cognitive growth' and development is instrumental tlo the development of a cognitive map of
: occﬁp_ation 'and“conceptions of self thaf are used to evaluate the appropriateness of various
oeeupational alternatives. In recent revisions of her theory, Gottfredson’s (2002, 2005) elaborated
on the dyﬁamie interplay between genetic makeup and the environment. Genetic characteristics
' play a’crucial roie in shaping the basie characteristics of a person, such as interests, skills, and
' Valﬁe':s, yet their expression is 1poderated by the environment that one is exposed to. Even though
gehetie makeuﬁ and enviro_nment play a crucial role in shaping the person, Gottfredson maintained
- that the person is stillllen active agent who could influence or mould their ewn environment. Hence,
career devebpment is viewed as a self-creation process in which individuals looked for avenues
or niches to. express th_eir genetic prlo'clivities Witl_ﬁn the boundaries of their own cultural

&

environment.

" In contrast to the established notion ‘that choice is a process of selection, Gottfredson’s

- (1981, 1996,._2002) theorized that career choice and development could instead be viewed as a
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process of elimination or'circumscriptic;ﬁ in which a person progressively eliminates certain
ocdupational alternatives .fr"o.m further considerétion. Circumscription is guided by salient aspects
of self—concept-emergiﬁg at different developmental stages. Gottfredson maintained that the career
a_si)irations of children are inﬂuenced more by the public (e.g., gender, socjal class) than private
' ':aspects of their self-.éonc'ept (e.g., skil.ls, interests). A developmental model was proposed

_cohsi_sting of four stages of circumscription. The first is called “orientation to size and power”

(ages 3— 5) -and the ch11d perceives occupatlons as roles taken up by big people (adults). The second

stage is called “0r1entat10n to s ex-roles” (ages 6-8), and in this stage sex-role norms and attitudes
emeige as _deﬁning 'asp’ect of a child’s self-concept. The child evaluates occupations according to
V' whéthe_r lthey‘__a‘:re appropriate to one’s sex, and eliminates from fﬁrthe_r consideration alternatives
tﬁat ar_ef perceived to be gender iﬁappfo:})riate (ie., the wrong sex-type). The third stage is called
“_orientation to social Valﬁation” (ages 9-13) as :social class and status become salient to a child’s

~ developing self-concept. h

Accordingly, the emergiﬁg adolescent eliminates from further éonsideration océupations
that are too low (i.e., occupations with unacceptable prestige levels) or too high (i.e., high prestige
occuﬁations beyond bne’s efficacy levei) in prestige. The fourth stage is called “orientation to the
 internal, uﬁique self” (ages 14 and a,bove), in which internal and private aspeéts of the adolescent’s

‘ selfjcbncgpf; such as -pérsonality, interests, skills, and values, become proininent. The young
3 5 adolescentjconsiders occupations from the remaining pool of acceptable occupations according to
ﬂ-lei:r suitabili;uy or degree of match with one’s internal.self. Another career development process
s compromise. In response to external realities and constraints such as changes in the structure of

 the labor market, economié depression, unfair hiririg practices, and family obligations, individuals

have to accommodate their occupational preferences so that their eventual choices are achievable
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in‘ thé real world. Compromise is a. complex process in which compatibility with one’s interest is
_ often qomprémised first so as fo maintain a greater degree of correspondence with one’s preference
forpﬂr_és;tige and sex-.type.r Since its inception in 1981, Gottfredson’s theory has only received
ﬁmitéd attentiqn in t_he‘ empirical literature. Almost all the published research studies examining
Gc‘)ttfred_son’s‘ theory have usea sarnf)les in the USA, and a search of the literature using PSYINFO
' ':yielded no research studies with international samples. Gottfredson’s theory is. difficult to test
_enipirically maiﬁly Because (a) most of the hypothesized variables, such as sex-type, prestige,
circumscription, and‘ COi'nprdmise, are difﬁcult to operationalize, and (i:)) the hypothesized
devélopmental process should ideélly be tested via longitudinal research design requiring
subéténtial_ time ra.nd' résources.
In a review article of major career development theories, Swanson and Gore (2000)
‘ Comme;lted that .G_ottfr,edsé)n theory “is one of the few attempts to study specifically the period
* corresponding to Super’s‘_grow‘_ch.stage. Hdweyer,'it essentially remains quite difficult to test the
- theoretical propositions, and unfortuﬁat'ely, an untestable theory is not paﬁicularly useful” (p. 243).
Nevertheless, the theory by Géttfredson still offers unique perspeCﬁves to .carcer guidance
professionals internationaliy. For inétance, in many cultures life accorhplishment is measured by
successes in education and public examinations and attainment in career positions that have high
- social statﬁs and iﬁﬂuence.,Likewisg,’ gen'der' stereo- type is also a part ofg many cultures (e.g.,
Asia_nj. cul_‘;uf-es),':hnc_l individuals are encour- aged to pﬁrsue occupations that :are perceived to be
~ compatible to their gendef (Leung, 2002). Hence, Gottfredson’s theory offers a framework in
Which the iﬁﬂuence of pfesti'ge and sex-type could be understood in diverse cultural contexts.
| Meanxﬁvhile, as career guidance interveﬁtion’s arg.becoming more central in primary and secondary

| s'chofjls around the world tGysb_ers, 2000), the theofy by Gottfredson could be used as a conceptual
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guide to program development. Gottfredson (2005) outlined a model "of career guidance
interventions aiming to reduce risk and enhance development, encouraging positive adaptation in

' _relatitm to cognitive growth, self-creation, circumscription, and compromise.

The mbdel consisted of counselor strategies and tools thét could be used to optimize (a)
léarning and the use of complex 0ccupaﬁ§ﬁal information, (b) experience and activities that allow
7 chilldyeln and adollesc.el-‘its to understand their careet-related personal traif;s, (c) self-insight to

cé_nstruct aﬁd conceptualize a futﬁre' career path that is realistic and feasible, and (d) wisdom in
Sclf~illvestmeht to ele_vﬁte the odds of successfully implementing preferred career options. These
| .:broad strafegieS' are épplicable to a variety of cultural contexts in which opportunities exist for

career interventions in school settings.
* 2.1.6 Social Cognitive Career Theory

Social C‘.égniti‘ve .Career Theory (SCCT) (Lent, Brown, & Hackett, 2002; Lent, 2005) is
| anchored in Bandurd’s sel.f;efﬁcacy theory (1977, 1997), which postulated a mutually influencing
relatioﬁship l;etween people and the environment. SCCT offers three segmental, yet interlocking
proces“é;. models”of career célévelopment see_:king* to explain (a) the development of academic and
Vocaﬁonal intérest, (b) 'hc;w individuals make educational and career chQices, and (c) educational
aﬁd career perfor_mance and stabﬂity. The three segmental models have different emphasis
E 'céntering a;rOUHd thre"é core variables, which are self-efficacy, outcome expectations, and personal
goals. Lent (200‘5.) deﬁnedl self-efficacy as “a dynamic set of beliefs that are linked to particular
| performance domailns' and activities” (p. 104). Se_lf~efﬁcacyﬂ expectations influence the initiation
of épeciﬂf: behavior and the mainté‘nan(;e of .behavibr in response to barriers and difficulties.
Consiétént with-éarly.formulation by Bandura (1977} and others (e.g., Hackett & Betz, 1981; Betz,

'- Bbtgen, & Harmon; 1996), SCCT theorized that self-efficacy expectations are shaped by four
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primary  information sources Or learning experiences, which are personal performance

“accomplishments, vicarious learning, social persuasion, and physiological and affective states.

" Lent (2005) suggested that of the four sources of information or learning experience, personal

performance accomplishments have the most powerful influence on the status of self-efficacy.

~ Lent, Brown, and Hackett (2002) defined outcome expectations as “personal beliefs about the

consequences or outcomes of performing particular behavior” (p. 262). Outcome expectations

‘nclude beliefs about extrinsic reward associating with performing the target behavior, sell-

 directed consequences, and outcomes derived from task performance. Overall, it is hypothesized

that an individual’s out- come expectations are formed by the same information or learning

- experiences shaping self-efficacy beliefs. Personal goals refer to.one’s intention to engage in

certain aclivity or to generate a particular ouicome (Lent, 2005). SCCT distinguished between

- choice content goals, referring to the choice of activities to pursue, and performance goals, refer-
' ring to the level of accomplishment or performance one aims to attain. Through setting personal
- goals, individuals could persist in tasks and sustain their behavior for a long time in the absence

- of tangible external rewards or reinforcement. Self-efﬁcacy, outcome expectations, and personal

goals served as core variables in the interest, choice, and performance models of SCCT. The

interest model specifies that individuals would likely develop interest in activities that (a) they feel

efficacious and (b) anticipate that there would be positive outcomes associated with the activities.

The dynamic interaction among interest, self-efficacy, and outcome expectations would lead to the

* formation of goals and intentions that serve to sustain behavior over time, leaeding to the formation
- of a stable Iﬁattefrn of interest in adolescence or early adulthood. The SCCT choice model views

“the development of career goals and choices as functions of the interaction among self-efficacy,

outcome expectations and interest over time.
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Career choice is an unfolding pfocess in which tﬁe person and 1;118/ her environment
mufue_mlly :inﬂuenrce each other. .It involvés the speciﬁcation of primary career choice or goal,
- .: actions éiming £o achieve one’s goal, and performance experience providing feedback to the

‘-. in&ii\}idual on the suitability of goal. In addition, SCCT posited that compromises in personal
| mterests mlght be requlred in the career chome process due to contextual immediate to the person
_ (e. g cultural behefs, soc1al barriers, lack of support). An “ab1l1ty” factor, defined as one’s
aghievement, aptitude, and past’ performance, was highlighted in the perf_ormance model of SCCT.
Af)ilityl seweé as feedback from reality to inform one’s self-efficacy and outcome expectation,

"~ which in turn would influenice performance goals and levels.

Lent (2005) suggestéd_that incongruence between efficacy and obj ective ability (e.g., over-
* confidence, under-cdnﬁdence) would likely lead to undesirable performancec(e. g., ill-prepared for
task, perforfnan¢e anxietyj. An 0ptifna1 point is a slighﬂy overshot self-efficacy which would
. prorﬁote fﬁrthcf skills uti.Iizationrand development, SCCT offers a comprehensive framework to
understand the development of career interest, career choice, and performance that is grounded in
' Self—efﬁcacy theéry. In_,thf_: past decade, SCCT has generated a large number of research studies,
" including some studies conducted with inte.rnatibnal samples (e.g., Arulmani, Van Laar, & Faston,
- 2003; Hamptgﬁ, 2005; Patton, Bartrurh, & Creed, 2004). For example,. a study by Nota, Ferrari,
- _VS'olberg,' and .Soreéi (2007) used a SCCT framework_ to examine the career development of Italian
youths attendmg a unlversrcy preparahon program in Padua Province. The authofs found a positive
relatmnshlp between the career search self-efficacy of participants and famlly support, and a
| negative rel'ationship between career search seif-_éfﬁcac_y and career indecisic;n. IFor male students,
- the ;‘eiatiqnéhjp' ‘betw’een‘ family _support and career indecision was partially hlediated by career

- search self-efficacy. These findings were consistent with the general SCCT career choice models,
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and illustrated the importance of social support to career decision and efficacy. Findings from a
:'study by C_réed, Patton, and Prideaux (2006) on high school students in Australia were less

suppor.tive:of the process model of SCCT.

Eighth gradérs .were administered measures of career decision-making self-efficacy and
: careeﬁ decision and then agﬁin on Gréde 10. Contrary tc; theoretical expectations, changes in career
:dqcisiommaking self—éfﬁcacy over time were not associated with similar changes in career
ihdecisioln, and vice versa. The authors suggested that a causal linkage between the two variables
" as hypéthesized B_y the SCCT process' model might not exist and that early self-efficacy status
might not buffer a perso'ri‘ from future care_:er ‘decjision-making conflicts. Overall, SCCT offers

. international péreer guidance practitioners and researchers an overarching framework to guide
' '_,:p'ractice, as well as tangible propositions and hypotheses that could be tested empirically. In
addition to_hypotheses testing, efforts are needed to develop or adapt existing iﬁstrurnents so that
variables associated with 'SICCT could -be tested via measures that are valid and reliable across

cultures. -
12.1.7 Indigenization of Career Theories

‘The big five career theories are al:l_ developed in the USA but as evident from the review
: above,,_i:h;:y have Serye;d to guides caréer guidance practice aﬁd research internationally. Even
‘ thoﬁg_h the big ﬁ\}e théofiés have been reviséa and updated in response to emerging research
_ e\}_idence and ‘sc')lcia.l changes, t_h;ay are still cénéeptually and empirically anchored in the social and
occupétional ;:Qntexts‘of the USA, and carcer guidance practitioners and researchers should be
-careful not‘t.o -fransl.)ort these theories to their own contexts. without cultural adaptation and
modifications (Leung, 1995) A review of the concepiual literature in career developmcnt

- suggested that very-few career development theories have emerged from regions outside the USA,
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: Ic ordeif to advance the career guidance.discipline worldwide, there should be more “indigenous”
- efforts to develob theories and practice -that.would meet the idiosyncratic needs in diverse
geographic reg'ions. Indigenizétion of career and guidance theory and practice should aim to
iden'tify the uﬁiversals’ as Well as the unique experience, constructs and practice that are specific to

particular culture groups.

