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ABSTRACT

Females h.ave"been seen across culture to have issues when it comes to expressing
themselves in the public. In an attempt to express themselves without fear, certain individual-
related factors could have influence. The study investigated the influence of perceived body
| image and self-csteem on assertiveness among female students in Federal Iilniversity Oye-Ekiti,
_Ekiti :state Nigei’ia. Ex~po'st facto research design was used in the study. Three hundred and
fifteen female university. students participated in the study. Questionnaire was used as an
instrumm for data collection and ‘it comprised demographic variables and reliable scales
measurmg percelved body 1mage self-esteem and assertiveness. Three hypotheses were tested
| with 1ndependent samples t-test and one-way ANOVA. Results showed that perceived body
1mage has a 51gn1ﬁeant influence on assertiveness among female university students H(313) =
' "4‘.13; p<.05; Also, self-es_teem has a significant influence on assertiveness among female
university students '1‘(313)' = -328; p <.0.5. The level of students in the university has no
31gn1ﬁcant effect on assertiveness. However level of study has no 51gn1ﬁcant influence on
assertlveness among female umversny students F(4,310) = 0. 76 ; p >.05. Fmdmgs of the study
rtwere "d1seussed Wlth' some previous related studies. It is concluded how female university
 students Vtewtheir body and respect themselves inﬂnence their-expressions in the public. It is
recommendeo that in enhancing assertjveness in this group of students, their perception of body

image and self-estcem should be considered in the assertiveness skills training.

Keywords: A'ssertiven'ess, Eody image, self-esteem, level of study, female students,

" Word connt': 238
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CHAPTER ONE

 INTRODUCTION

L B_ACKGROUND TO THE STUDY

| ‘ Assértiv‘enes_s is an important empowering communicatiOn_ski_ll. Being assertive means
ha‘ving: the ab'ility_ to _eXpréss lonese'lf in an effective manner. Assertiveness is a very necessary
' "quahty in today S worlld Assertiveness is not aggressweness it is more like a process of knowing
you have a r1ght to be in your place in the world, a right to occupy the space you are in, and a
-~ right to get What. you want. Assertlyeness 1;5 a quality best used to develop our confidence.
Ass-t:rtivelness is the abilitir to express one's own thé'ughts and feelings and defend one's own
©. “right t0 béhave in cert&tin ways, without violating the Irights of others.

Dorland's Medical Dictionary (1994) defines assertiveness as a form of behaviour
charactériied by a confident declaratioﬁ or.a'fﬁrmatior.l of a statement Withqut need of proof. The
_ best wtty to under;stand" a_séertiveness is to disti.nguish it from two other styles people use when
A deahng with conﬂlct acqulescence (non- assertweness) and aggressmn {Alberti & Emmons,
1995). Acqulescence is avoiding 1ntexpersonal conflict entlrely, either by glvmg up and giving in
‘.or by expressmg onéé needs in an apologetic self—eftectlng manner. Aggression on.the other
hand is an effort to attain objectives by attacking or hurting others. Ag_gressiye people trample on
- others, arlld.theitf aggrels_sliveness can take such direct forms as threats, verbal éttacks, physical
, intimida_tion, emotional outburst, and explosivéness (Fensterheim & Baer 1975). Assertiveness
do_e_é tlot t;ome easillyl to most of us; it can .put'an adolescent into direct conflict with parents,
 teachers and peers.

: Baumeister, Campbell, Kruegér anct Vohs (2003) believe low self-esteem may cause

- aggressive and passive personality traits on one hand and depression on the other hand




(Sarrt_riook? 2002) while high self- esteem may produce assertive personality traits. Being
' ‘."' successful in interpersonal relationships, active, assertive, creative, flexible and confident were
related with Irjgh self-esteem.

Aoeordmg to Steinberg (2002), adolescence 1s a period of transition in which a major
| reoogn1t1on of the body takes place. There is a general percept1on in the western world that,
| adolescents who tend to be skinny are beautlful or attractive, whilst the overweight adolescents

- -are considered unattractive. Adolescents tend to be extremely critical about their bodies and
physical apoearan'ce' they usually compare themselves wi‘d'l peers and this may produce anxiety
and low self-esteem and lack of confidence especially when they peroelve themselves different
from thelr peers (Santrock 2005). The key dlstmotlon is the difference between aggression and
' assertion. |
Assertiveness means being able to make overtures to other people, to stand up for oneself
in a nonaggressive way, 1o si)eak u}d when others make demands, and to make suggestions or
requests to others ina group For some people assertiveness requires overcoming psychological
tralts such as extreme passivity, sensmVlty to criticism, anxiety, msecurlty and low self-esteem.
| Self—esteem is an emotional feeling and love a person feels about him/herself based on the value
. "he/she gives fhim/herself. This feeling is come from thoughts, feelings, emotions and experiences
o.f “dle person during,his/her life. Main and fundamental requirement of each person is desirable
~and good feehng aboul him/herself. Self esteem 1nﬂuences aH aspect of the-life and a person
needs cons1der1ng h1mse1f Valuable in term of physwal mental and moral aspects. Such feeling
i ina person isa motrvatlon for dolng actions and tasks of the life and if the mentioned need isn't

. satlsﬁed SO w1despread ‘needs mcludmg need to creatmty, development, self-efficiency,

assertiveness or perception of potenti'al talent will be limited (Biabangard 1993). Self-esteem is




an emotiooal feeliné and love a person feels about him/herself based on tlie value he/she gives
) him/horself..Thté feeling' is come from thoughts, feelings, emotions and experiences of the
person during his/her lifo.. Main and fundamental requirement of each person is desirable and

good féﬂeling: obout him/herself. Self-esteem influences all aspect of the life._and a person needs
| oonsidofing himself valuable in term of physical, mental and moral aspects. Such feeling in a
| persoh is a motivation for doing actions and taslts of the life and if the mentioned need isn't
sttttsﬁe'd, S0 "Widesp.read .ne'ed's including need to creativity, development, self-efficiency,
. “assertiveness or porceotion of potential talent will be limited (Biabangard 1993).
The term self-esteem is also used to refer to the way people evaluate their various
ab111tles and attributes. For example, a person Who doubs his ablhty in school is sometimes said
to have low acadomlc self—eqteem and a person who thinks she is Vpopular and well liked is said
.to have high soolal self- osteem In a similar vein, people speak of having high self-esteem at
‘_. wo'rk or low self-esteem in sports The terms self-confidence and self-efficacy have also been

used to- refer.to these beliefs, and many people equate self-confidence with self-esteem. I prefer
1o call.these beliefs self—evaluatmns or self-appralsals as they refer to the way people evaluate or
appra.lse their -abilities and personality characteristics. Self-esteem and self-evaluations are
relatedmpeople with hlgh self—esteem think they have many more positive qualities than do
" “people with low self- esteem—but they are not the same thlng A person who Iacks confidence in
school mlght still like himself a lot. Conversely, a person who thinks she is attractive and popular
might not feel good about herself at all, Unfortunately, psychologists d01;1 t always ma.ke this
dlst1nct1on often usmg the terms self- esteem and self-evaluations interchangeably. They

. assume that positive evalu_ations of self in particular domains give rise to high self-esteem. I call




this a bottom-up proce.ssrb.ecause it assumes that global sclf-esteem is built up from these more
specific evaluations. Affective models of self-esteem assume a t0p~;dowr1 pr(;eess (Brown, 1993)
These m'.edels‘ -al_seume that the causal arrow goes from global self-esteem to specific self-
eValuation_e: Liking oneself in a general way leads people to bélieve they have many positive
qualitie,s. Laf.er in this chai)ter we will examine support for these claims. Finally, the term self-
esteen; is used to refer to rather momentary emotional states, particularly those that arise from a
posﬁ.lqve or negatlve outceme This is what people mean when they speak of experiences that
| bolster their self—esteem or threaten their self-esteem, For example, a person might say her self-
i "eeteem was 'sky~highrafter. getting a big promotion, or a person might say his self-esteem was
really low after a divorce. These emotions could probably be referred as sclf-feelings or as
feelings of self-worth. Feeling proud or ‘pleased with ourselves {on t}le positive side), or
humiliated and eshamed of ouréelves (or; the negative side)' are examples of what we mean by
: feelin:gs'of self-worth. Beeause they involve feeling's toward oneself, some researchers (Butler,
. kuanso‘n,- & Flynn, 1994; Leary, Tambor, Terdal, & Downs, 1995) use the term state self-
| esteem to ‘refer to the emotions we are eailing leelings of self-worth, and trait self-esteem to refer
| to the Way people generally feel about themselves These terms connote an. equivalency between
the two phenomena 1mply1ng that the essential difference is s1mp1y that global self-esteem is
pefsist'ent, while feelings of self-worth are temporary.

The_t'rait~state assumption has iinportanf conseduences. First, it Sugg:ests that feeling
p'reud of oheself is akin to having high self-esteem and that fecling ashamed of oneself is akin to
_ having lowlse_lf-es.teem'. This,.in turn, leads inyestigators to assume that an analogue of high self-
es-teem of low se.lf-esteem cé’n be created by temporarﬂy leading people to feel good or bad about

) themselves (Greenbefg, ‘Solomon, Pyszczy'nski,' Rosenblatt, Burling, Lyon, Simon, & Pinel,




1992; Heatbertou & Polivy., 1991; Leary et al., 1995). This is typically accomplished by giving
people positive or negative self-relevant feedback (e.g., tetling people theyare high or low in
some ability). Othe”r researchers disagtee with .this approach, arguing that these manipulations do
. not provide a suitable analogue of high self-esteem or low self- esteem (Brown & Dutton, 1995b;
 Wells & Marwell, 1976).
In the western world, there is an iucreasing focus on body image. Pictures of mo.vie stars
and fasbion models stfoﬂgly impact on _gtrls" body shape and image perception. Such mass
media_and diyerse so‘cio—oultural pressures are seen to cause an increased awareness of being thin
as ideal, and to contribute to tbe misperception of body weight: how the body is viewed and
"'evaluated'by the indtvidual and by others. Hence, the last decades have witnessed surging
_interest by the aeademic community in body image. Asa girl, a Barbie Doll is the perfect model
of the “ideal Woman” ‘that soolety portrays Girls associate a fantasy life Wltl;,t Barbie. She had the
pmk car, yv1th a huge house and a perfect body. Her body is ideal to society because she is tall
“and thm, Wlth a small Walls_t, tan skin, and long blonde hair with blue eyes. Girls learn early that
: ‘aebks%’ be‘giu to deﬁne the criteria for our status and what we are worth. Somehow girls stop
‘ behevmg in the power of thelr own mmds and body to 1dent1fy their own mdmdual beauty and
‘ Barble takes over (Edut 2000) Even at an early age, g1rls can associate a Barbie Doll with what
_ they think they are supposed to look like as they mature,
Females reahze the effect of the Barb1e Doll when they are being evaluated on “looks”
:-land beooule aware of the role it plays in our culture. The Barbie Doll often gives a girl an
im.p'ression. of what society cousiders valuable and beautiful. One of the girls in a qualitative
: study (Ollver & Lallk 2003) listed a series of quahtles that contributed to the stereotypes’ of

beauty ‘b1g breasts small walst’,s ‘long hair’, ‘light skin’ (if Black), ‘tan’ (if White), ‘eye




' '-color’ and ‘facial fealures". If you do not “look™ like a Barbie Doll, then you did not fit in. You
were worthless less valuable, and less beautrful (Edut, 2000). This problem starts at an carly age
by playmg w1th Barbie Dolls, but as puberty starts to take place females become more self-
conscious aboutf, lhe way they look. Barbie is not Just a children’s doll, but an aesthetic obsession
o and‘erreh an adult cult (Edut, 2000). Body image may differ between girls of different races and

-" ethnic backgr.ounds.. |

| The ideal body 1mage is represented as a predommantly thin, able-bodied young Anglo
woman. These body 1mages tend to reflect thin, Anglo Amer1can women, {rom a middle to upper
_ cla.ss status, as the norm of healthy and beautiful (Abrarns & Stormer, 2002). Girls who are
inactive can have a lovr becly image and eventually their self-esteem will decrease. Women who
| ‘are dissati-sﬁedlwith.their lbodies often reflect a poor body image resulting in low self-esteem.
‘Through Ilhysical activity, wolmen can benefit in many ways, Women benefit physically,
- socially, ‘Vm-entally,fan‘cl Vpsychologically. Physical eletivity is important for all females, but
~ especially, females in a college settihg.
| This is the edubatihnal setting where women are now on their own and ready to make
h li_fetime -decisions dealing with their mind and body. Women from the ages of eighteen to
. fwenty-ﬁve can- beneﬁt from a more .p‘ositi‘ve body image and higher self-esteern when they are
more physically active, Women are affected b.y what society portrays as “an ideel woman” and

- therefore (1) women wish to be thinner; (2) women who are dissafisfied with their bodies have

. lower self-esteem 3( 3) -physical activity increases body image and self-esteem; and (4) women

who are physically active are more aware of the appearance of their body.




1.2. STATEMENT OF PROBLEM
| Aséertiveness’ is enabled. positively in an individual_when there is positive perception of
body image aﬁd high .sélf—ésteem. Research on body image during the last few years has become
an extremely important a§ a resuﬁ of the increase in emphasizing physical attractiveness,
f prcépéupation with one's body image (Qaisy 2016). While there has been significant advances in
” oﬁr‘ undérstanciing both health b_eliefs and body image and facto?s that influence them such as
: gender,-':ﬁlledia, exercise and athletic participation; there is a srﬁall, emerging literature currently
: avaﬂable regarding the felaﬁonship between théﬂtwo of them.

" According to Woodrow-KeyS (2006) the two concepts, though not interchangeable, are

- both central to success, striving, and are associated with a variety of correct health practices.

Bgller (2007) sﬁggests that" people who are stressed about their physical health'may have certain
types of erroneous.beliefs, which exacerbated their diétress levels. For examiale, a person may
~ believe he is powerlesé to do anything about it. The belief formed by indiifiduals tends to be a
boast pf assertiveness. | |

| Séme peoplé_ are ﬁﬁder the impression that asserting oneself is “unladylike or “improper”.
In reality, however, learning how to be assertive can give you a sense of inner integrity. In a
: fe_c_ent'survey on.women leadership, conducted by kylah Motrison émd violet Dhu, women were
~asked “ what skills would be most Valuablé for you to take your next career to the next level”,one

of 'the 'key ﬁn.dings' was that women wanted to learn how to communicate more assertively and

- _confidently.

Most of the studies in body image, self-esteem and assertiveness have been done in the

western culture. It can be argued that the reported findings regarding these variables are specified

é




to_the western' cultures. This study want to find out if truly the variables are peculiar to the
- western -worlci, it also -s'ought to investigate if the prevalence of the variables in this part of the
Vworld. It alsci s‘ciughtrts emphasize the instances of female preference Vof body structure and how
ii affects their assertiveness among others. This study sought to explore the influence of
perceived b.ody image anci self-esteem on _assertiveness among female univefsity students.
: Despite the large volume of -research on body image, few studies have directly checked
' :. th_e__inﬂueilce of perseived body iirnage, self~ssteem on assertiveness. The research therefore tends
| to proffer answers to the fbllowing questions:
1. | Vii’ill perception_ of bddy image iiiﬂuence assertiveness among female uriiversity students?
2, | .'_iWill self-esteem inﬂuenc_e assertiveness ainong female university students?

3. Willlevel of study influence assertiveness among female university students?

1.3. PURP:O-SE. OF THE STUDY
The‘main purpose of the study was to examine the influence of perceivéd body image and
' self-esteem on asSei'tiveness among __female university students. The specific objectives are the
: folloviring: |
| 1. To examine of percepti('in of body image will influence assertiveness among female university
siudenfs.
2. To investigate if seif—es_teem direcily will influence assertiveness among female university
 students. |

3. To determine if level of study of female university study will influence their assertiveness.




' 1.4 RELVANCE OF STUDY,
‘. This study ténds to be relevant as it will help to.broaden. pecSpIe horizons abéut what
L female think of their stature, it will help female who tends to seek an answer to why they feel
some certain ways when it comes to decision making, the study will tend to add to the body of
knowledge In general terms this study is relevant to the female gender particularly those who are
- currently-'ll;ndergraduates in the university. The study is relevant to this population as such they
-~ are Vdi_‘rectcd- to _iind_erstand more about themselves in terms of their assertiveness and how the
: level of their assertiveness influence what they get from daily interactions from fellow students.
Also, femaléﬁl undergraduétes’ are ai_so aided with thé understandihg of individuals who are
| actuallry' dissatisfied with their body image and it effect on their level of assertiveness. This is
| impoftant especially in the interaction with fellow female students so as to encourage others not

to look down on their body image rather perceive their body image as to a perfect fit to who they

. -actually are. -

Findings from thé study will also add to the. body of knowledge pértaining to
assemveness and self-esteem Of course there are several studies relatmg to the identification of
factors that elthel Ieduces or 1mproves an md1v1dual $ self—esteem and assertiveness. The study

of pefcewed body image to this body of knowledge provides yet another factor related to the
j,-‘ i_nipkrpvemént of individuais’ assertiveness level. In this regard, Cognitive expert can as well
relate to the Vﬁndings of this -study b-y_ériéouraging clients to appreciate their body image more
than oﬁen parti-cularly of ‘thé study reveals that positively perceived body ‘image can lead to an
ihqreésed lével,-of assertiveness, In other instance, the clients’ self-esteem is concentrated upon

especially when high self-esteem can led to increased level of assertiveness.