The conceptﬁahzatmn on 1nd1gemzat1on by Enriquez (1993) could be used to guide the
| mdlgemzatlon of career development theories. Indlgemzatlon of fhe ca:ree; guidance discipline
‘ N could take the rcute Vof- indigeniza_tion from within and indigenizatioﬁ from without. Indigenization
from within refers to the derivation of career theories, concepts, and methods from within a specific
cﬁlture; relyi;lg on indigeﬁous sources of information as the primary source of knowledge. This
| proces's would result in career developrﬁent concepts that have specific meanings within a culture
| (e g., the effects of filial plety on career choice in Asian cultures), and career guidance and counsel-
hng methods that are grounded on specific cultural features, practlce and behefs (e.g., application
§ "of instrum‘ents with culture-speciﬁc dimensions). On the other hand, indigenization from without
involves modifying existing career theor_ies and practice (e.g., big five career theories) to maximize
their.degree of fit With local cultural contexfs Hence, the main objectives would be to identify

aspects of these theones that are relevant/lrrelevant and vahd/mvahd for specific cultures, and to

articulate .on necessary cultural adaptations both conceptually and in practice.

_Three,steps can be identified that should be taken to indigenize career development theories
from without. First, international schclers i_n career guidance should examine how culture might
, intefve11e moderafe or rhediate the hypothesized_ career development and choice process. This
_ would involve. crmcally evalua‘ung thesc respectwe theories to determine (a) how the target

variables (e.g., _work ad]ustmenl interest, compromise, life roles, and self—efﬁcacy) are being
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unders‘tpo,d ina particular cultural context, and how such understanding is similar to or different
- from those proposed by the theory, (b) if the relationship among the hypothesized variables are
| V‘alidr'rin that cultural context, and how cultural beliefs, values, and practices might influence the
pfocess, yielding a different set of ‘pro.positions or configuration among the variables, and (¢) if
there are indiger_loﬁs, culture-specific variables that could be integrated into the career development

frameworks that would increase the explanatory power and comprehensiveness of theories.

In .Cogduct:ing ‘research studies relgted to the above themes,, divergent research
mefhodoiogies should be considered, inciuding quantitative and qualitative methods. Qualitative
) methddé are paﬁiculaﬂy m%:aning‘ful as they would likely yield rich, comprehensive, and in- depth
d.ﬁté that coul_d lead to theory building and the development of indigenous conceptual frameworks
(e.g., Mdfrow, Rakhsha, & Castaneda, 20-01'). Second, career guidance scholars should develop
ipstfuments and rheasuires that are reliable and valid for diverse cultures. The big five career
_ th_gzorie.s were developed 1n the USA and natlirally most of the measu_rés associated with these
theories.wereﬁ based oh the US cﬁltural, social, and occupational characteristics. In order to
lexamine the -Va'lid.ity.of career theories across cultures, as a first step, cross-cultural researchers
shéuld deV-elop instraments that are valid in their social and vocational contexts. Cross-cultural
. rese_archexs‘ have_ to make a choice between developiﬁg their own. measures frdm scratch, or to
adapt existing measures developed 1n the West (Leung,. 2002). Déveloping a measure from scratch
. is_.o_ft_e;n an .expensivé E.md‘time-consuming en.deavlor, and adapting existing measures seems a most
Viable option.
-The goal of adaptation is to elirﬁinate culture-based biases that might threaten the validity
' of instruments _(Van de Vijver: & K\. Leung, 1997), including biases related to how vocational

' cd‘nstructs are.expressed and defined, response style, and item-content (L.eung, 2004), Essentially,
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the adaptatiort of career measures for a particular cultural group should involve one of the
: followitig levels of modiﬁcations: (é) adopt an established measure with only minimal
: motiifﬁcation, mainly to establish language equivalence through using a back-translation strategy
to translate the ttemé into the_language of the target culture (e.g., Goh & Yu, 2001), (b) conduct
psychometric evaluation of the tar.get measures to decide if the structure and properties of the
instrument corréspond to those reported in the literature so that cross-cultural equivalence of scales
could be established (e g Creed, Patton,” & Watson, 2002; Tien, 2005), and if necessary, the
~ content and structure of the measure would be modified based on empirical ﬂndmgs, and (c) revise
. and adapt the target measure, incoroorating key cultural elements into the measure that are core to
k theooncoi)ts being me.aslured in the local context, and conduct psychometric evaluation of the

modified measure.

“The devélopmeht of culturally tfalid measures is an important pre-requisite toward cross-
oulmtal testing ,of career development theories. The third step to indigenize career theories from
within is the developme_nt of theory-based career guidance interventions in cross-cultural settings,
- "itlcorpotat'ing coltu:ralradaptations that are based on local social, cultural, and occupational features
(e.g., Repetto, 2001). It is important for the adaptations to be clearly documented so tltat further
reﬁnoments and modifications could be done in future.cycleé of _intervention§ tmd cvaluation. The
outoomes‘r'of tlloso -interven'tion's Wou.ld shed iight on the usefulrtess and relevance of various
| oulturol 'adaptattons,‘ and would provide important clues to the cross-cultural validity of career

. theories.
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'2.1.8 PARENTING STYLE THEORY
DIANA BAUMRINDS THEORY OF PARENTING STYLE
Diana Baumrind, was able to develop four (3) kinds of parenting style, they are follows:

-w.._T_her authoritative style is considered the “ideal” parenting style and seems to produce children
with high levéls of self-reliance and self—ésteem, who are socially responsible, independent and
| .:achievement;or'iented, according to Bducation.com. Authoritative parents set clear expectations
and have high standards. They monitor their children’s behavior, use discipline based on reasoning
~and encour‘aige their children to r_nake decisions and learn from their-mistakes. They are also warm

~and nurturing, treating their children with kindness, respect and affection.

| ; --Although the word so.unds similar, authoritarian parenting is different in many ways from
authoritative parenting. The authoritarian parent tends to set rigid rules, demand obedience and
use strategies such as the withdrawal of love or approval to force a child to conform. These parehts
" are more hkcly to use physwal punishment or verbal insults to elicit the desired behavmr They
lack the warmth of the author1tat1ve parent and may seernr aloof to the1r children. Children with
B _ authoritarian parents ,may b_e well-behaved, but they are also likely to be moody and anxious; they

tend to be followers rather than leaders, according to Education.com.

- The perm1ss1ve mdulgent parent is overﬂowmg in parental warmth Th1s pa;rent may be openly
affectlonate a;nd loving but sets few or no limits, even When the chlld’s safety may be at risk.
: Permllsswe_-mdulgent parents make few demands for maturity or performance, and there are often
- nc; 'conséquepces for misbehavior, Children of permissive parents often have problems with

| 7 cbntrollilig their impulses; they may diSplay immaturity and be reluctant to accept responsibility,
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‘ according to Dr. Anita Gurian, clinical assistant professor of Child and Adolescent Psychiatry at

‘ : the NYU School of .Medi.cine.

2.2 THEORETICAL CONCEPTUALIZATION

Parenting Styles

h A

Carrier Choice

- 2.3 RELATED EMPIRICALS_TUDIES_ R ' )

Empirical Rela':ted Studies

. Research Issues in Career Choices

) As previous studies have dem'dnstrate'd, parents tend to hold the strongest influence on their

- adolescent or young adult’s career choice. However, even while examining the context of the

family, there are other agents that also play a part in how that influence may shape the individual‘s
carcer decision-making process. Again, there are only a small number of studies that have
investigated the larger context of an individual‘s career development but the three most often cited

variables on a family‘s influence are: socioeconomic status, gender, and race.

* Sociocconomic Status If one were permitted only a single variable with which to predict an

individual‘s océlipational status,| according to Schulenberg, Vondracek, and Crouter (1984), it
“surely would be the socioeconomic status of that individual‘s family of orientation (p. 130). This
statemé_nt-is based on the concept that parerits from different social classes develop their own social

and cultural values based on their current social class. The parents subsequently pass on these
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- social class values to their children preparing them for a similar occupational roles within that
- particular class structure (Wright & Wright, 1976). Socioeconomic status is defined as a family*s
- current income, the parent’s current occupation(s), the status associated with their occupation, and

th_e parent‘s highest educational level (Brown, Fukunaga, Umemoto, & Wicker, 1996).

“'As Brown and his team (1996) pointed out, social class affects occupational choices by
proviaing tangi_iele resouf.ees {money, traneportatien, higher quality schools, etc.), as well as the
' féiues and expectations, of that social strata on their children’s career choices. Carrying this
- :cencept even furtﬁer,- Whereas middle-class parents gencrally emphasize initiative and autonomy,
those parents from the lower economic classes tend to encourage conformity. These lessons
transiate into what early*.v‘vork experieﬁc'es the youth may have, what slcil}s they develop, and
evehtually the kinde of work they will do as an adult (Bryant, Zvonkovic, & Reynolds, 2006; Hill,
, Ramirez, & Duﬁﬂ{a, 2003; Wright & Wright, 1976). In a study focused on social class white collar
',‘Vw'i)ﬂ{ers(lion manual labor) were found to aspire for and maintain white collar jobs, while a
parallel result was found for those 1dent1ﬁed as blue collar (manual labor)—they too sought to
maintain their blue collar statuses (Jacobs, Karen & McClelland,1991). An additional variable that
eeeurs_ as a result Qf a far‘mly s socmeeonormc status is the financial stress that parents will feel
mere oft_en in‘a working-class or lower-class environment, which may translate into more conflicts
- ‘about careers between fhe edults_ and the adolescents '(Conger, Ge, Elder, Lorenz, & Simons, 1994).,
Ahalyzing the responses of 5-14 year old students from families that were classiﬁed as middle-
~ class or poor, Wemger (2000) found thal those from middle class valued their parent* s income,
telt it Would help them obtam the1r profeselonal career, “and saw themselves in similar professional
“roles as th'eir parents. However, the low income students did not feel their parents would naturally

- finance their education, nor did they have high-level, p_rofe'ssional carcers images of their parents
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after which they could model themselves. Although this study is not directly focused on young
- adults, it does convey the early messages that children adopt about-their caréer options, based on

their parent‘s influence from a socioeconomic viewpoint.

Unfortunately, the rescarch concerning the impact of a family*s social economic status is
L.L.ltimat'e.:ly di{rided. This lack of consensus is partially due to the limited research in this particular
é:rea, as it is ra:rély thé main focus of a étudy (Br.own, et al., 1996), but also because of the lack of
detaﬂ;s given by.researchefs about their paﬁicipants‘ social class when they are taken into account
(Whi.si‘:on & Keller, 2004b). Although lﬁost researchers agree that there is an impact on vocational
. '-c.hoice based on parental income and status (Mau & Bikos, 2000), there are likely many other
psychologlcal anid social elements that are subsets of a family*s class standing that also affect their
mﬂuence such as commumty and school influences (Brown, et al 1996; Teachman & Paasch,

| 1998) Heppner and Scott (2004) argued ‘that th1s significant omission on the part of researchers

may be due to cla351sm Although in the United States racism and sexism has been vilified,
| cléSSism tends‘ to still be acceptable. This ideology may be the product of the values and beliefs
in the .Amefican culture that state all .people are free to achieve as much as they desire.
Conseéﬁenﬂy, sqcial class 15 considered to be a choice and not an intrinsic bosition. As Blustein
ﬁbted.(2004), career _devel.opment research has ten&ed to limit itself to s‘;udying, the working lives
| of.people who have some chofce in their education, trainihg, and vocational options (p. 608), Which
" ‘may also help ekplain the much larger body of research With middle-class participants. In the end,
social economic‘ status affects an individual‘.s identity development which then, .subsequently,

affects his or her perée’pﬁon of the world (and vice versa) and the choices he or she eventually

makes, réga;rding their career (Hepptier & Scott, 2004).
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2.3.1 Gender and_ Career Choice Tssues

The word genderl is defined as the behavioral, cultural, or psychologrc'ﬂ traits typically

associated with one sex according to the Merrram Webster Online Dretlonary (2009) and provrdes
-~ the _foundation for this section on gender related studies within the career development field.