CHAPTER TWO

.~ LITERATURE REVIEW

2.1 THEORE’,_[‘ICAL FRAMEWORK
2.1.1. SELF DISCREPANCY THEORY OF BODY IMAGE
o The concept of the. self is mulrtiféceted and complex: it includes Vé_rious attributes or
domains that define the self (I am a husba’ihd, I arﬁ an academic, T am a bask;tball fan), as well as
Varioﬁs te_m.pora.l: dimensions (who I was in the past, who I am today, who I would like to be in
the-'future): The notion that people have different self-states has been described by theorists for
mbr__e than a;.cen‘rury, with the e’arlies‘;:c'o'nceptualization generally being attributed to William
James,.' who Wtbte that “I'n: each kind of self; material, social, and spiritual, men distinguish
betWéen the iin:rﬁediate aﬁd actual, and the remot;a and potential, between the narrower and the
W{der view, to fhe detriment of the former and advantage of the latter.” The principle captured in
i *tﬁat passage,” and further formalized by E. Tory Higgins in his self-discrepancy theory (SDT), is
that there are cdnsequencés that arise when individuals compare one self-state to anéther self-
state Vand find that a discrepancy exists Betweén the two. |
| . Abcor&iﬁg fo SDT, there are three domains of self. The “actual’ (or current) self reflects
: the _iniii\'fidual’s‘ I;Brceptions of her or his own attributes or characteristics. It is important to note
1hat it is’tﬁe _individual’s sélf—percéptions that comprise the actual self, and not the individual’s
| ije(.:tive' standing on a given.attribute.._ ThlS focus on individuals® own percéptions is particularly
| rele-vgnf to the context of bb..dy image as it ris well _documentéd that people often misperceive the
sbapé and s-izé of their -own body. In addition to the actual self, Higgins also describes two other

domains of self that can direct or motivate people (what he refers to as-‘self-guides’): the ‘ideal’

10




self refers to‘the attributes that the individual would like to possess or that the individual aspires
| to ha\re- ! want to be a ﬁreﬁghter)' the ‘ought’ self reﬂects the attributes that the individual
beheves she or he has an obligation or duty to possess my parents expect me to become a
lawyer) In addition to deﬁnmg these three domains of self, SDT also proposes that these selves
~ “can be conce‘ptuahzed'from one s own perspective, as well as from the perspective of significant
others (e.g., a parent, a spouse, or a best fiiend). Thus, in combination, there are six self-states
described by SDT: actual/own, actual/ether, tdeal{own, ideal/other, ought/oyn, ‘and ought/other.
In the. borly image titerature,. researchers typically focus or1 a discrepancy between how one sees
one’s ‘self (aetuet/own)i and how one would ideally like to be (ideal/own), while acknowledging
that the ideel/own self might well reflect an internalization of society’s standards of
| attractiveness.
o Self—diserepanctes"_'play an importtmt role in the context of boely image. They can
n_egattvely impact indi\}iduals’ bedy satisfaction, and can also have impltcations for appearance-
retated‘ behaviours (e.'g., restricted food intake and cosmetic surgery). Notably, these self-

~ discrepancies are remarkably consistent across groups (e. g., culture, age, and sexual orientation).

212 COGNI_TIVE- THEORY OF BODY IMA_GE ' o | ;

The _cogrritive approach to bedy irnage dissatie-faction is of the view thet people who are
) preeceupied With body size and shape interpret information related to body image in a biased
niermer. 'Speciﬁcally, these indivictuals may differentially attend to and remember body-related
‘ Stlmuh “which i in turn perpetuate dlssatrsfactron with therr body images (W1lha.mson & Blouin,
, 2000) Further 1nd1v1duals may Judge amb1gu0us 51tuat10ns or stimuli in a manner congruent

| with their neg_‘ative'beliefs regarding - their appearance (Jackman, Williamson, Netemeyer, &

i1




Ahelers_on, 1996). For instance a.teenager preoccupied with weight may interpret another's
_ laughte'r as direeted toward his body size, rather than a funny joke. It is assumed that this biased
‘ cognitive proeessiﬁg ecegrs automaticallyl, outside the eonseious awareness of the individual
(Wﬂliamsoﬁ, 1996). However, h.aving high levels of dysfunctional beliefs about appearance is
not common 111 ;he geﬁeral‘population (Fairburn, 2008). The attitudinal dimension of body image
: qcomprises _evaluative,r affective, and cognitive subcomponents. The cognitive component
su‘bsurﬁes Beliefe and thoughts about the physical attributes_ of Weigh‘;, body shape and size, and
appearanee; as well es their signiﬁca_nee; it also contains appearance ideals and self-schema.

People WhO' spent more fime reading fashion magazines had higher levels of dysfunctional

- . behefs about appearance which Ied to hlgh levels of body dlssatlsfactlon and anti-fat attitudes.

' Dysfunctlonal beliefs about appearance were found to be predictors of body image, body

dissati,s_faetion, Valuinfgl of thinness, and self—esteem (Carroll & Spangler, 2001; Spangler, 2002).

: Dyefgnctional beliefs aboﬁt appearance were elso found to play central roles in causing eating

~disorders. People Wi;th high levels of dysfunctional beliefs about appearance tend to have high
levels of dietary restriction (Spangler, 2002).

| This -theor_y Eecomes very important to this study in. the identification of the beliefs

attributed to What body 1mage is perfect and how individuals especially female hope to achieve

' such or mamtam it if they have one. For example, fashlon models are usually on a diet routine on

_ what to cat all the tlme S0 as to ma1ﬁta1n 1,he1r body 1ﬁlage However school girls who aspire to

: .': look like thls models begm to reduee their food intake based on the irrational belief system to

achieve the perfect body image.
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o 213 .DEVELOPM'ENTAL AND SOCIO-CULTURAL THEORIES OF BODY IMAGE,

Developmental and sociocultural theories explain how one’s body image develops. An
: Um:‘lerstémding of these theories lends considerable insight into understanding why a negative

body-image has been shown repeatedly in obese populations. Developmental- theorists have
focused on the .importance of child_hood and édolescence as a critical period during which the
_develobment_ of body 'imag.'e oceurs (Heinberg, 19953).
| Faqtors .éuch.as pubértal' timing and teasing have be‘én implicated as vatiables which may
contribute to body image_' development. Socio-cultural theories have targeted social comparison
' and socio-cultural inessages regarding appéarance and b_eaﬁty ‘as impcirta_nt factors in the
- devel?pmeﬁt of body;image; Sociocultural approaches seek to understand human behaviour by
-examining' how cultufal values -influence individual values and experiences, and how these
values are reflected in a person’s cognitions and behaviours (Cash & Pruzinsky, 2004; Jackson,
2_00_4).‘ In particular, sogial expectancy theorists argue that cultural \}alues shépe how individuals
- perceive and evaluate othérs, and that this, in turn, influences how others evaluate themselves
(.Tﬁckson, 2004).

In .teljms of body image, this theory posits that within a culture, people share socially
defined standards of attractive.ness,.as well as expectatidns about people that are considered
éttraétive. As a result, they behave differently towards individuals that are considered to be
| attractive, and in tLirﬁ, this differential behaviour ieads to differencés in hovjr individuals respond

to such-tpeatmérit. Finaily, these behavioural differences in treatment of individuals deemed

i . attractive dr unattractive by cultural standards shape self-concept (Jackson, 2004).
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- 2.1.3. OBJECTIFICATION THEORY
Objectlﬁcatlon Theory was posited b}r Fredrickson and Roberts (1997), states that women
“ are deﬁned by their bodies-and appearance Through experience and socialization, females
' 1nternahze cultural beauty ideals, often depicted in the media, as then standard for appearance.,
- Objectifying media of women sends the message that their worth is based off of appearance
(Zurbriggen, Ramsey, & Jaworski, 2011) and it reinforces the cultural norm of beauty. This leads
c\_tO self—dbjectiﬁca’cioh by adopting an observer perspective to view one’s own body. When
utilizing an'object-ifying perspective,.a person’s bcdy is seerl as a throng of parts and body pieces
versus a whole person. The function jof a person’s body' is disregarded and the focus is on
appearance. e
Acccrdirrg to Bartky (1990), sexual objectification happens when a female’s body, sexual
o fu_hctions, or body parts are disconnected from her as a person and are instead viewed as
instruments or bodies for the pleasure or use of others. When a person self-objectifies and views
' cnes’ body by'partsirrstead of as a whole, it could lead to constant body rncnitoring, body
| shamc, appearance ,anxiety, eating disorder symptoms, - sexual dysfunction, and depressive
' sjr'rnptcms (Moradi, 2010). Hebl, Ki‘ng; and Lin (2004) found that Cauc:asian and ethnic minority
- Women lexperiencing‘ self-objectification were subject to behavioural and psychological
con_sequences; relati'onships were found between self—objectiﬁcation negative body shame, low
self-esteem poor eatrng behaviours, and decreased ability to perform math tasks. Since then,
other researchers have contrnued to find a relatlonsh1p between the cultural standard of thinness

" andnegatlvc b_ody 1mag_e (Buchanan, Fischer, Tokar, &Yoder, 2008; Kozee & Tylka, 2006;

~ Moradi & Ritenstein, 2007),
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In addition to éxperiencing poor body imagi.ne when 'sexually objectified, women are
: treated as an object, a body, or a collection of body parts and they are valued for their usefulness
to, others (Woertman & van de Brink, 2012). To control or anticipate how they will be treated,
womern may become preoccupied with: their appearance. Through this obsession with their
appearéﬁce, they might experience worry and anxiety, which they might try to reduce by
" investing time, energy,.and money into their api)earance. The preoccupation with appearance can
also nianifest_as thoughts that can be distracting and lead to other problems. Fredrickson and
- _ Roberts (1997) 'statec.i‘ -ldng—term attention and preoccupation with one’s own body rﬁight lead to
interference with- sexual functioning and activity. Self-objectification has potential negative
conséquences and could intérfere with different aspects of someone’s life.

Obj ectification theory postulgtes an internalization of the cultural sta.ildard body ideal that
'_peopl_é eval-llate_:':'themseives against and strive to atiain (Fredrickson & Rbberts, 1997). If a

"per's(‘)n does not match the cultural ideal they have internalized, poor body image and problems

with sekualitir could be a result.

| 2'..'1.4;'. IDENTIlTY THEORY OF SELF ESTEE-M.

 Self-esteem has_been co'r_lceptualiz'ed as an outcome, motive, and buffer, but there is no
- -@Verall theory of -self'-esteem. In this article it is suggested that identity theory can prm}ide a
theoreticalsﬁameWorlc for the i11tegration of the various éonceptualizati_ons of self-esteem. We
suggést that self-e'steem'-.is an outcome of, and necessary ingredient in,'the-self-veriﬁcation
proééss that dcéuré within ‘grotips mé.infainiﬁg Both'the individuél and the group. Self-esteem

continues. to be one of the most commonly researched concepts in social psychology (Baumeister

: 1993 Mruk 1995; Wells & Marwell 1976; Wylic 1979)
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Generally conceptuali_zed as a p'ar_t'of the self-concept to some self-esteem; is one of the
- most impdrtant -parfs of the self—copcept. Indeed, for a period of time, so much attention was
given_fto self-esteem that it seemed to be synonymous with self-concept in literature on the self
(Rosenbt_ar'g 1976, 1979). An identity is a set of meanings that represeﬁt the understandings,
“ feelings, and’éxpectationsfhat are applied to the self as an occupant of a social position (Burke &
' Tully 1977; Stets & Burke_ 2000). These meanings serve as standards or reference levels in an
' identity-control_éystem (Burke 1991). |

-rTheref ﬁre four main conceptual parts to each identity-confrol system: the_ identity
':.stan"dard, .th¢ qompafator,_ the output, and the input. Identity standards provide an internal
reference fdr the individual about fhe meanings and _expectations that are t§ be maintained.
inpufs into the system are perceptions c;f)f self-relevant meanings in the social environment, The
comparator compares these percepiual inputé Wlt‘n meaningsr contained ;n the standard. The
outpu:t of _tﬁe sjéter_n is meaningful behaviour that works 1o alter the situati.on so that a match
‘_ between sélf—relevant peréeptions'of the situation and meanings confained in the standard is
maintained. l:'“his‘is the self-verification process.

"The normal operation of a role identity (the self-verification process) results in behaviour
that p:oroducesr a.. match bétween self-relevant meanings in the situation and the meanings and
| e-);'i)ectétions held in. the identity staﬁdai‘d. The actions taken to dd this constitute the role
: -Béhavioﬁrs of the peré'on occupying the role, and these behaviours enéct/create/éustain the social
structure in- which the role is embedded. Perceptions of the behaviours that are relevant to the
1dentlty the 1nd1v1dua1 1s seeking to verify fhus bccome relevant o the Verlﬁcatlon of that 1den111y

(Burke & Reltzes 1981) For example When a husband thinks that in his role as husband he

‘ should be domg approximately 30% of the housework, he will engage in behaviours that reflect
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that, and meanings in the situation that are relevant to the verification of that identity become
relcxfant. For example, he. will begin to pay attention t6 the amount of time he puts into
 housework because it is reteyant to the verification of that identity. c
The lamo-unt of time he spends with his buddies watching sports will not, however, be
' dlrectly relevant to the verlﬁcatron of his spouse 1dent1ty 2 By behaving in ways consistent with
hlS husband standard in an effort to Venfy those meanings, he both produces and reproduces
| structural arrangements that leave women respo-ns1ble for the majority of housework (Betk 1985;
| West & Zlmmerman 1987) If the husband’s w1fe has an identity that implies that she be
responsrble for 70% of the housework, then their identities are complementary If however, he
B - thinks 11e should be doing 30% and she thinks she should be doing half, then their identities are
not complernentary. ‘He will be .thinking that he should be doing less and that his wife should be
doing more (compared to what his wife thmks he should be do1ng) and his ere will be thinking
that she should be doing less and that he should be doing more (compared to what her husband
', thinks she shou_ld be dorng). The above example illustrates the idea that when the identity is
relévant ‘to‘ a role that stands in relation to other roles in a group, self-verification within a group
is not jnst a fnnction of one’s own actiyit&but of one’s activity in relation to others’ activity; that
is; the.behaviour of others can inform us about who and what we are.3 Thus, in a two-person
relationship, the identity of cach is verified in relation to the activities of the other (Burke & Stets
1599).-

The behaviou‘r.of one person. (output of the control system) affects the situation and thus
also affects perceptlons (1nputs of the control system) for both persons. Roles are interdependent

, and complementary, and’ the identity standards that evolve over time betwgen individuals must

reﬂect that cornplementarlty for conﬂlct to be minimized (Riley & Burke 1995). If the identity
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_standards of l_in‘;erdependen‘; interaction partners are not complementary, then self-verification is
not possible for either role partﬁer. in addition, from the point of view of the group the mutual
verification of the inter_de_pendent role ieleritities in the group results not only in consequences for
the individuals as indiViciuals, but also in the stable patterns of interac;tion that define the
"struetl-lre of the;gro_up (Burke & Stets 1999). In the situation above where the husband’s and
-‘_- wife’s identities are not complementary then, the husband and the wife are both unable to verify
their id.entities, and this will have copsequences for both of them as individuals and for their
rela’tioﬁship. When dist'urbences occur in the identity-verification process (that is, when identities
aie net Veriﬁedj, distress --results in the form of negative emotional resp'onses (such as anxiety,
| deiaressmn or anger) which motwate the person to reduce the d1sturbance and bring perceptions
: "baek into ahgnment Wlth the 1dent1ty standard (Burke 1991, 1996). |
These negative emotions can be avoided by quickly acting to remove or counteract the
dlstufbanee For the most part, this process is ongomg and automatlc as 1he individual responds
to subtle changes n the situation, For example two friends, Tenmfer and Jolcne are having a
conversation. Jeemfer' thinks that as a friend she is a good listener. While conversing with Jolene,
. Jehnifer niay get the impr.essioﬁ that Jolene doesn’t seem to think that she has Jennifer’s full
attentionL Jennifer is likely to make small, unconscious adjustments in her behaviour. She may
beginl fo do such thingsr-as‘ ned her head a 1iﬁ1e more or shift her body closer to Jolene to indicate
tiiat si1e is ectively engaged in the conversation. When disturbances are large, such as might exist
if J'oleﬁe were to come out and direetly tell Jennifer that she ié being a terrible listener; Jennifer
- will make larger adjuetments, and she is.likely te experience strong negative erﬁotions (such as
guilt). Her :drastirc adjustments to her behaviour might include Stopping whatever she is doing so