" Gender role socialization is one of the earliest, and thus potentially one of the most powerful, forms

of socializati'on. The effect of gender role socialization is far reaching; a significant consequence
is that -YOung people may only perceive a narrow-gender-based range of future options, particularly

in relation to education and career opportunities,| (McMahon & Patton, 1997, p. 368). For

instance, Mothers advising daughters that _It‘s important to establish yourself in a career before

. you raise a family‘both constitutes and perpetuates particular gendered understandings between

paid work and childrearing, (Medved & Brogan, 2006, p. 162). These types of powerful messages,
that start within the family, help lay the foundation of hoW young people will view their future

career options, especially when the messages contain either overt or covert biases based on cne‘s

) gender (Medved & Brogan, 2006). Such messages, communicated from adults to children, which
. focus ona person s ability due to the1r gender may also increase or decrease a child‘s perception

of his or her own skills or aptrtude in certain areas (Kurtz-Costes, Rowley, Harris-Britt, & Woods,

2008) Thrs sectron will reV1ew the research conducted on how one‘s gender possibly affects their
career aspirations, relations with parents, as well as how real or pereelved gender stereotypes affect

career deeision-making. Subsequently, this section will also address how racial identification

“affects the choice of careers.

Regarding career aspirations, Wilson and Wilson (1992) found male adoieseents aspire to higher

level careers than female adolescents, which was consistent with much of the findings completed

- around similar studies over the past few decades (Fortner, 1970; Herzog, 1982; O*Brien, Friedman,
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Tipton, & Liﬁn, 2000); This may be due.to early socialization where boys, generally perceived
-‘ Jthat school activities were beneficial in felation to career planning, engaged in career planning
earlier tha.ﬁ did girls, ‘and were more actiye in it than girls. This difference may be related to young
- women's continu_ing‘pefcéptions_that a job is an interim activity between school énd marriage and

- motherhood, (McMahon‘s & Patton‘s, 1997, p. 373). Part of this perspective may come from the
- rqutiﬁe socialization of women who are cons:tantly and consistently exposed to messages that her
life- should revblve around caring for a family and her careér plans are secondary (Cook, Heppner,
& O‘Brien, 2002). Although women'‘s career choices have increésed dramatically since the 1960°s
and 1970%s (Betz; Heesacker, & Shuttlewoﬁh, 1990; H_akim, 2006), ‘women still find their
occupational choice'sl limitéd, 111 comparison to men‘s choices (Gadassi & Gati, 2009). In fact,
various occupations atre sti.ll very much dominated by one sex (Cejka & Eagly, 1999). Using the
U.S. Bureauof”Labo-r Statistics (2008) informatioﬂ on occupations held by sex of respondent, in
this case the percentage o.f women in the labor force, one can see that cc—:rtainoécupations, such as
' Landscap¢rs (8.6% feﬁalé) and Auto Mechanics (IQ.G% female), are almost totally filled by
‘ males’.- In contrast, sur;h as Child Café Services (95.3% female) and Nursing Care Facilities (87%
feméle) afe do_nﬂinatcd by 'femalé workers. From a career counseling perspective, as well as data
ffom the _BLS, may demonstrate how large numbers of college students continue to choose majors
and occupations.incongruént with their measured interests...it appears that women who make
traditionally female gareef choices continue tor be underutilizing their abilities in comparison {0
- other women| (Betz, Heesacker; & Shuttleworth, 1990, p.275). Using a sample from pre-school

E - aged students to high‘ s_éhool seniors, McMahon and Patton (1997) surveyed 55 young people on
their perceptions of work 'and their knowledge aﬁout influences and gender differences. They

found that both males and females, from 4 years to 18 years old, consistently presented gender-
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- stereotypical perceptiens of occupations in certain industries. Boys were found to be especially
critical of other boys who were working in stereotypical female jobs (e.g. a male cook or male

nurse) (McMahon & Patton, 1997).

' Lau-\(er and J ones (1991) found similar resﬁlts in their earlier study of 467 females and 426
- males from 9th- and 11" grades in rural high schools in Arizona. The young girls picked
OCCﬁpatioﬁs of both traditienally male and traditionally female roles, whereas the boys picked
pesitions preeominantly ofthe tradition_al .rrllale Vériety'(such as an electrician or probation officer).
Beeauee the oceupatiens were controlled fer status/prestige (a possible factor in why males may
n._et'.ch_oose traditionally female-type roles), Lauver and Jones proposed that recent pushes for
geﬁder equality may have been a factor in the diversity of adolescent female‘s choices(1991) but
* that career stereotypes still exist for.males. Poteﬁt’ially, .young females are beiﬁg influenced by
their mothers (who may now hold less tradltlonally female‘jobs), their education (recent pushes to
~ decrease gender stereotypmg in schools in both leclures and in books) and by the media (positive
femal_e characte;s performing more trad1t1onally male ‘jobs like doctors, detectives, and even
) superlﬁefoes) may all be contributing to the broadening of female‘s career aspirations. However,
7 m_aies are notl_reeeivi.ng a simil_ar message influencing their career choices of taking on traditionally
female ‘oecupatjons. This may aecount: for some young women‘s feeling more empowered to try
Varieus occupatioflal rele_s',.while still leaving j}oung men te pﬁrsue the same types of jobs they
v&%_ere ijursuing 20 to 40-yea1‘s ago. | |
Kniveton, in h‘i_s 2004 researeh, discussed how parents are the ones providing the strongest
influences 011 tﬁeir childreﬁ;s career development through suppert and advice related to their own
expefiences. Citing -prevl_iousl studies (Creed & Patton,.2003; Spitze & IlJogan,.7199O), Kniveton

~ believed in the thecry that not all people feel they have free choice when itgcomes to choosing a
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carée; (i.é. a lach of dire(;t control over their lives). He used é relatively short questionnaire. The
i items were all measured with Likert type scale responses to interview 348 young people (174
niéies/ 174 fe;riales; ages 14-18 with a mean of 16.7 years) to help explore who these young adulis
felt were helping them with their careef exploraﬁon. The data were examined, first, through the
whole sa:mple and later Wefe subdivided to examine the results through bh‘th order and gender.
The study demonstrated that malés more than females, were interested in obtammg a job but that
most other consideratmns were about equal between the two groups However, males prioritized
| ..the money aépe'ct of Wbrkih’g while females prioritized the enjoyment of work aé opposed to other
polssible rehponshs fhr Working (e.g. doing something you are good at, helping others, or working
, conditionsID th_at were all ranked much lower by both males and females. Theresults of Kniveton®s
study also showed that parents had a much larger influence than that of the teachers, with the same
. sexfpfcrlrelntbeing the most influential over the adolescent. In a similar vein, Rainey and Borders
(1 9-97) ,demonéuated through their study of 276 seventh- and ei ghth-grade female students that the
moﬂmer%déughter' relatipnship (speciﬁ'cally the separation and attachment aspects) in early
adoiegcence is signiﬁcant —Dbased on a variety'ﬂ of measures, that mothers strongly influence the

development of daughters® attitudes towards women'’s rights and roles in society (p. 167).

Addit_iohaI‘ studiés of femhles in later adolescence have generated éimilar.ﬁndings amongst
the mother-daughter-relationship and. career exploration (Blustein, et al., 1991; Paa & McWhirter,
2000) mcludmg Rolhns and White (1982) who stated from their study thai the mothers-are
| significant influences in déveloping the soclahzauon and attitudes of their iilaughters Based on
their ﬁve year IOngitudihal study of 207 women (who were high school students during the first

o phase of the study), O° Brlen Friédman, Tipton, and Linn (2000) found that attachment to mother

had a 51gn1ﬁcant direct effect on career self-efficacy, and career self-efﬁcaey again influenced
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‘career aspirgtion, (p. 309). Additionally, they speculated that a young woman‘s attachment to her
mOther during her high sdhool years may likely be significant since the mother is usually the
| primary caretaker who is more involved with the daughter than the father, giving the mother more
oppor'tuni.tyl té yerBally encourage the déﬁghte’r to eXplofe career possibilities (O‘Brien, et al,
 - 2oooj. ' ”

If females are primarily .inﬂuenc_e‘d by their mothers, which parent assumes therole of
: primary iﬁﬂuencér of the male children? According to researchers Boatwright, Ching, and Paar,
(1 992), they discovered that not only is the mofﬁer the most influential parent for their daughters
but the mother is alsb thé most. influential for their sons, too. Although much previous research
bas demonstrated ﬂlé-_sigﬁiﬁcanf effects of parental socialization, Smith (1981) concluded that
parental inﬂﬁeﬁce needs to be divided between the mother and father, in order to avoid any
muddled data and to gain‘a more defined picture of who is the primary inﬂuencer. In fact, Smith‘s
' rés;ilts wc_fe similar to Kniyc—:ton. (2004) and BoatWrigilt‘s et al. (1992) in that adolescents tended
to agt;ee_ more with their mother than their father on future goals and other beliefs, Smith also
| ibe_lileved fhat the majoritﬁr of time a mother spent with the children may play a large role in why
| the mo’cher carries such a large influence in the eyes of the children (1981). In Otto‘s (2000)
sample dsurvey research of 3 62 high school juniors (of various schools in North Carolina), he found
that, even though females have more convérsatiéns with their parents than their maie counterpeirts,
both sexes viev.v their mother as the most aware of their career abilities and aspirations. Otto also
| found that 79%-0f thé adolescenf women. and 73% of the adolescent men identified their mothers
asbeing thé most helpful _Wheﬁ providing career advice. In contrast, fathers were identified as

being helpful 60% of the time for males and only 53% helpful to females.
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7 ~ 2.3.2 Race and Career Choice Issues

Arbona and Novy (1991) examined the issue of career aspirations for White, Black, and
Mexican-American students and how racial socialization, instead of gender socializaﬁon, may play
a part in their exploration. They__' studied 866 students who were inco;ning freshman to a
predominantly \:?‘Vhite university in the southwest. The sample breakdown was as follows: 126
Black students (29 males/97 females), 107 Mexican-American students (52 males/55 females),
and 633 Whi;e students (328 males 3.05 females) with the ages between 16-19 years old and the
mean age belng 17.8. Arbona and Novy used a chi-square analysis to determine the association
between students* ethmc:lty and gender and thelr career aspirations and expectations.  Results
suggested that there were few differences in career aspirations and expectations among Black,
g :Mexicall, and White students. Changes in society from earlier studies (Melgoza, Harris, Baker &
Roll, 1980; Sewell & Martin, 1976) may be demonstrating a break-down in previous ethnic
stereotyping for freéhinen. Interestingly, élthough minorit;/ YOut_h have been éhown to have similar
career aspirations as in the Arbona aﬁd Nevy (1991) study (and some studies even finding that
7.‘. Black adolesceﬁte ha{re. higher aspirations than White adolescents. Wilson & Wilson, 1992), many
‘.. eﬂﬂnic y’oﬁthhave been shown to have decreased expectations of achieving their goals, in
comparison to their White eounterparts: tConstantine, Erickson, Banks, & Timberlake, 1998;
| Fouad & Byars-lW'insltdh, 2005; Lauver & Joneé', 1991; Weinstein, Madison, & Kuklinski, 1995).
Eer tliese minority yOufh, who desired similar high-status occupations, many did not believe that
they are _realisﬁcally achievabie due to particular barriers that face the youth. However, this belief
‘:mey be the 'outcomerof more structural inﬂueeces (socioeconomic status, quality of school

attended, efc.) rather than cultural influences (Constantine, et al., 1998).
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Studying the contemporary parent-youth relationships, relative to career development

- (from the perspective of the youth), was Otto‘s (2000) intention in his study of 362 juniors in a

cross sectional g'roup of six high schools in North Carolina. The breakdown of the students who

completed the survey was as follows: 15.9 (44%) were male, while 203 (56%) were female, and

94 (26%)7,‘were African-American, and 208 (74%) were White. Most responses provided on the

“survey were completed using a four-point Likert-type scale (e.g. response items could be very
- different, mostly different, .mostly similar, or very similar or the responses could be never, rarely,

_ sdmetilnes, or often [p. 113]). Results of Otto‘s study indicated that many of these youth not only

agreed with their parent‘s'yiewpoints on careeré'an_d goals (81% feel they are similar) but that the

parents were the primary source for career-related information.

E ~ After separating the grdup's by face; Otto found that 80% of both African-American and White

youth said their ideas of what career they should enfer was similar to their parént‘s ideas. Both

groups were also very similar in terms of discussing their carcer plans with their parents most often

- (56% Aftican-Americans vs. 46% of Whites), as well as primarily ‘Speakinggwi_th their respective
- mothers first (83% African-American and 81% White). Keisha Love (2008) discussed how

- researchers have shown young adult African-Americans report much more intimate, secure and

closer ‘re.l.atidnships with their parents than do Whites, which equated to stronger attached

relationships for Blacks, and may be indicative of Otto*s (2000) findings where African-American

~ youth discussed their caréér aspirations on a more frequent basis with their parents than did the

White i‘espondents. Smith‘s (1981) sthdy found that previous reseérch, that did not separate the

: _‘_ri:iother and father, were, in fact, masking‘some of the effects of familial influence upon the child‘s

career choiées. ‘In his study, Smith examined the rates at which adolescents agreed with each
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parent‘s career and educational goals. Data was collected through a questionnaire from 6th, 8th,

~ 10th, and 12% grade students in South Carolina and Georgia.