~that she can sit down and direetly concentrate on what Jolene is saying in order to bring
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pereeptions in the .social' situation hack into line with her identity standards. When the
~disturbances. are large, unanticipated, or difficult to correct, stronger negative emotions come
into play and people work to reduce them by discovering n3ew actions or negotiating with others
in an attempt to brlng things back to normal, makmg the situational rneamngs match those in the

1dent1ty standard (Burke 1991, 1996; see also Th01ts 1994).

. 2.1.5 ASSERTION THEORY
A friehd asks to borrow your nevt expensive camera..., Someone cuts in front of you in a

line ..... A sales person is annoymgly persrstent ......... Someone criticises you angrily in front of you
Colleagues......,.. For many people these examples represent anxious, stressful situations to which
there 1s no satisfying response One basic response theory being taught more & more frequently
- 1n training programs is a theory called Assertiveness or Assertion. The theory which was posited
in 1996 by schwatt has some important aspects which include:
| 1) The philosophy underlying assertion,-

(2) The three possihle response styles ln an assertive situatlon,
: (3) Some means .of otitWardly recognising these response styles,
. (_4') S.ome ftmctional 'distinetions between the three styles,

_(5) the-six components of an assertive situation.

The Philosophy of Assertion
Assert1on Theory is based on the premise that every individual possesses certain bas1c
" human nghts These r1ghts include sueh fundamentals as “the right to refuse requests without

having to feel gu1lty-or selﬁsh,” “the right to have one’s own needs be as important as the needs
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| of other peol:;le,” “the right to make mistakes,” and “ the right to express ourselves as long as we
don’t violate the rights of 'oihers ”, |
T.hre;a_ Resimnse Sty'leé
People relate to these basic human rights along a continuum of response styles: non-assertion,
assertion and aggression. |
As-se_rtion:' The éct of standing up for one’s own basic human rights without violating the basic
human rights of others is termed assertion. It is a response style that récognises boundaries
bet\;ve,en .one’s ‘.i_rndividualifights and those of othefs and .operates to keep those boundaries
) stabilri‘rzerd.‘ ‘When one éf her friends asked to borrow Jan’s new sports car for a trip, she was able
| to‘respond assertlvely by saymg, “I appremate your need for some transportation, but the car is
too valuable o me on loan out.” Jan was able to respect both her frlend’s right to make the
, r_equest and her own r1ght_ to refuse if,
N_qn—assertio_n:' The two altemative response étyles represent an inability to maintain adequately
the boundarieg betweml one. person’s rights and those of another. Non-assertion occurs when one
.:allows one’s'bdimdaﬁes to be restricted. In Jan’s case, a non-assertive response would have been
to ‘loan ther car, fearing that her friend might perceive her as pity or dlstrustful and to spend the
: rest of the aftemoon Wlshmg she had not. Thus, Jan would not have been édcting on her right to
_saymo. |
= A_.gg.r;zssio.n: The third response style, aggressibn, takes place when one person invades the
' o’tﬁer’s-boundaries of indi\.ridual rights.rAggression, in Jan’s, might sound like this: “you’ve got

to be kidding!” Here, Jan would be violating the other’s person’s right to courtesy and respect.
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: RecogniZing_Response Styles
E'motio'n: The person responding non-assertively tends to internalize feelings and tensions and to
| experlence such emotlons as fear, anxiety, depressron fatigue, or nervousness. OQutwardly,
emouonal “temperature is below normal, and feelings are not verbally expressed. With an
aggressive response,_ the tensron is turned outward, Although the aggressor may have
' -.experienced fear, guiit; or hurt at one time in the interchange, this feeling has either been masked
by- as “secondary” emotion such as anger, or it has built up over time to a boiling point. In an
‘ agg_ressiveresponse,l the person’s e_motional temperature is above normal and is typically
| expre.ssed.by inappropriate anger, 'rage, hate or misplaced hostility-all loudly and sometimes
i_' expi'o.sivelly expressed.' In oontra_st to the other two response styles, an individual responding
' a'ssertively is aware of and deals with the feeling as they occur, neither denying himself the right
to the eruotion nor using it to deny another’s rights. Tension is kept within a normal, constructive
. range. .
_ Nonverbal Behaviour: Each response type is also characterized by certain nonverbal or body
language cues. A non-assertive response is self-effacing and dependent; it “moves away” from a
Vsituation. This response mzry be accompanies by such manﬁerisms as downcast eyes, the shifting
of weight, a s_lumped hody; the wringing of hahds, ora Whin_ing, hesita_:nt,-or _giggly tone of voice.
‘ Aggressioh—represents enon-verbal “moving against”.e situation; it is other-effacing and counter
- dependent. Thrs response may be .expressed through glaring eyes, by leéarning forward or
' p01ut1ng a ﬁnger orbya ralsed snickering, or haughty tone of voice. Assertion, instead, faces up
rto a situetion and demonstrates an’ approach by which one can stand up for oneself in an

' indepehdent or-interdependent manner. When being assertive, a person generally establishes
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: 1.. gqo'd eye contact, staﬁds comfortably by ﬁrinly on two feet with his hands loosely at his sides,
~and talks in a-strong, steady tone .Of voice. |
Verbal-_ Language: A third way of differentiating between assertion, nonassertion, and
- aggression is to pay attention to the type of verbal being used. Certain words tend to be
~associated with each styie. Non-assertive words can include qualifiers (“maybe”, “T guess” “I
rwonder if you could” “would you mind very much” “Only’; “Just”.....) Aggressive words include
threﬁts (Yqu’d'better” “If you don’t watch out”) i:uut downs (come on, you must be kidding)
evaluative co_mmenté (“should” “bad™), and sexist or récist terms. Assertive words may include
- “I” statements (T think” “I feel” “T want”), cooperative words (“let’s” “how can we resolve
: this”)..and ethpathic statements of interest (“what do you think”, “what do you say”). Emotional,
- nqn;verbe;l'-, and verbal cues are helpful keys in recognizing response styles, but they should be
s'é;en as general indicators and not as a means of labelling behaviour.
' Functi.;nal Distinctions: Outwardly, the three response styles seen to form a linear continuum
running from the 110n—ass’¢ﬂive style, which permits a violation of one’s own rights, through the
- assertive styl’e;' to the aggressive _pésitio_n, which perpetrates a violation of anoth;:r’s rights.
- .Functionally,. howévcl'r, as indicated in Figure, non-assertion and aggression look both very much
alike and very different from aésertién. Non-assertion and aggression are dysfunctional not only
be_caﬁse they use indirect'xﬁethods of eXpréssing Wants and feelings and fail to respect the rights
ofall peopie, but al"slo because they create aﬁ imbalance of power in which 1';16 two positions may
- mix or eyc—:nl- ch;ihge posiﬁons with each other. In refusing to stand up for m..ore rights, the non-
* assertive rlesponder—creatés a power imbalance by according everyone else more rights than

himself, while the aggressive responder creates a power imbalance by according himself more

than his share of rights, This power imbalance is unstable; the restricted non-assertive responder
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can accumulate guilt, resentment, or.fear he becomes the aggressive responder in a burst of rage,
or he may mix énon—assértive “front” with a subversive “behind the scene” attempt to “get back™
at the pers.on'.' The assertive responder seeks a solution that equalizes the balance of power and
' permitsrall concérned to maintain their basic human rights. Thus an imbalance of power, caused
" by a failure to respect the rights of all people and perpetuated by the use of indirect methods,
creates a very \iulnérable position foi both the non—assertivé and the aggressive responders, while
the more functional aé_sérti've responder respects all human righis, uses direct methods, and seeks
a bal.ance of power. . |
Coniponents of an Assertive Situation
Assiertion tliéory can be helpful in situation in which 4 person is an:{ious ab'out' standing
- up for his bésic'hulnan rights. These situations include saying ves and no with conviction, giving
: and receiving criticism, initiating conversations, resisting interruptions, receiving compliments,
deman(iing arfaii~ deal as- a consumer, -dealing Wi’[h. séxist rematks and handling various other
| Specific situations encountered in one’é petrsonal, soctal, aiid professional life. A person may feel
| Capal;le of being assertivé:‘in a situation but make a conscious decision not to be so, because of
' siich tiﬁings as power issues or the time or effort involved. Before inaking a decision to be
; --eissertive, it is h¢lpfu1 to examine the six of an assertive situation.
1. The poteiitial asserter’s basic human rights and his level i)f confidence that h_e. has the.se rights.
2. Tlie specific behavio.ur‘t.o which the pOtential asserter is réqunding.
3. The poteﬁtiﬁl aésérter’s feeling reactions to this specific behavimir.
' 4.The specific B;ﬁhavit)ui the potential asserter would prefer.
‘," 5 7."" The poésible positive aiid negative consequences for the other person if he behaves as the

potential asserter wishes him to behave.
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6. The pot_éntial consequences of the assertive response for the potential asserter,
Once :the siiuati_"onal-asskerter components have been determined, assertion training techniques
- provide a means of fofmiilating and enacting an assertive response. Assertion Theory offers a
Iﬁodel for those who wish to stand up for their own rights without violating the human rights of
others. It is a model that can be used in all type of situation personal, professional, and social to

 facilitate honest, direct, functional communication,

- 2.2. THEORETICAL CONCEPTUALIZATION

PERCEIVED ;: o . :
e I '
: o ASSERTIVENESS
SELF
ESTEEM

Flgure 1. Shows how the independent variables (perceived body i 1mage & sclf—esteem) influence
- level of assertweness among female university students.
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2.3. EMPIRICAL RELATED STUDIES

231, PERCEIVED BODY IMAGE AND ASSERTIVENESS

] People deal with body image dissatisfaction in a wide variety of ways, A common way of

- . coping is to restrict the number of calories consumed. At any given time, 70% percent of women

and 35% of '.-men are dieting (Canadian Mental Health Association, 2003). Some individuals

resort to extreme forims of caloric intake restriction or develop eating disorders (Stice, 2002).

Other ways of coping include excessive exercise, cosmetic surgery, and using diet pills, steroids,

or:protein supplements-. Not only does body image dissatisfaction affect one’s behaviours, it also

. -affects how one feels about oneself. It is associated with depression (Noles, Cash, & Winstead

1985}, low self-esteem (Mendelson, White, & Mendelson 2001), feelings of shame (McKinley &
Hyde, 1996), body surveillance (McKinley & Hyde), diminished quality of life (Cash &

Fleming, '2002),' and anxious self—focﬁs and avoidance of body exposure during sexual activity,

which can lead fo impaired sexual functioning (Cash, Maikkula, & Yamamiya, 2004).

Cash, ef al (2004) conducted a cross-sectional investigation of body image satisfaction
among male and female college studerits across a 19-year period. They found that body image
dissatisfaction ratés of the female participants worsened and then improved over time. The

researchers also found that male body image dissatisfaction rates were stable over time. This

finding contradicts other studies which have shown that body image dissatisfaction is on the rise
““in men (Cash, 2002; Olivardia, Pope, Borowiecki, & Cohane 2004). It has been suggested that
'f[hé ideal male b.ody',poﬂ:rayed in the media is becoming as difficult for typical men to attain as

| the ideal female body is for typical women to attain. For example, Pope, Olivardia, Gruber, &

Bofowieéki_(1999) found that action figures illustrated evolving ideals of ma_lé bodies. Toys like

: G.L. Joe are becoming ‘more muscular and, when converted to human size, G.I. Joe’s body is as
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unattainable for boys as Barbie’s body is for girls.

Similar to lhe research done with women, research has also fouﬁnd that body image
dissatisfaction in men is associated vl/ith low self-esteem, depression, (Olivardia et al., 2004). Al-
 Zaede (2006) dludy ‘airlried to investigate “the relationship between body image and some
~ emotional f/ariables; the study sample consisted of 600 males and females from middle and high

sehoole- in Al-Taef (KSA). The results_:sllowed that males were more satisfied with their body
image ..-than fenldles, drid ‘th'ele were signiﬁeant statistical differences in the- relationship between
l:lbdy lmage and anxietjz, ehyneSs end depression for both sexes.
The study of Alabadseh (2013) aimed to explore the relationship between satisfaction of
"the body and depress1on age, media programs, body dimensions and rnatunty age among
Palestiniarl adolescents in Gaza strip, and 377 adolescents' females were chosen to collect data.
~ The stady resdlts sllewed' that there Wae a positive relationship between body image and age, and
body dimensione_. It alse shewed that thele was a neglative. relationship between body image and
’ depr‘eésion, media programs and weight. Shqair (2002) studied the relationship between body
' inddge, psychologicdl disorders and future planning. The study sample consisted of 400, 1st year
Sfudenté from College of Education. T:he study indicated that there was a positive correlatioll
| betlvveen body imdge and iasychological disorders_, family, sdcial and emotional stress, People
_ vl/ith ‘eating disorders tend lo over-evaluate | their appearance and. have high levels of
dysfuﬁctionalbeliefs- ebout appearance. l—Iowever, havingrhigh levels of dysfunctional beliefs
| .-about appeardnee .is :iof common in the general popdlation (Fairburn, 2008). Lin and Reid (2008)
exemined lhe role of dysfunctional beliefs about appearance in the relationship between media
: expesure_aﬁd_ anti-fat ‘atlitudes.‘ People who spent more time reading fashion magazines had

~higher levels of dysfunctional beliefs about appearémce, whlch led to high levels of body
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:dissatisfacti_oh and ariﬁ—fat attitudes. -

Dyéfunctiénal beliéfs about appearance were found to be predictors of body image, body
dissatisfactioﬁ, valging' of thinness, a.nd self-esteem (Carroll & -Spangler, 2001; 'Spangler, 2002).
Dys-functlional beliefs ab0u£ appearance were also foﬁnd fo play central roles in causing eating
‘disdrder;s.‘ People w'itﬁhigh levels of dysfunctional beliefs about appearance tend to have high
) lexl/éls Qf dietafy restriction (Spangler, 2002).

Qaisy (2016) found out in his reéealfch on body image and self-estecm that Body image is
. an éssential part of perSonﬁlity, which can be \:}iewed from the way the individual views his/her
, bgdy, the influence of soéiety, éultufe,— and personal eXperience. Body image is also affected by
biological coénitive and emotional factors; this will affect the psychological health of the human
| being. Adole.sclelnts éoﬁcenfrate' on their bodies; they consider their body as an integral part of
their- self-concept. The study results indicated a positive relation between body image and self-
- esteem; thé males .Weré_moré satisfied with their body image, so their self-esteem was higher
~ than femaies’; m.eanw_hile feﬁlales Wére more affected by others' .Vi6WS about their body, weight,
' h@ight, and sociéty Staﬁdards abol_ut beauty and attraction.