In tbtal, there were 2,. 321 students supplying all information, with 14% of those
participating from South Carolina were Black, while 68% of those participants in Georgia were
| also Black. A flili-fange of socio-ecohor’ni.c statué was accounted for with ‘t:oth Black and White
~ students in 1‘both" states. Sﬁlitll found that that 51% of the Blacks and 58% of the Whites agreed
with the mﬁternal pe‘rceptilolns of their career goals. However, sixth and eighth grade students did
have so_mewﬁat higher Ievels of 'agreemeht with their mothers than did tenth and twelfth grade
studenfé, possibiy indicating the adolescent‘s growth and autonomy from his or her parents as the
studéﬁt matures. Extendiné the focus on parental rélationships, Whiston and Keller (2004a) stated

| thé;t, there are"sbme prelimina:fy f_indings that parental support may play ._an even more critical role
- m the carcer development of African-American and Latino/Latina adolescents and young adults

than it does in Caucasian or Buropean American’s career development (p. 556).
- 2.3.3 Parent’s Ro,l_e‘in'Promoting Career Choices by Gender . :

Tn one infernational sfudy (Galambos & Silbereisen, 1987) completed in [West] Germany,
: found thatbecause barénts have lowered expectations for the success of their daughters than for
ﬂieir sons, the females 1n their study:also tended :to carry fhe”se lowered expectations. The
' r-es.ear(';hers also noted that fathers tended to treat their children in a more sex-differentiated way
' than the mothers did. For éxample, fathers would encourage their sons to be more independent, to
cbinpéte hard’er., and {0 achieve more challenging goals, whereas the fafhers would not encourage
 similar behavigrs in_th-eir'. daughters. This type of gende_r biased socialization was similarly
discdvered: in Kniveton‘s (2004) study, where he found a large percentage of students stated that
fheir‘parents-often gave. advice in a éender—stereotyped way (e.g. females were advised into
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' stéreotyped female roles such as nursing or clerical positions while males were encouraged to
obtain. mdre typlcally mascuhne roles such as a doctor or police officer). Gender-socialization of
ﬂ’llS nature has been the subJect of numerous studles over the years but has only recently been
examined with regards to adolescents and their career development (McMahon & Patton, 1997).
Primarily, the majority of research that focused on the socialization of males versus females
generally did nb_t examine its direct impact on the career development of the children. Among
those studies that did focus on career development, they typically centered on older adolescents

 (high school graduates and older), often missing the impact socialization eméy have on career

- choices from a much earlier age. Plﬁpps (1995) in her study found that children, as young as five
l‘.l year.s old, could idehtify specific career aspirations, Phipps believes a new focus on the gender

| socializatién and the career orientation. of adoléscent and younger subjects will give career

' cou_nseiors a much clearer picture of the issues and complexity around their client’s career

* aspirations.. When Middleton and Loughead (1993’) examined how parents were influencing their

. children, theyl classified parents in’to three main categories: pos'itive involvement; non-

- involvement; and negative involvement.

Parents, w'ho'.were positively inyolved with their children‘s career development and career
choicé, were enthusiastic about their children‘s career exploration and were Vernotionally and/or
verbally suppérﬁive. of the young ad-ul.t‘s-' individual goals. Non-supportive parents, on ;che other
B | . hand,';wére unaﬁére.of what to do, how to help, or that their involvement is desired at all according
| td 'M-iddlet;on and Loughead (1993, p. 166). A negatively involved‘parent was in a much more

plecanous situation where the adolescent felt anxiety or resentment, regarding career decisions
based on pareﬁfal attltudes | Parents in th1s category may have overtly pressured their son or

draughtrer to focus on'a patticular career path which went against what the child believed was best
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~for thémselves. For many counselors,-it was the parent‘s intentions that were important, when
- working with cl_ients, as these are the ways in which parents communicate to their children (Young
' &‘Friésen, 1992). In Young and Friesen‘s study (1992), they found fhat parents (even though
':_,Ihany st'ated. th¢y weré not intentionally directing their children‘s career choices) implicitly

suggested and actually implemented goals of their own as parents (1992, p. 204).

| Although parents might not consider sofné of fheir_actio’ns aé intenti_oneﬂ, ther;e are many examples
of pa:enté‘ _s_uggésting their children try éut for athletic teams, academic organizations, or even
- bringing an adc.)'lesceﬁ‘.[ to ‘a local university campus to have the child consider possible future
: Qéféérs or educational pursuits (Ydung & Friesen, 1992). Again, it is up to the counselor to help
| the clit_an‘t determine and label these outside inﬂﬁences, while simultaneously figuring out if they

are'h§lpful or harxﬁful to fhé young adult‘s development and make adjustments as necessary.

"By using a systems based approach with clients, a counselor will be much more effective

- at finding the various pressure points around a client‘s career indecision. Consequently, the

co_unselor i,S n é better posiﬁon {o assist the client with understanding the true nature of the choices
being considered, whi_le rf:ducing some of the emotional anxiety that may be coming from various

" systems in the client‘s iife.. Itis also importént to notei that as children grow g’int;o young adults the

‘ gend?red advice and‘ expectations that they have learned from parents and teachers helps to
:  ‘" influence the male a_nd-fefnale chﬂd‘s expectations of themselves (Eccles & Wigfield, 2002). By
hclping’ yQﬁn'g people think critically, examine multiple pieces of information (not just listening to
one soﬁrce), and helping '_them develop contacts outside their immediate family/close friend
network, young_adul‘;s will have amore di\}exse set of experiences from which they can draw when
co’-hsidf:ring oafeer olpti_onsf The addéd. advantage of such an approach inay also help to diminish

g the pow'e'r, of career stereotypes (Creamer & Laughlin, 2005). In a similar fashion, Boatwright,
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Ching; and Paar (1992) ol‘fer-ed some'tips for the parents of minority youth. There were two
: important tips: (1) plecing their children into college-prep courses while in high school thereby
setting higher expectations for thes.e youth; and (2) to begin career and/or higher education
discussions with their son er daughter .at a much earlier time (e.g. junior high) to also help set

 parental expectations.

2. 3.4 Parenting style
Parenting styles, according to Fogel and Melson (1988) is the tendency to behave in
: con51stent fashlon in disciphmng or relating to the child. Da:rling and Steinberg (1993) have
: d1fferent1ated parenting style from parenting behav1or According to them parentmg style is a kind

~of basic climate in the family including a set of attitudes and values rather than a set of specific:

parenting behaviors, -
2.3.5 Classification of Parenting Styles

Researchers like Baumrind (1975), Cenger (1977) and Elder (1980) agree that an important
diniension of p:erental behavior is authority and control, versus autonomy, and the parents'
_beh;avioial patterns vary. Widely across this rarige. Mussen, et al. (1984) have identified the
fellenring ‘six‘ parental behavior patterns which vary acrose the two extremes: parental
anthoritY/eontrol versus autonomy., They eie "autocratic” (parents simply instruct their young what
to do) ”authorltanan” (the child or adolescent can participate in discussions but has no voice in
decmon maklng), "democratic" or "authoritative" (the young person contributes freely to the
diSGuSSions of issues relevant te &/her beha\rlor and may even make decisions, but the ultimate
L :authority is 'retained'by parents), "equilitarian” (there is minimal role differentiation between

parent and child), "permissive" (the balance in decision making tilts in favor of the child or
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adolescent) and "laissez faire" (the young pefson is free to subscribe to or disregard parental
wishes). Baumﬁnd in a series of studies of pre-school children and their families (Uaumrind and
:Black, 1967) and in _later studieé with somewhat older children (Baumrind, 1971; 1973; 1978)
delineated threé modes of famlly inferaction. The three parenting styles identified by Baumrind
are "authoritarian”, "authoritative" and ‘ipermissive". These three family t&pes differ in the values,
' behaviourﬁ,‘ and standards which qhildren are expected to adopt, in the ways these values,
beha\fiours, 'and's';tandards are transmitted, and in parental expectation of the behaviour of children.

 ' Baumfind’s view is, Wideiy accepted and has been reformulated for use by Dornbusch et al. (1987)
1n the st_u_dy “of adolescents and their parens. -Thei.r study has rnade it clear that Baumrind's
' fypology of parenting styles can be sﬁcce‘ssfully applied to adolescents and is ;elated to their
académic perfo-rmance. "Santrock (1994} recoghizes three prototypic patterns of parenting

identified by Baum.rind and explains the forms of parenting as follows:

"Authorita;riaﬁ-parenting" is a restrictive, punitive style that exhorts the child to follow the
parept's directions and to respect work and_ effort. "The authoritarian parent places firm limits and
~ controls on the child, Baumrind's studieé (1971_, 1973) have found that authotjtarian pattern is high

in demaﬁding and low in parental reépoﬁéiveness. " Authoritative parenting" encourages children
“to be} independent buf- still places control on their actions. Extensive verbal give-and-take is

alldwed and pérents are warm and nurturing towards the child.

.Authoritati‘ve parenting is mulﬁ-'faceted. Maccoby and Martin (19835 for example, describe
' authdritativc parenting as combining both pareﬁtal responsiveness and demand. St.einberg and his
colleagues (Sjl:elinbcrg, 71990; _Sfeinbérg, Ehnen, and Mounts, 1989; Steinberg et al., 1991) have
_suggested that in adolé_scence, three specific components of authoritativehéss contribute to healthy

psychological development and success in school and they are (1) parental acceptance or warmth,
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(2) Behavioral supervision and strictness, and (3) psychological autonomy gmnﬁng or democracy.
This suggestion parallels the three central dimensions of parenting identified by Schafer (:1965)

in his pioneerihg work on the assessment of parenting practices through children's reports.

" Likewise, they are conceptually similar to the dimensions of parental control discussed by

Baumrind (199.1'a, 1991b} namely, supporﬁve control (similar to warmth), assertive control

(similar to behavioral supervision and strictness), and directive/conventional control (similar to

_antithesis of psychological_autonomy granting).

"Permissive p'axenting” comes in two forms: permissive-indifferent and permissive-
1ndu1gent (Maccoby and Martin, 1983) Permissive- indifferent parentmg is a style in which the
parent is much unmvolved in the child's life; it is associated with children's soc1al 1ncompetence

especially a lack of self-control. Perm1551ve—1ndu1gent_ parentmg is a style of parenting in which

~ parents are highlsf inVo_lved with their children but place only a few demands or controls on then1.

- Permissive-indulgent parenting is also associated with children's social incompetence, especially

alack of self—con_trol.

~ The four ciassiﬁcgtions of parenting explained by Santrock (1994) involve combinations

of acceptance and responsiveness on the one hand, and demand and control on the other and all

these dimensions combine to produce authoritarian, authoritative, permissive-indifferent, and

* Permissive-indulgent parenting.

2.3.6 Parental Involvement in Studies

&

Researchers have recently focused on parental involvement as a key mediator between

~ background factors, such as parent education-and academic achievement. For example, Stevenson
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and Baker (1987) found that fhe relation between parent education and scheol performance was

mediated almost entirely by parents' level of involvement.

2.3.7 Types of Involvement

There are three types of parental involvement as assessed by Grolnick and Sloiaczek (1994)
in their 'study. They are named as behavioral, personal, and cognitive/intellectual involvement, In
the first ca‘tegory of involvement, the parent-overtly manifest involvement through his or her

behavior by going to school, and participating in activities such as open houses. Support for the

_“importance of this resource is provided in a study By Epstein and Becker (1982). The second type,

namely, personal involvement includes the child's affective experience that the parent cares about
school, and has and enjoys interactions with them around school. Such a perception may convey a

positive feeling towards school and the child. 'The third category of involvement, namely,

rcogniﬁvé/intellectual which involves exposing the child to cognitively stimulating activities and
. materials such as books, and current events, represents a historically new role for parents in

pfomotirig their children's cognitive development (Lareau, 1987).

- 2.3.8 The Parenting Environment promoting inner Resources

l‘-Gro]nick et all. (1991) ‘have proposed two dimensions of parenting environment for

B ,,facilitating inner resources in children. The two dimensions are: (1) autonomy support versus

control and (2) Involvement versus non-involvement. Autonomy support versus control is the
degree to which parents encourage children to initiate and make their own choices rather than

apply pre'ssuré and ‘inducer_nents to control the children's behavior; and involvement versus non-

involvement is jt'he degree to which parents are interested in, and spend time relating to their

- children cdnceming their activities and experiences such as school work. The results of their study
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indicated that perceived pérental autonomy support and involvement were positively associated

- with perceived competence, control understanding, and perceptions of autonomy.