Blum'- and Nelson-Nmari _(2004) revealed that feﬁale athletes and non-at.hletes had very
differeﬁt body-iﬁlage_perceptions and all athletes had a better body-image perception. Stetling,
J.ullé"’and Vicenzino (2003) showed that s'elf—objectiﬁcatio_n and appearance-related grounds for
. exercise were signiﬁcantly’ negatively related to body satisfaction, body esteem, and self-esteem,

and functional reasons for use were positively related to each of these outcome measures,
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2.3.2 SELF ESTEEM AND ASSERTIVENESS.
Resulfs indicéted that body type and its perception had influence on self-esteem. Both
male and female adolescent students With mesomorphic body type preferred their bodies and
thus, had high s_eif_nes-téem. compared to male and female adolescent students withl ectomorphic
body -type. This finding is somehé)w in line with .that of Mishkind, Rodin, Silberstein and
- . Strirégel-Moore (19875. They found that majbrity of men preferred the mesomorphic shape body

' oVér the eétomorphic (thin) or endomorphic (fat). Within- the mesomorphic category, most men
prefem§d the hypermesomorphic or muscular mesomorphic body. They found that men have a
: greéter degree of body satisfaction when their body shape fits this 'ideal’. When there is a gap
between their aiétual énd 'ideal' body types and the greater this gap, the lower their self-esteem.
G’enerél 'observation revealed thét, people with the optimal body type (not so fat nor skinny) are
consideredl attrdctive; and are able to fit in perfectly among friends and during social interaction.
This goes a long way to boost their level of esteem. Most people especially males prefer to be
' mesomorphic rather thén ecﬁtomorphic‘ or endomorphic. This positive body perception is likely to
lead f;l1cse édolescenﬁ_ students to be more sociable, mentally healthy, and intelligent; and
: experience psychologicdl’ -beneﬁts in their self-esteem (Feingold, 1992). The study found a
significant positive correlation between self- esteem and assertiveness.

g('amagishi. (2007) V‘reported that seif—@steem was positive. relationﬁhip with assertive

" behavioiur. (Unal’s 2_012)" reported that se'lf-esl-‘ecl'n can be enhanced by assertive behaviour and
bb’[il of these_h.ave a posit.ive- relationéhip. Karagoglu (2008) measured the level of self-esteem
g and éelf-'esteem of 2007 nursing students and found that the nursing students had highest scores
on self and assertive behaviour. Acc;)rding to Murphy (2007), there is a correlaﬁon between self-

esteem andrassertiveness_'scores. Humphreys (1993) indicated that, people with assertiveness and
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high s'elf-estegfn exﬁibit the same behaviours. In addition; the study suggested that, low self-
esteem may cause aggressive and passive personality traits while high sclf-csteem may produce
assertive persoﬁality traits. |

Tholmpson (1996) observed that-being unhappjr with-one’s body image can affect how the
~ person thinks and- feels about him/herself, Tt is li:kely— that adolescentcstﬁdents who were

-~ dissatisfied with their body type can suffer emotional distress, low self-esteem, non-assertiveness

: - and eating disorders like anorexia nervosa and bulimia (Drewnowski, Kurth, & Krahn, 1994). In

tﬁe same way dissatisfacﬁon with one’s body type is likely to be one of the causes of body
~ dysmorphic disorder among adolesceﬁts. It is therefore possible that adolescent students who
' expré-ésed poor.'perceptidn of their body typé have developed or are likely to develop body
‘ dfémofphic disorder. It is also possiblé that the adolescent students are.likely to or have engaged
: in preoccupatiqn with some imagined defect in appearance although they are normal appearing
p.ersons and excessive concem- over slight physical defect. They may also engage in frequent
mirror checking, regard their dissatisfied body type with embarrassment and loathing and are
concerned that otlhe-rs may . be looking at or .thi.n-king about their: body ty;e. They m-ay avoid

soci_al? activifies?-Work, _aﬂd school and become housebound and suicidal (Schmidt, & Harrington,
| -_' 1995). This attitude may-~affect' academic performance negatively. The résults indicated that
édolesé_cnts \;vith endomorphic body type will havé low self—este.em compared to adolescent
| students with niesomt)rphic body type.- This was in line with the results of Martin, Housley, and
 MeCoy (1988). "
N In ordef to establish a relationship between obesity -and self—est_e_em, they administered a
N "lio.se‘nbe-rg Selffesteerﬁ Scale to 14 and 16 year old girls. Self-esteem scores were categorized by

weight and weight by height. Scores on the Quetelet Index for Obesity were correlated with self-
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esteem scores. Mean self- esteem of the low-aﬁd-middle weight by height group was higher than
 the mean of the high weight group. In analyzing weight alone, the self-esteem of the middle-
'._,Weight group was signiﬁcantly higher than the self-esteem of the high-weight group, The
correlation. of the obesity index and self-esteem indicated that as weight increased, self-esteem
decréased. |
Ebrahimi Néjad and Soleimanian (20‘10). conducted a research titied "illvestigation éf
'relat.ionship. between self-esteem and employees' progress motivation in. Kerman Regional

' -  El‘ectricity' Stock Compaﬁy. They concluded that there is positive relationship between self-
e.steem._rand 3 factors: goal-orientedness, hard work and responsiveness which are factors of
emploffées' progress motivation. Heidarpour (2008) condﬁcted a research titled" the influence of
téaching establiéhment of communicational skillé on increasing self-esteem and reducing the

physically-diéabled shyness in Tehran province". He concluded that teaching communication

. skills like assertiveness influences on reducing the disabled shyness.

2.3.3. LEVEL OF STUDf ON ASSERTIVENESS AMONG STUDENTS -

Uncierstanding the level of assertiveness in student is very important especially when it
can be linked to their acadexﬁic acti;/ities for example, it was néted that university students may
. enqéunter ecopomiéal, educational, sexual, academic and environment-adaptation problems as

| such hay@ no time and oinpofrunities for activities outside the regular class sessions; achieve
insufficient couﬁs;:ling, ha_v-e lack of trust ‘ancri respect for themselves (Arslan, Kilig Akca &
" Baker 2013). These e_lre-ho'wever very stressful éctivities which can degrade a students’ academic
- abilities and ﬁinctibning and so-it Wés concluded that éssertiveness has emerged as an effective
- moderator of stress for the .generél female population (Ghada, Eid, & Eldosoky 2014).

Tn a study assessing the'_stress levels and assertiveness levels of female nursing students,
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it was :'discoveréd that second year nursing students had higher mean assertiveness scores than
i"ourth year nﬁrsing Studénts. Hdwever, there was no statistical signiﬁcaﬁt difference between
séé:ond year ﬁursing students aﬁd fourth year nursing students regarding level of stress (Ghada,
. Fid, & Eldosoky 201’4). Such research ﬁhdings was in direct contrast with ﬁndihgs presented by
Bégley& Glacken, 2004 who discovered that Irish nursing students had .changing levels of
~ assertiveness as demonstrated in the chlange in assertiveness levels between pre-registration and
whén they apprdached cbmpletion of their three-year education program. The research illustrated
. ﬂlat"tl;leir'level of aslsértiyeness increased as they progressed during the program. A student’s
" lc§é1 of' asscftiveness is very imiaortant especially when in dire need of help from others.
| Passweness dlsables students when communicating with instructors, counselors and classmates
(Senel Consuelo, & Amaury 2002). For example it was identified i in a research that 60% of the
students were _suffermg from lack of ‘communication assertiveness and embracement and this
shortcﬁming had negétivély affected their practical learning and performan_ce of 40% of the

' ‘students (Bahreini, Mohammadi Baghmallaei, Zare, & Shahamat 2005).

2.4, HYPO_THE.SES- - o o :

L | Female university students who have positivle perceptions of their body image will

' Vrsign:i:_ﬁcantly feﬁort higher assertiveneés than those who have negative perception of their
body imé_ge.

-2, | Female u111ver51ty students who rare hlgh in self-esteem will significantly report higher

-assertiveness tan thosé who are low in self—esteem

3. Female imiversity Stu_dénts of 100 level of study will significantly report higher

assertiveness than those of 200, 300, 400 and 500 levels of study,
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A 25 QPERATIONAL‘DEFINATION OF TERMS

_ SELF-_ESTEEM: This was defined as the way individual female students evaluate and give
regard-to theldflselves; .Thi.s was measured using 10-items Rosenberg self-esteem scale ( 1965).
:High score oe the scale indicates higher self-esteem; while low score suggests lower self-esteem.
PERCEIVED BODY IMAGE This was defined as how the individuals female students see
| their body structure; whether posﬂ:wely or hegatively. ThlS was measured ﬁsmg a 37-item body
self-relatlon scale developed by Cash (1997). High score on the scale is indicative of positive
:' pe_‘rceptiot.-lof body image; while low score indicates negative perception of body image.