. Thefe are a number of studies that have provided support for the utility of these two
. dimensions as predictors ef developmental outcomes. Studies examining variables related to
autonomy suieport (most typically focusing on control, Which is the absence of autonomy support)
have fdund that parental -erhphasis on obedien-ce, compﬁance, and the use of power assertive
| téchﬁiques lead children lt.o be less social (Baldwin, 1955), more hostile (Hoffman, 1960), more

dysphoric and disaffiliated (Baumrind, 1967), and less adjusted (Schaefer,1965).

-V:Several reseérchers héwe also provided evidence about the effects of the second dimension,
inﬂrol_vement. Fer example, high levels of_ involvement were found to be associated with
. cempetence and achiex}eﬁlent motivation_ (Pullkkinen, "1982) and low levels of involvement were
| relafed to. disobedience and aggres'sion (Hat-field, Ferguson and Alpert, 1967) Furthermore,
Gerden, Nowicki and Wickern (1981) related maternal involvement to the development of an
" iﬁterna] locus of control, and Stevenson and Baker (1987) reported a positive association between
parent itn.\-folvement. Inl school activities and children's school performance in the basis of these
-~ findings, it is cieer tha{ children of highly in{;olved parents will feel more competent, display
. greafer control iinderetanding, ah_d have more autonomous academic motivational orientations than

. the children of less involved parents.

An interview study of niothees and fathers by Grolnick and Ryan (1989) assessed both the
autoriomy support and ‘_inv.olvement dimensions. The ._researchers found that children of parents
 rated by ‘tﬁe interiewers as highly autonomy sﬁpportive, haci lligher seliireported and other-
reported eoﬁqpe;ﬁenee‘,f‘showed more independent self-regulation, and evidenced fewer school

| _‘-adeStment" problems than-did children of parents rated highly controlling. Additionally, the
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researchers found maternal involvement to be related to greater control understanding and teacher-

rated competence and to fewer adjustment problems.

3

A reeent study by Grolnick and Slow1aczek (1994) on 300, 11- 14- year-old children found
that. children's motwa‘nonal resources are mediators between parent involvement and children's
sehbol performance The study by Hoover-Uempsey and Sandler (1995) found that the major
educational eutc_omes of the involvement pro'cess are children's development of skills and
kno-wledge, as t_vell as a personal sense of efficacy for succeeding in school. (The results of a
cornp.rehenéive study on- 500,000 students from 41 Countries by the Third international
| Mntllenlatics and _Science Stndy réleased in 1996, found that Asian children (Indian children
-""excluded)‘ ontretnk their peers in America and Westem Europe. One of the reasons for top
_pefformant:e of Asian children in Mathematics and Science Test was found to be parental

involvement (Wingert and Greenberg, 1996).

- The review of literature on parental involvement in studies indicates that, in adolescent’s
- parental involvement in the context of an authoritative environment promote the development of

motivational inner resources which in turn facilitates academic success.
2.3.9 Parenting Behaviors

Mueh tesearc’h nas been conducted relating parenting to self- esteem; A brief review of the
extensive hterature is presented below An important context for the evolution of one's self-esteem
s the famlly and the kinds of interactions that occnr among family members. Wyhe (1961) points
out that all personahty theonsts who are concerned with the study of the self, give great importance
o pa:rent ehﬂd 1nteract10n in the development of self- perccptlon The extensive studies by

Coopersrmth (]967) on Amerlcan pre- adolescent elnldren have indicated that there are three
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* impottant parental treatments which act as antecedents to children's self-esteem. They are total or
nearly total acceptance of the children by their parents, clearly defined and enforced limits, and
réspect and latitude for individual action (freedom from restriction) that exist within the defined

limits.

The major conclusions of the stud1es conducted by Rosenberg (1965), Coopersmrth (1967),
Bachman (1 970), and Thomas et al. (1 974) were that parental support of and parental willingness
to grant autonomy and freedom to their children are positively related to high self-esteem among
_ the ohildren The above kind of behaviour, according to Gecas and Schwalbe, (1986) conveys 10

the cluld information about his or her inherent worth and suggests to the child that the parent trusts

the ch1ld and con51ders him orhertobea responsrble person, This too has favourable consequences

for the child's self-esteem. 'The parents of low self-esteem ‘boys are critical and rejective of their
| children (Hanson and Maynard, lr9'73.). Aceording to Baumrind (1975) high self-esteem adolescent
" boys have parents who are democratic but also less permissive than those of low self-esteem boys.
Low self— esteen‘r boys haye parents who are sometimes permissive but occasionally harsh when
 their children go beyond the limits they wrll tolerate Sometimes the parents are too restrrctlve and

1noonsrstent in therr discipline (Ilamaeheok 1976). Mrller (1976) in a study of 203 eighth graders
.': and 'thelr 'rnothers found that mothers who are empathetic, genuine, and possessing positive
" regerd have children with h1gh levels of self-esteem compared to mothers lacking in these
quaht1es Modeli's (1978) study on 30 boys and 30 girls (age 10-11 years) indicated that the
perrnissiveness of mothers is associated with hrgh self-esteem of daughter: Also, the relation
| between maternal restr1ot1veness and self-esteem of sons is found to be non-significant. The results
further 1ndreate that, W1th fathers, permissiveness is related to high self-esteem and restrrcuveness

to low self-esteem in both sons and daughters.
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 The study undertaken by Soavedra (197.8) on a sample of 60 adolescent males indicated

that there exists a linear rélatioﬁship between adolescent's reported perception of parental warmth

or acceptance and the feelings of self-esteem. According'to Kokenes (1978) high self-esteem

adolescents report that their parents accept, understand and like them; those with fow self- esteem

have parents who use psychological pressure techniques such as withdrawal of love, guilt, or self-

- pity to control them. Students whose parents give supportive responses and other positive behavior

~ have higher self-esteem than those who report indifferent or critical responses.

“Their parents are strict but consistent and they demand high standards, although they are also

flexible enou'gh to allow deviations from rules under special circumstances (Graybill, 1978).

© Adolescents who are physically abused by parents develop a IOW self-esteem (fijroth,
1982). Another study has shown that maternal loving and demanding dimensions (actions that

communicate acceptance and approval towards children) exhibited positive relationships with

~“children's self-esteemn, while maternal punishment (use of arbitrary force or restrictiveness)

shbwed a negative rélationship (Peterson, Southworth, Peters, 1983). Children who have a good

 relation wi‘th‘parents tend 'to show better social adjustment and self-esteem development (Mac

Donald and Parlge, 1984; Demo, Small, and Savin-Wﬂliams, 1987).

In.a Chinese study, Cheuhg_ and Lau (1985) showed that a good relationship with parents

"i§ associated” most noticeably with higher self- esteem in adolescents. They also found that

relationship with parents was a stronger predictor of self-esteem than that with school and

- Schwalbe (1986) obtained significant correlation between adolescents' self-esteem and their

perception of parental support, autonomy control, and participation, but they found little

~ . correspondence between parent's reports of the same behavior and adolescent self-esteem.
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An Indian study by S_irlgh'and Singh (1986) on 200, 17-21-year-old students examined whether

' .self—concept of the subjects was affected by the type of family discipline. The results indicated that

general self-concept is more positive in normal discipline (ND) than in harsh discipline group;
self-confidence, worthirless, feelings of shame and guiit, sociability, and emetional stability were

more positive in the ND group than in the harsh discipline group. Numerous investigators have

. demonstrated relationships between adolescents’ self-esteem and their perception of their parents'

s-upporting' and controlling behavior (Openshaw, Thomas, and Rollins, 1981; Barber and Thomas,

. 1986, Felson and Zielinski, 1989; Barber, 1990). All of these

" Studies have found that parental supportive behavior is positively related to self-esteem and

various types of negative controlling behaviors have been found to be negatively related to self-

_esteem.

The study by Kinney and Emilic (1989) focused on parental beliefs about child rearing and
children's perception of parental behavior on self-esteem. The study showed that the higher the
degree of ‘democracy in maternal behavior, the greater the likelihood for higher achievement,

academic self-esteem and general self-esteem in children, The study conducted by Joubert(1991)

- on 50 male and 84 female college .students, revealed that'Sons with higher scores in self-esteem

reported that 1,he1r mothers were fairer and 1ess hkely to use verbal abuse, and daughters with high

self—esteem reported both of their parents were more interested in their activities and refrained
from verbal abuse. Barber et aI. (1992) have found that parentr’ng behaviors (e.g. Support and

conttol) .were'signiﬁoantly related to seif-esteem in U.S. adolescents, while the same parenting

" behaviors were not related to self- esteem in German adolescents. Buri et al. (1992) investigated
- the stablhty of parental nurturance as a sahent predictor of self—esteem for seven distinct adolescent

. and early adulthood age groups (N= 784) The analysrs showed that even 4hough mother's and
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father's nurtutance together were more strongly related to self-esteem: during the junior school
years than during the high school and college years, parental nurturanee still remained a robust

| predictor of self-csteem during these latter years,

Lau and Leuflg (1992) conducted a study on 1668 Chinese secondary school students and
the results showed that better relatiqn with parents was associated with high;r general, academic,
appgajranqe, lsocial and physical ability self-concepts. f-lopkins and Klein (1993) found a positive

"‘relation between parental- nurturance and global self-worth, Nurturance also showed a positive

r.élation_lship with several dimensions of self-perception. This rescarch underscored the importance

' éf nurturance in the development of self—esteem and the usefulness of a multidimensional construct
of seif—percepﬁdn.

'Nielsén and Métha‘ (1994) investigated the relationships between multiple dimensions of

*self-esteem and adolescent's perceptions of pareﬁtal behaviors using non-clinical (N=1 19) and

cli-niqal (NZSO) S-arhples of adolescents. Perceptions of parental behaviors were consistently

unrelated to rdimlepsi-o'ns: pf self-eslteem among adolescents .in the clinibal sample. Among

adoiesceﬁts in the non-cli_nidal sample, perception of p_a:irental .support and autonomy granting were

o ’ related .tOL multiple -dimension's of self-esteem. Perceptions of parental discipline were

| in'c-c.msirstently -related to dimensions of non-clinical self-esteem. Behamdouni (1996) found that

. rﬁo‘ther‘fs .e-lcceptz_ince was si_gniﬁcéntly ahd .positively associated with adolescent's self-esteem and

. was also found .tol be the_ i,r-host powerful prediétor of adolescent self- esteem. Other significant

| predictors of self-esteem weré mother's use of firm discipline and psychological control and

father's authoritativeness. '

From the Literature revi'cwed relating parenting behaviors and self-esteem, it is seen that

most of the studies have focused on adolescents as subjects and many investigators have used

56



: ddolescen’ts' perception of - their parents' supporting and controlling behavior as an important study
variable (Openshaw et al., 1981; Barber and Thomas, 1986; Gecas and Schwalbe, 1986, elson
| and Zielinski, 1989; Kinney, and Emilie, 1989; Barber, 1990; Joubert, 1991; Nielsen and Metha,
| 1994}, This may be because, many- early theorists like Mead (1934) and Sullivan (1953) have

~asserted that percelved parental behaviors are reliably predictive of self-esteem.

To'summarize, all the studies reviewed here have shown that there is consensus among

, résearqhéfs that parental nurturance, support, participation and allowance of freedom within well-
_ preécribed hits hav'e a p‘osit‘ive effect on adolescént_s' self—esteeﬁl, and severe controlling behaviors
' hg_ve been found to be negativeiy related to self-esteem. Indian. studies relating parenting behavior
and Self—esteeﬁ are not ava.ilable except that of Singh and Singh (1986) relating type of family

- discipline and late adolescents' self-concept.

2.3.10 Parent-Child Relationship and:Creativity

&

Thefe ar‘erar few recent studies revealing the -relation between parenting variables and
; creatiirity- in .6hildrei1. Studies of precocious children (scientific discoveries, athletic
| aéCbi’nplisﬁmeilts musical'r compositions, inventions, and the like) reveal parental support in

add1t1on to extensive tralmng by talented teachers (Feldman, 1980). Moglia (1989) investigated
the relatlonshlp between ten family environmental factors including 'pressure to achieve' and
c_re_a_tiv_ity in subjects (10‘—22 year-olds) The factor negatively assoclatedrwmh creativity was the
dégree f;\mﬂiés had cast W(.)I.’k,- school, and recreational activities into an achievement oriented and
" ‘competitive ﬁaﬂle Wéﬂ(. Hussain and Sajid (1990)--investigated the relationship between creativity
and Parent's Interest in Creative Activities (PICA) and tradltlonal/110n—trad1t1onal living conditions
(TLC) among 400, Sth 10th grade males in lndla and found that I'TCA and ILC are 81gn1ﬁcant1y

ass_oclated only .Wlth non-verbal creativity, and joint famlly is positively associated with verbal
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and non-verbal creativity Michael and Dudek (1991) interviewed the mothers of 15 high- creative
and 15 low-creative 8-year-olds and found that mothers of high- creative were less emotionally
" involved with their children and less likely to be perceived as over-protective. They were more

“self-confident and self-realized in their homes and had higher occupational level.

‘_ Raw and Marjoriebanks (1991) ex.amined the relationships between 312 Australian 16-,
. year-_oid children's percepﬁon of their farrﬁly and school environments, and measures of their
cf@ativity, and found that adolescents creativity has modest associations with their perception of
both family and school environments. From the literature reviewed, it is scen that empirical
-:iiterature suggesting a positive relation between parenting environment and creativity is only few,
evén ,thoug:h there is a good amount of t_heoretical literature regarding the significance of parental

~ attitudes in fostering creativity in children, | : :
~ 2.3.11 HISTORICAL OVERVIEW OF PARENTAL INFLUENCE ON CAREER CHOICE

P-aréntal dynamic .z.md interaction (e.g. attachment enmeshment etc) have long been
as’suméd to I;iay a signiﬁca.nt' role on t_héif children’s éareer development. Bratcher (2000), Roe
| (20‘(.)1); Zingaré (2004'). A plethora of research investigation and articles related to parental
iriﬂuégce havé_been published on thosg: topics, however, there is still this articles or provide the
erﬁpirical reseéarch and analysis needed to understand the depth of a family influence upon a sons
or daughte;s vocational choice. Wiston and Keller (2004) regrettable less than two hundred
empirical studies have been conducted since Roe first advanced the idea that the family play a part
in individual 'career. choice over 50 yeafs ago Keller &Whiéton (2008) thinlgﬁs lack of conclusive
evidence ‘-ha.s led toﬂ vocational psyc-hologiét aﬁd career counselor to function with the underlying

- belief that people could make decision that réflected their own dreams.
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‘Passion and talents in the world of work. Unencumbered by family issues, cultural roles
racism classicism and sexism, Blustein (2004) since the year 2000 family therapist and carcer
counsellor have unearthed more information about the significant influence parents have on their
children’s development of vocational choice late in life. Kinnjer Brigman& Wobel (2006), Andres
(2007) even though adolescent actively began demonstrating their independence from their parents

_in their high school years, these young adults are still very much dependent on their parents for
- their career growth.

2.4 STATEMENT‘ OF HYPOTHESIS

H1. Parents who adopt atithoritarian parenting style will have significant influence on children

- embracing careers that are investigative, realistic and conventional.

.“H2. Parents who adopt authoritative parenting style will have. significant influence on children

embracing career that is more of enterprising.

H3. Parellts who adopt permissive parenting style will have significant influence children

embracing career that is more artistic.
' ~ H4. Parenting styles will have significant influence on their children career choice.
25 OPERATIONAL DEFINITION OF TERMS

e Career —'A:_ chosen pursuit or course of business activity or enterprise, especially
one's proféssional life or employment that offers advancement and honor.
e Choice: An-act of choosing between two or more possibility. The right to choose

or the possibility of choosing.
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3.2.1 SQURCE OF DATA
| The source of cbllecting data was the questionn_aires.
33 | STUDY SAM?LE
VDuring the course of this research the target population of interest were secondary school
stqdents of Oyé Local go{fernInent'in Ekiti State, the selected samples were male and female
students from the five secondary schools, which totaled 200 participants in all. Though 220
* questionnaires were 'adr-nitted-, 215 were recovered and 200 which was used for the initial purpose.
- They were sampled using coﬁvenience sainpling met_hbd. Of those who reported their gender, 58
:  '- were malés and 142 were females totaling 29% and 71% respectively. 116 respondents fell on the
age spect_rll.lm"of 13-15yrs,. 65 fell on the age spectrum of 16-19yrs, and 19 respondents were of the
age range of 10;12yrs, with 58%, 9%. and 10% respectively. Report shows that the, 142 were
* science students, 23 were"éommercial students 1.while 32 were art students. Of thosé who reported
- their levels, 60 were SS1 students 78 were SS2 students, and 62 were SS3 level students, with a
- percentage of 30 39 and 31 respectlvely Lastly, of those who reported the1r various career choice,
52 reported their choice with sclence, 29 reported their choice with Engmeermg, 27 reported their
choice with Social Science, 65 reportéd their choice with Arts and 27 rep:orted choice with

| Artisans, with a percentage of 26, 15, 13,733, and -13 respectively.
 .33. POPULATION OF STUDY
The population from which the sample of the study was drawn are students of secondary

- classes, using the random sampling procedures to select the five secondary schools from Oye Local

- Government Area of Ekiti State.

62



3.3.2 SAMPLING TECHNIQUE

* In this study, five secondary schools were randomly selected for effective analysis. The

+ - schools are:

9N scHoOLS
1  .St. Augustine .Clor_nprehensive High Schdol
2 Oye Egﬁo School |
3 Isan Sec'on-dary School
4. | Ilupeju ﬁigh School
5 . Ekiti State Govérﬁﬁlent Collgge
,, 3.4.,,INSTR.UM"-EN_T :

The psychological instruments that were utilized during the course of this research were

catego_rizéd into three sections; they are delineated as follows;
3,41 SECTION A: DEMOGRAPHIC VARTABLES

Tt consists of items social-demographics information’s of participants such as sex, age,

. level (SSI, S82 and §S3) apd cl_ass: science, commercial and art,

3.4.2 SECTION B: 30 items

' (PARENTAL AUTHoﬁITY QUESTIONNAIRE)

" The Paré:ﬁtal_ Authqrity Questionnaire (PAQ) is designed to measure pérental authority, or

' di‘sCiplina.ry Practices, from the point of view of the child (of any age). The PAQ has three
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éubséales: Permissive (_P:,Iitems 1,6, 10; 13, 14, 17, 19, 21, 24 and 28), authoritarian (A: items 2,
13,7,9,12, 16, 18, 25 26 and 29), and authoritative/flexible (F: items 4, 5, 8: 11, 15,20, 22,

‘ 23, 27, and -30).'! Mother _and father forms of the assessment are identical except for references to
| gender. It Comprises of thirty (30) items reflecting the influence of the parenting styles. Author,
Dr. John R. Bur1 Depamnent of Psychology, University of St. Thomas, 21135

Summit A,venue St. Paul, MN 55105, All items-were answered using a 5-point Likert scale format

ranging from s‘rrongly agree to strongly disagree.
3.43 SECTION C: 57 items
(CAREER CHOICE SCALE)

Holland’s theory (rf career choice was quite helpful, that is, it reﬂected.the personalities of
| children throu'gh the influence of parcrrtin'g sty.lle on their career chorce. Most people are one of the
six personality tsrpesz R_eélistic, Investigative, Artistic, .Social, Enterprising and Conventional some

- refer to these as Holland c;odes or RIASEC, are attributed to the parenting styles. Authoritative -

style (cnterﬁrising), Permissive style (artistic), Authoritatian (investigative, realistic and

conventional). This section is made up of fifty seven (57) items. All items were answered by

tiCkirig in front of the listed career, each participant desired.
3.5  PROCEDURE:

Questionnaires were administered to the respondents, using random method. After the
introduction of the research work to the principals of the selected schools, permission was taken
to address the students. Few minufes was sp’eﬁi in explaining the aims and objectives of the

: research to the réspondents highlighting the advantages of honesty in answering the questions.

64




~ study ‘was done from. While carrying out the research,' the right of self-determination was highly

- "upheld to allow the respondents to decide will free whether to participate in the study or not.

3.6  STATISTICAL METHODS -

" The multinomial logistic regression analysis is the statistical method applied to the research

- work. Like all linear regressions, the multinomial regression is a predictive analysis. Multinomial

B _ regression is used to describe data and to explain the relationship between one dependent nominal

variable and one or more continuous-level (interval or ratio scale) independent variables

3.7 ETHICAL CONSIDERATION

- Ethical issues need to be aﬁticipated and dealf with by the researcher (Creswell, 2009),

. Thus, thisﬂ study took into-account possible and potential ethical issues. The measures undertaken
o ensure comphance with ethical issues included seeking perrmssmn from all Principals of the

- five schools which were sampled In the same view, measures were taken to ensure that identities

of respondents were kept confidentially. As rightly identified by Wimmer and Dominick (1995),

the pr1nc1ple of conﬁdentlahty and respect are the most important ethical issues requiring

compliance on the part of the researcher. The basic ethical requirements demanded that the

researcher respects the rights, values and decisions of the respondents. [n addition, during research,

the respondents’ responses were neither interfered nor contested by the researcher. Furthermore,

* informed consent was obtained from respondents and all the people in charge of places where the
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CHAPTER FOUR
41  RESULTS

This chapter is concern with the anfilysis and interpretation of result getting from the

queStionnaires. The data collected were séored and analysed. The following are the results:

' Tablle.. l: Djstribution of Social-demographics

N=200 n % N=200 n %
Sex- 7 -.' Class
Male 58 29  Science 14273
 Female 142 71 Commercial 23 11
Age . Ats 32 16
10-12yrs 19 10 Career choice
13-15y1s 116 58 Science - 52 26
~ 16-19yrs 65 9 Engineering 29 15
'. Religion Social Sciences . 27 13
ss1 - 60 30 Arts 65 . 33
$82 78 39 Attisans. 2713
883 62 31
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~ Table 2: Mean score and standard deviations of siudy variables

~ Variables M SD  Range
TAge 1475 1.6 10-19
Permissive 34,06 6.11 19-50

 Authoritarian 3760 525 23-50

* Authoritative 3778 543 1750

_:Hypothesis 1-
Aﬁ.thoritarian parental style will significantly predict career choice.

+ Table 3: .Multinom-ial logistic regression analysis testing the influence of authoritarian style of

parenting on career choice

Career _ B Std. Df Sig. e

- Error {odds
ratio)
Intercept. ~ -2.028 .71 1 24
Science S . - _
: Authoritarian 072 05 112 1.08
_ _Intercept 298 1.83 1 .87
 Engineering ' S
Authoritarian -.006 .05 1 .90 99
Social ~ Intercept . -5313 2.14 1 .07
 Sciences.  Authoritarian .140 . 06 1 01 115

T Tntercept _ -1481  1.63 1 .36
- Arts :_ o
. Authoritarian .064 .04 1 .15 1.07
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Overall model evaluation |
Model [1?  =10.26 - p=.036
Pseudo RZ < .05

N=200

’fhe ref:_:rcncé category is:. Artisan
' The_ model in table 3 contains one independent variable (authoritarian parental style). The model
 was é’ﬁatistically signiﬁcaﬁt, ¥2 (4)=10.26,p= .036, indicating that the authoritarian parental style
' pfédicfed career choice. The model eﬁplained 5% (Cox and Snell R s.qt.lare) of the variance in
- ‘:c.;areer choice, and cérrect}y classified 32.5% of cases. However, the model only showed that
authoritariaﬁ style parenting significantly predicted choosing a career in _the social sciences than
Beiné an artisan with an odd ratio 1.15.

Therefore hypotheéis one is support_ed;

" Hypothesis 2 -
Permiss"ﬁ/é parental style will significantly predict carcer choice.

- Table 4: Multinomial logistic regression analysis testing the influence of permissive style of

parenting on career choice

. Career : . B Std. Error Df Sig. e
(oddé ratio)
“Intercept | 260 142 1 07
Science S — . :
 Permissive -06 .04 1 16 .95
Engineering Intercept .13 1.63 1 94
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P,ermissive -.002 .05 97 99
Social Intercépt - -04 1.67 .98
Sciences ' Permissive .001 .05 98 1.001
' . Intercept  3.07 1.38 03
~ Arts '
- Permissive -.06 - .039 A0 .94
Overall  model
| ev_a_hiation
Model (2 = 6.35 p= 17

Pseudo R? ~.03

- N=200

The reference category is: Artisan

The model! in table 4 contains one indepen'dent variablé (permissive parental style). The model was

not significant, 2 (4) = 6.35, p = .18, indicating that the permissive parental style did not predict

 career choice. Therefore hypothesis two is not supported. -

Hypothesis 3

Authoritative parental style will signiﬁcantly predict career choice.

~Table 5: Muljcinomiél logistic regrcssibn_ analysis testing the influence of authoritative style of

- parenting on career choice

Careerl? . B

Std. Error df

Sig.

Exp(B)

Science  Intercept  -1.778  1.691

293
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Model [*° =4.48
Pseudo R? - .02

N=200"

Authoritative 064 044 148 1.066
_ Intercept 738 1.758 675
Engineering
' Authoritative -.018 -.047 701 982
Social . Intercept ~ -1.468 = 1.913 443
Selence  Authoritative .039 050 438 1.040
S Intercept -.323 1.574 838
- Arts .
Authoritative .032 -.042 443 1.033
Overall model evaluation -
=.35

The reference category is: Artisan

The model in table 5 contains one indepéndent variable (authoritative parental style). The model
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CHAPTER FIVE,
- DISCUSSION, CONCLUSION, RECOMMENDATION AND LIMITATION OF STUDY
5.1 DISCUSSION

- 'Research indicates.that the adbptic')n and quality of parenting style directly affects their
 children personality and i_dentiﬂes the parents as the single most important factor that impacts a
‘ cHild’é carcer. Hypotheses 1 has showéd that authoritarian style parentihg significantly predicted
B :éhoosing a career in. the social sciences than being an artisan with an odd ratio 1.15. Whereas
hypotheses 2 and 3 do not 'signiﬁcant relationship. Most of the students in Oye local government

secondary school parents arc often use to the authoritarian parenting style.

€

52" CONCLUSION-

The main conclusion of this research may be summarized as follows:

The sfyl’es of -par"eﬁting adopted_by parents of students in Oye local government Ekiti
havé no little-orl no influence on the career choice of such _stud_ell_lts
e Authoritarian _pafenting style is the most popular (among the types which the study was

able td identify) as being adoptéd by pafents. |

X The type of parenting is not an adeciuate predictor of measures in career choice. Other
feictprs su_ch as-peers, schoql ete, rﬁay.be considered when issueé of career choice in
-Studen‘gs is on thé focus. |

e Gendér is not an important predictdr of'caréer choice. It failed to predict a difference iﬁ

- career choice of students on styles of parenting. |
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CHAPTER FIVE

DISCUSSION, CONCLUSION, IMPLICATIONS, RECOMMENDATIONS AND
-LIMITATION OF STUDY

51  DISCUSSION

" Research indicates that the addption and quality of parenting style directly affects their

children personality and identifies the parents as the single most important factor that impacts a

' child’s-career', I—Iyplothesesll has showéd that authoritarian style parenting significantly predicted
" ,_6hoosing a career in the social sciences than being an artisan with an odd ratio 1.15. Whereas
hypotheses 2 and 3 do not significant relationship. Most of the students in Oye local government

secohdary school parentS-aré often use to the authoritarian parenting style.

52° CONCLUSION

" The main conclusion of this research may be summarized as follows:

The styles of pﬁrenting adopted by parents of students in Oye local government Ekiti
- have no little or no inﬂuenee.on the carcer choice of such students
"o Authoritarian pdfe11tir__1g style is the mﬁst popular (among the types which the study was
able fo idéntify) as being adopted by parents.

. Th_e t)'(pé of'paren_ting is not an adequate predictor of measures in career choice. Other
factors such as peers,. school etc, may be considered when issUes of career choice in
students is on the focus: |

e Gender is not an impoi'tant;. predictof of (;,arer;:r choice. It féiled to predict a différence in

‘ ,career_"éhoice of students on styles of parenting.
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¢ Parenting styles does not really matter at children as much as it may be from prenatal
~ period, infancy, and childhood stages of developmeht.
-5.3 IMPLICATIONS
Based Qn the findings of the research, the implications suggested are:

. ‘The impliéations _'for career counselors,. armed with this knowledge about family systems
_and .parenta.l influence in ﬁarticular are multifaceted.

s The tré.ditional ?iev\z of career couﬁseling has been to meet with the client, conduct a skills
or personality assessment, and discuss the implications of those results with the idea that
the.client can then make a more informed decision. This type of counseling (which is still
Vgry much _‘active: in fhe_ U.S), assumes.that individual knowledge of one‘s skills and

. preferences is the most critical basis for making a career decision, with a relative absence
of consideration as to the i.ndividual‘.s other roles and/or environment such as his or her
.fémily dynamics, race, gender, ete. (Cook, Heppner, & O‘Brien, 2002).

° . As a career com_;selor, obtainiﬁg at least a general understanding of family systems therapy

- will provide a much broader picture of the client‘s abilities, supports, and barriers when
'examinihg ce-tre_er.choic.e with ‘clients.. Choices are not isolated; choices are embedded
lWi‘.[hin an ongoing iaattern of living, (Savickas, 1995, p. 366). TInstead, they are linked to
how a ééreer counselor _views his or her client*s preseﬁting vocational issue as a part of
their overall life paﬁem and merely another decision this person needs to make within a
co;itinuum’ of decisions. . Using the entire context of the client's life to create an overall

_1 picture of where this particular decision fits, as well as who else this may affect helps to

illuminate the client‘s current issue and assists in reducing the anxiety surrounding it
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54

_ Rqsearch" has continuously demonstrated that'parents have been the largest influence on

their children, typically the primary source for career-related information for adolescents,

and a child‘s first role model for the world of work, as he or she observes his or her parent‘s

behavior around their occupation (Morrow, 1995).
* As regards to.the study parents may not always be a positive influence on their children or

“have positive interactions with a counselor. It is important for a counselor to realize that

there will occasionally be parents who do not allow their son or daughter the freedom of
career choice and/or will not be fully supportive of those who are encouraging them to
follow their own path. Understanding the sensitive nature of this issue and discussing it

with the youth is paramount.

RECOMMENDATIONS

Parenting is not a matter of employing a sure fire set of recipes or formulas. Parents differ

and children differ, For many years, psychologists and psychiatrists stressed the parent’s role in

shaping children personalities and behaviors. Based on the findings of this study, the following

recommendations are made:

e Professional school counsellors should provide collaborative support.and training to

parents on career guidance. This is because their education, skills, and position within the
school community, are in a unique position to assess the needs of adolescents, and the skills

and stressors of their parents.”

School counsellors can assist parents in-learning how to provide emotional support by

helpiqg them understand the emotions that adolescents experience when faced with
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_ difﬁ_cult educational and Vocationﬁl challenges; by helping parents talk to their adolescents

| abqut what fun their future job could be.

Schoql counsellors should assist parents in provid.ing career-related modelling for their
'_adblescents by showing them how to talk to their adolescents about their own occupations
as well as ébouf othér occupations that éfe available in the world of work.

- Parents should imbibe the development of basic work attitudes as promptness, respect,
dedicétion, expfession of positive regard to constituted authority, and responsibility. This
is necessary coﬁsidering the fact that their attitude to work will have significant effect on
children “career choice. |
School counsellofs in élli_ance with parents Shogld provide opportunities that would nurture

- interests-in vocational subject matter, and create environments that would nurture the
discovery of aptitudes for vocational content.

‘Pa_rents, generally, should be cautioned against imposing their own goals onto their

_children, they can act as a guide.‘. This is because adolescents need to discover who they are

“ on their own,

' Parent_s-shouid respect their clhi'ldren ‘differences. Family environments that show respect
for di_fferehcqs and independence would ¢110rm0usly be helpfﬁl to the child‘s career
developﬁlent.

Parents shoul-d show genuine inferest in and support for their children a(::areer plans.
Parénts s‘hduid gncourage their ch'iidrénfo explore 'car-eer' opti_ons.g This could be done
through _]Ob shadowing, volunteering, and part — time jobs.

Par:ents should be -mindful'of careless comments they make about careers, and even of

theirs, This is because children are susceptible to careless comments parents make about
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godd and bad professioné. Beside all these, each secondary school student should be guided
to have an idea of what he would want to become in life. Therefore, according to Olusakin
- and Ubangha (1996j students in consultation with their parents, class teacher, and school

counsellor should plan for his future academic career.
55 LIMITATION OF STUDY

The ﬁndings of this study are limited to iﬁvestigation of the influence of parenting style within
students in Oye local government alone and not including students with other religion like Ikole

| loéa_l government,
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APPENDIX A
QUESTIONNAIRE
DEPARTMENT OF PSYCHOLOGY
FAéULTY OF SOC.I.AL SCIENCES
FEDERAL UNIVERSITY OYE-EKITI, EKITI STATE

My name is OJ O ADEBANIJ O lama ﬂnal year student of the Department of Psychology, Federal

Un1ver51ty Oye-Ekm conductmg a research in the area of “Psychology and Behavior”.

~ Your name is not required and any information provided will be taken with utmost confidentiality.
Please give immediate imiaressicﬁn about the question on the survey. There is no right or wrong
answer
" Please express interest to participate by ticking “Yes” or “No”
SECTION A
1. SEX:MALE { }FEMALE { }

ii, AGE.............. (AS AT LAST BIRTHDAY)

iii. LEVEL: SS1 { }SS2{ }SS3{ }

iv. CLASS: SCIENCE { } COMMERCIAL { } ART { }
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SCETION B
Please in the level of your agreement with the following items by choosing the option that best

express your view. SA= STRONGLY AGREE, A=AGREE, D= DISAGREE, N=NEUTRAL,

D=DISAGREE, SD=STRONGLY DISAGREE

S/N S ITEMS SAlA|N

| 1. While I was growing up my mother felt that in a well-run home the children

should have their way in the family as often as the parents do.

2. | Even if her children didn’t agree with her, my mother felt that it was for our

own good if we were forced to conform to what she thought was right.

3. Whenever my mother told me to do something as I was growing up, she

expected me to do it immediately without asking any questions.

4, As I was growing up, once family poiicy had been established, my mother

discussed the reasoning behind the policy with the children in the family.

3 My mother has always encouraged verbal give-and-take whenever I have felt

that family rules and restrictions were unreasonable.

6. My mother has always felt that what her children need is to be free to make
‘up their own minds and to do what they want to do, even if this does not agree

| with what their parents might want.

{77 T As 1 was growing up my mother did not allow me to question any decision

she had made. _

8. | As I was growing up my mother dirccted the activities and decisions of the

children in the family through reasoning and discipline.
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. 9. My mother has always felt that more force should be used by parents in order
1o get the_ir' children to behave thé. wdy they are suppbsed to. |

10, - Aé I was growing up my mofher did not feel that 1 needed ﬁ) obey rules and
reguiﬁtions of behavior simply because someone in authority had establi.shed
them.

[1. | As I was growing up I knew what my mother éxpected of me in my family,
but L also felt free to discuss those expectations with my mother when I felt
that they were unreasonable.

12. My‘ mother felt that \%fise parents should teach their children early just who is

. boss in the family.

13. As iwas érowing up, my mother seldom gave me exf:aectations and guidelines
for my behavior.

14. | Most of the time as.I was growing up my mother did what the childrerrin the
family wanted when makiﬁg family decisions.r

.15.. '| As the children m my family were growing up, my mother consistently gave
us direction and guidancé in rational and objective ways.

16. | As I was growing ﬁp my mothe‘r‘ would get very upset if' [ tried to disagree

; witlr; her. |

17. | My mother feeis that most problems: in éociety would be solved if parents
would not restrict their children’s activities, decisions, and desires ag they are
growing up

18. | AsIwas growing up ﬁly mother let me know what behavior she expected of
me, and if' I didn’t meet those expectations, sh_e; punished me.

19.. | AsTwas .growing_ up my mbtheralloWed me to decide most ﬂaings for Ignyself

without a lot of direction from her.
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20,

As 1 was growing up my mother took the children’s opinions into
consideration 'when making family decisions, but she would not decide for

something simply because the children wanted it.

21,

My mother did not view herself as responsible for directing and guiding my

behavior as [ was growing up.

22.

My mother had clear standards of behavior for the children in our bome as [
was growing up, but she was willing to adjust those standards to the needs of

each of the individual children in the family.

23,

My mother gave me direction for my behavior and activities as [ was growing

up and she expected me to follow her direction, but she was always willing |

to listen to my concerns and to discuss that direction with me. :

24.

As I was growing up my mother allowed me to form my own point of view

| on family matters and she generally allowed me to decide for myself what 1

was going to do.

25

My mother has always felt that most problems in society would be solved if
we could get parénts to strictly and forcibly deal with their children when

they don’t do what they are supposed to as they are growing up.

26.

As I was growing up my mother often told me exacﬁy what she wanted me

to do and how she expected me to do it.

27.

| As I was. growing up my mother gave me clear direction for my behaviors

and activities, but she was also understanding when I disagreed with her.

28. .

As [ was growing up my mother did not direct the behaviors, activities, and

desires of the children in the fanﬁly.
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29. | As1was growing up I knew what my mother expected of me in the family
and she ihsisted that I conform to those expectations simply out of respect for
“her authority. * .

30. AS Ilv»lfas growing up, if my mother made a decision in the-family that hurt
me, Sile was vﬁlling to discuss that decision with me and to admit it if she had
made a mistake. |

SECTIbN C

Please indicate your desired career, by ticking only one career in front of the listed careers.

‘Automobile Aircraﬁ controller Electrician Surveyér
mechanic |

- Farmer Carpenter Baker ) Cook
Truck driv'ér Corﬁposer Musician ¢ Stage director
Writer Arctor/Actr-e.ss Interior decorator Biologists

) Chér;list Physicist Geologist - Economist
.éociolpgis‘t Psychologist V.eteri'narian Pharmacist
Pediaj:r'ician Psychiatrist Mathematician Computer

| programmer

Mechanical Civil engincor Chemical Political
éﬁginéer engineer scientist

1 Archeologist Medical doctor Lawyer Barber
Hairstylist: Accountant Sales manager Travel agent
Teaéher Counselor Banker Lécturer




engineering

‘| Book keeper Tax expert Business Nurse
administration
Catérer Politician Footballer Microbiologists
Biochem‘istfy Il’hysiotherapy Philosophy anatornist
Mi_niﬁg )
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APPENDIX B
SPSS OUTPUT

~ FREQUENCIES VARIABLES=SEX Agel LEVEL CLASS Careerl

- JORDER=ANALYSIS.

. Freguencies

o

Statistics
SEX Agel - LEVEL CILASS Career1
Valid ’ 260 200 200 200 200
-N Missing 0 0 0 0 0
Frelquenc.:y Table
" SEX
Frequenﬁy Percent Valid Percent 'CumllJlative Parcent
Male 58 29.0 29.0 28.0
Valid | Female l142 71.0 71.0 100.0
Total 200 100.0 100.0} '
Age1
Freqﬁency -Percent Valid Percent Cumulative Percent
10-12yrs 19 9.5 9.5 9.5
- 1345yrs 116 " 580 58.0 67.5
Valid - : :
16-19yrs 65 325 32.5 100.0
Total - 200 |- 100.6 100.0.
. LEVEL
Frequency Percent Valid Percent Cumulative Percent
551 éO 30.0 30.0 30.0
, 552 78 39.0 39.00 69.0
Valid” L :
5883 62 31.0 31.0 100.0
Total © 200 100.0 | 100.0
CLASS
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Frequency Percent Valid Percent Cumulative Percent
Science 145 72.5 72.5 72.5
Commercial 23 11.8 11.5 84.0
Valid :
Arts 32 16.0 18.0 100.0
' Total 200 100.0. 100.0 '
;Céreeﬂ
Frequency Percent Valid Percent CquIative Percent
éqience 52 26.0 26.0 26.0
Engingering 29 14.5 14.5 40,5
SociaiSci, 27 135 13.5 54.0
Valid .
. Arts 65 325 32,5 86.5
Artisan 27 - 13.5 -. 13.5 100.0
Total | 200 100.0 100.0
7 DESCRIPTI.VES VARIABLES=AGE Permissi;fe Authoritarian Authoritative
- /STATISTICS=MEAN STODEY MIN MAX. .
Dascriptives
. :
‘Des;fiptive'Statiétfcﬁ
Minimum Maximum - Mean Std. Deviation
AGE . 206 - 10 19 14.75 1.558
Permissive 200 19 50 34,06 6.107
Authoritarian 200 23 50 37.60 5.252
Authoritative 200 17 50 37.78 5.430
Valid N (iistwisa) 200
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NOMREG Career1 {BASE=LAST ORDER=ASCENDING} WITH Authoritarian

JCRITERIA CIN(95) DELTA{Q) MXITER(100) MXSTEP(5) CHKSEP(20) LCONVERGE(0) PCONVERGE(0.000001) SINGULAR(0.00000001)
/MODEL -

/STEPWISE=PIN(.05} POUT(0.1) MINEFFECT(0) RULE(SINGLE) ENTRYMETHOD(LR) REMOVALNETHODILR)

/INTERCEPT=INCLUDE . '

/PRINT=CLASSTABLE FIT PARAMETER SUMMARY LRT CPS STEP MFI.
.. Nominal Regression

Case Processing Summary

N . . Marginal
Percentage
- Science . T B2 2.6.0%
Engineering 29 14.5%
Careeﬁ Social. Sci, _ 27 13.6%
. Arts 65 32.5%
_ Aftisan - 27| 13.5%
Valid _ 200 - 100.0%
Missing ) b 0
Total : 200
Subpopulation ) | 26"

a. Tha debendent variable has only cne value observed in 4 (15.4%)
subpopulations.’ ' '

Model Fitting Information

Model Model Fittihg ‘Likelihood Ratio Tests

Criteria
. -2 Log Likelihood Chi-Sguare 1|  df Sig.
e O YERETN . -
Final = * . zmors 10.256 4 036

Goodness-of-Fit

Chi-Square ~ Df Sig.
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Paarson

Deviarce

111.808 |-
113.421

96 128
96 108

Pseudo R-Square

Cox and Snell * .08D
Nagelkerke 052
McFadden 017

' Likelihood Ratio Tests
Effect Model Fitting Likelihood Ratio Tests

Criteria - :

B Tog Likelood of | Ghi-Sauare of Sig.
Reduced Model ' '

teroent 247538 9.463 051
Authoritarian 248,331 10256 038

The chi-square statistic is the difference in -2 log-iikelihoods between the final
model and a reduced model. The reduced model is formed by omitting an affect
from the final mode!. The null hypothesis is that all parameters of that effect are 0.

Parameter Estimates

Careert® B Std. Error Wald df Sig. Exp(B) 95% C
Lower
Intercept -2.028 1.711 1.404 236
| Science o . :
‘ Authoritarian 072 046 2,472 116 1.075
) . Intarcept 298 1.832 .026 871
Engineering
Authoritarian - -.OOE_S .050 _.016 801 994
Intercept. : -5.313 2.138 6.174 .£13
Social Sci, o . ‘
: Authoritarian 140 |- 056 6.325 012 1.150
Intercept -1.481 1.634 822 365
Arts ‘ i
Authoritarian . .064 .044 2.090 148 1.066

a. The reference category is: Artisan.
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Classification

Observed ' Predicted
_ Science Engineering Social Sci, Arts | Artisan Pearcent Correct

Science i Q 2 0 50 0 0.0%
Engineering | 0 1 0 28 0 3.4%
Social Sai, : . 0 ' 0 0 27 . 0 0.0%
Arts _ 0 " 0 64 0 98.5%
Artisan o o 1 0 26 0 0.0%
overau‘l_vercentage' ' 0.0% C 2.5% 0.0% 97.5% 0.0% 32.5%

NOMREG Careerl (BASE=LAST ORDER=ASCENDING) WITH Authoritative

/CRITERIA CIN(95) DELTA(Q) MXITER{1C0) MXSTEP{5) CHKSEP(20} LCONVERGE (0} PCONVERGE(D.000001) SINGULAR{0,00000001}
/MODEL v ' ' '
/STEPWISE=PIN{.05) POUT(0.1) MINEFFECT(0) RULE(SINGLE) EN'.I'RYME‘I'-H.OD(LR) REMOVALMETHODI{LR)
SINTERCEPT=INCLUDE ' ' '

/PRINT;CLASSTABLE FIT PARAMETER SUMMARY LRT CPS STEP MFL.

- Neminal Regression

Case Processing Summary

N Marginal

Percentage

Sci'ené:e | .52 _ 26.“0%

Engiﬁeering 20 14.5%
Careert Social Sci, ' 27 ' 13.5%

Atts . ) 65 32.5%

Atisan 27 13.5%
Valid- - 200 100.0%
Missing h _ ' ] . 0 .
Total T 200 *
Subpopulation- . 285

a: The dependent variable has only one value observed in 9(32.1%)
subpopulatians,

Medel Fitting Information -

91




Model : ‘ Model Fitting ~ Likelihood Rétio Tests
Criteria
-2 Log Likelthocd Chi-Square df Sig.
l.ntercept Only 233.119
Final . 228.641 4.477 4 345

Goodness-of-Fit

Chi-Square Df Sig.
Pearson ] 99.518 T 104 .606
Deviance . 100,035 | . 104 592

Pseudo R-Square

Cox and Snell . 022
Nagelkerke . . .023
McFaddan ™ .007

Likelihood Ratio Tests

Effect Model Fitting Tkelihood Ratio Tests

Criteria
-2 Log Likekhood of | Chi-Square - df Sig.
~ Reduced Model )
Intercept 231.765 31241 - 4 537

Authoritative 233.119 | - 4,477 4 345

The chi-square statistic is the differénce in-2 Idg-\ikelihbods between the final
- model and a reduced model. The reduced model is formed by amitting an effect
 from the final model. The nuli-hypothesis is that all parameters of that.effect are 0.

Parameter Estimates

Career1® : B | Std. Error Wald df ‘Sig. Exp(B) 95% Ci
Lower |
N Intercept -1.778 | 1.691| . 1.108 1 293
Science ‘ )
’ Authoritative - .064 044 2.088 1 1438 1.066
: Intercept . 738 1.758 176 1 675
Engineering ’
Lo _ Authoritative - =018 .047 147 1 701 982
Social Sci, Intercept _ -1.468 | 1913 589 1 443
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Authoritative 039 050 602 438 1,040
Intercept -323 1.574 042 .838
Arts
Authoritative .032 042 .589 443 1.033
a. The reference category is: Artisan,
Classification
Observed Predicted
Science Engineering Social Sci, Arts Artisan Percent Correct
Science 5 0 0 47 0 ©.6%
éhgineering 0 0 0 29 0 0.0%
Social Sci, 1 0 0 28 0 0.0%
1 Arts 4 1 0 60 0 92.3%
Artisan 3 1 0 23 0 0.0%
Overall Percentage 8.5% 1.0% " 0.0% 92.5% 0.0% 32.5%

NOMREG Careerl (BASE=LAST_ORDER#ASCENDING) WITH Permissive

JCRITERIA CIN[95) bELTA(O) MX]TER(lQO) MXSTEP(5) CHKSEP({20) LCONVERGE(0) PCONVERGE{0.000001) SINGULAR{0,00000001)

/MODEL

/STEPWISE=PIN{.05) POUT(0.1) MINEFFECT(0) RULE(SINGLE) ENTRYMETHOD{LR) REMOVALMETHOD(LR)

JINTERCEPT=INCLUDE -

/PRINT=CLASSTABLE FIT PARAMETER SUMMARY LRT CPS ST_E_P MFL.

Nominal Regression

‘Case Processing Summary

N

Marginal
Percentage

Career!

Sgience
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Pt

Engineering
Social Sﬁi,
Arts -
Artlsan
valid
Missing
-Total

Subpopulation

29
27
65

27
200

200
204

14.5%
13.5%
32.5%

13.5%
100.0%

a, The dependent variable has only one

subpopulations.

Model Fitting Information

value observed in 5 (16.7%}

Model Mode! Fitting Likelihood Ratic Tests
. Criteria :

-2 Log Likelihood Chi-Square df Sig.
Intercept Only 253.406
Final 257.060 6.346 475

Goodness-of-Fit

Chi-Square df - Sig.
Pearson 110.227 112 _ 530
Deviance 125515 | 2| et
Pseudo R-Square
(_30x and Snell 031
Nagelkerke .033
M:cFadden -.010
Likelihood Ratio Tests
Effect Mod(;el Fitting " Likelihood Ratio Tests
Criteria
-2 Log Likelihood of Chi-Square . df Sig.
Reduced Model ‘ o

Intercept 268.758 11.698 4 020
Permissive 263.406 6.346 4 175

The chi-square statistic is the difference in -2 log-likelihoods_between the final

* mode! and a reduced model. The reduced model is formed by omitting an effect
fror the finalmodel. The null hypothesis is that all parameters of that effect are 0.
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Career1® B Std. Error Wald df Sig. Exp(B) 95% Co
LowerB
Infercept 2.601 1.418 3.360 067
Science -
Permissive -057 040 1.974 .160 .845
! _ Intarcept A31 1.634 008 536 .
Engineering ‘
Pemissive -.002 .046 .001 971 088
] Intercept ~038 1.667 001 882
Social Sci,
- Permissive .001 047 2001 .881 1.001
Intercept 3.072 1,376 4.986 026
Arts 7 '
: Permissive -.064 .039 2,692 101 .838
a. The reference category is: Artisan. ,
' Classification
Ohserved Predicted
Science Engineering Social Sai, Arts Artisan Percent Correct
Science 0 0 0 52 0 0.0%
Enginsering 0 1 0 28 0 3.4%
Social Sci, 0 0 0 27 0 0.0%
Arts 0 of 0 65 0 100.0%
'Artisaﬁ 0 ) 0 27 0 C.0% '
Qverall Percentage 0.0% G.5% 0.0% |. 98.5% | 0.0% 33.0%
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