" ASSERTIVENESS: This was deﬂned as the female students® ability to express themselves
: w1thout fear, It was measured using a 47-item Adult self-expression scale developed by Gay,
Hollandsworth and Gala531 (1975) High score on the scale is indicative of higher assertiveness;
while low scoye is 1nd1eate of lower assertiveness, |

E . _.FEMALE UNIVERSITY STUDENTS: Female university students are female students who
are current__ly ruﬁning a bachelors pregram in one department or the other at a university, in this

study, it is actually spleci.ﬁc-tor federal university, Oye Ekiti female undergraduate.
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-CHAPTER THREE

METHOD

3.1 RESEARCH DESIGN

| This sttidy adopted -_an ex-pcst facto design. The choice of the design was because the
researcher did iict manipulate the independent variables in therstudy. The independent variables
were pcrceivcd body image and self-esteem. The dependent variable was assertiveness,
3.2 SETTING

| The rescarch was ccnductcd within the two campuses of the Federal University, Oye-Ekiti
in Ekiti state”of Nigeria; using female undergraduates as a population of study. The sefting was

chosen using convenience sampling method because of the accessibility of the institution.

33 PARTICIPANTS
Th_ree hundred and ﬁftecn female students participated in the study. Two hundred and
forty nine (79%) of the partic:ipants were Christians, ﬁfty nine (18.7%) of the part101pants were
' Mushms seven (2. 2%) of the participants belonged to other religion. In terms of level of study,
127 (40.3%) part101pants were in 100 lcVel, elghty one (25.7%)_ of the participants were in 200
- level, Eﬁfty four '(17.71 %0) of the participants were in 300 level, forty cne (13%) were in 400 level,
. : tWeivc (3.8%). of the participants were in 500 level. Fifty one(16.2%) wt:re in Faculty of Art,
fcrty fc_ur. (14%) of the participants were in Faculty of 'Education, sixty (19%) of the participants
- \-Nere' in Faculty of Sciences, seventy five (23.8%) of the participants were in Faculty of Social

Scicrtcc, twenty five (7.9%) of the participants were in Faculty of Agriculture, thirty (9.5%) of
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_ the_participants were in Faculty of Engineering, thirty (9.5%) of the participants were in Faculty

of Management Science.

3.4 . INSTRUMENT

“The insﬁument used for data collection was a structured questionnaire which comprised
- of section A-D -
3.41 SECTION A: DEMOGRAPHIC INFORMATION

This section gath_ered information about the participants’ sociol demographic variables
~ which inelade: age, ieligion, year in school and faeulty in schoo.l.
' 3.4.2. SECTION B: SELF ESTEEM SCALE

This section consists of a 10 item self-esteem scale developed by Rosenberg (1965). It is
a-ten statement which in self-report measure fo self-worth and seIf—aceeptance The Rosenberg
Self Esteem Scale is a. _standardized 1nstrumenl and has -shown good levels of internal
' conmstency and stablhty The scale has reproducibility: 93%; items Scalability 73% and

Ind1v1dual Scalablhty T2 % (Rosenberg 1965). The instrument had been clearly estabhshed and

s rehable scale for measurmg self-esteem. It is a four-point scale ranging from “strongly agree”

to “strongly disagree”. High score indicates high self-esteem, while low score indicates low self-
esteem. The scale has, high ‘reIiabiIity‘:'test#retest co.rrelation in the range of .82 to .88 and

Cronbach’s alpha for VELI‘IOU.S samples ranged from T7 to .88. In term of rehablhty, the researcher

| repmted a rel1ab1hty coefﬁment 0f 0.64 in the current study.

34




3.4.3 SECTION C : ASSERTIVESSNESS SCALE

This section consists of the 47- item Adult Self-Expression scale developed by Gay,

" Hollandsworth and Galassi (1975). The scale is designed to provide information about the way in
" which respondents express themselves. Responses are in a number from 0 to 4 against each item by

B .:iridioating how respondents generally express themselves in a variety of situations. If a particular situation

does not app]y to him or her. The response format ranges from always (0) to never (4). Higher score

indicates high score indicates higher levels of assertiveness, while lower score indicates lower

&

levels of assertiveness. In the current study, the researcher report a Cronbach’s alpha coefficient
of0.80 -

344 SECTION D : BODY IMAGE SCALE

This is a 37- item Multidimensional Body-self relations Questionnaire developed by Cash

>(19.97)‘;‘ It contains a series of statements about how people might think, feel, or behave.

Respondents are asked fo mdlcate the extent to which each statement pertams to them personally.

Tn order to complete the questionnalre the respondents read each statement carefully and decide

' ‘:how much it pertains to them personally. Using the 5-pont Likert scale ranging from strongly

' disagree (1) to strongly agree (5). High score indicates positive perception of body image, while

£

low score mdlcates negatlve perception of body 1mage In the current study, the researcher report

a Cronbaeh s alpha eoefﬁelent of 0. 88

'35 PROCEDURE

The researeher took permissi‘ori from leaders of fellowsilips and mosques before
admini'atering due'stiorinair'es to their mernbers. The researcher also individually sought the
C.:(‘L)lrl.SGl-l"l‘E of the participants_ before administering the questionnaire o them. Questionnaires were
adminiistered -"at sehool',_fellowsiiip,' .moques and hostels of the partic:ipants. Three hundred and
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, twenty (320) questionnaires were distributed all together, but 315 questionnaires that were

propetly completed were used for data _anallyses in the study.

36  STATISTICAL TOOLS
| Data 'Colle‘cte_d‘ were aﬁalyzed USing Statistical Package for Social Science (SPSS)
software 'p_ac':kége. bemographic characteristi@ of the participants were analyzed using
descyiptive' statistics such as mean, standard  deviation, frequency table and percentages.
~ Hypotheses stated Wheré tested using infgren‘;ial statistics ;Jf t-test fér indépendent sample and
Oné-Way A_nalysis of Varieince..Speéiﬁce.llly, hypothcées oné and two were tested using t-test for
- ; inde‘péndér_ﬂ: samples -;co determine significant differences in groups. The third hypothesis was

-' tel;;;t'ed uSin‘g g.one way ANQVA in orde_r fo compare mean differences in the various levels of

~ study on assertiveness.
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CHAPTER FOUR

RESULTS

ﬁypothesis bne
| Hypotiiesis one stated that female university students who have positive perceptions of their
bbdy‘?image Weuld sigﬁiﬁcantly report higher assertiveness than those who have negative
pe}ception of their -boldy image. The hypothesis was tested using t-test for independent samples,
" "The result is _'presented in table 4.1.

Table 4.1: t-test Summary Table showing positive and negative perceptlon of body image
on assertiveness among female university students

Perceived Body Image N Meah SD df t P

Assertiveness -~ Positive Perception - 198 9540 17.65 313 = 4.13 <05
' Negative Perception 117 86.16 . 21.55

: In: Table.4.1,r'the result showed that female university students who were positive in
. p__erceptiOn.of. body image.' (M = 95.40, SD = 17.65) were significantly higher in assertiveness
_ than those who were negative in perce}etion of body image (M =86.16, SD = 21.55), (t (313) =
4. 13; p<0. 5) The result 1mp11es that perception of body image has significant influence on level

of assertlveness among female umverSIty students. The hypothesus was accepted

" Hypothesis Two
Hypothe51s two stated that female studcnts who were high in self-esteem would significantly
_ report h1gher assertlveness than those who were low in seIf—esteem The hypothe51s was tested

using t-test for independent samples. The result is presented in Table 4.2.
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Table 4.2: t- test Summary Table showing high and low self-esteem on assertiveness among

. female university students

‘Self-esteem N Mean SD Df T P
A_sscrtiveness Low 159 88.43 1845 313 -3.28 <05

High 156 9558 20.28

In Table 4.2,'the result showcd'that'participants who were high in self-esteem (M=95.58,
- SD ='20.28j were significantly higher in asserﬂvene’ss than fhose who were low in self-esteem
'7‘ (M= 88.43, SD = 18.45), t(313) = -3.28; p<.05). This result implies that self-esteem has a
| significant influence on é,s-sertivenes_s among female university students. The hypothesis was

accepted.

Hj}pofhesis Th.ree.

" _Hypothesis thr¢¢ statéd that female university students of 100 level of study would significantly
report highér assertiveness than those of 200, 300, 400 and 500 levels of stud&. The hypothesis
.' was fested using One-Way ANOVA. Thé result is presented in Table 4.3 |

Table 4.3: One-Way ANOVA Summary Table showing 1nﬂuencc of level of study on
assertiveness among female university students

Source ‘ -~ Sum of Squares . Df Mean Square F P
- Between Groups - 1183.49 4 295.87 0.76 >.05
- Within Groups 120389.26 310 388.35

_Total 12187275 314

In Table 4.3, the result showed that 100 level fe@ale university students (M = 92.06)

were -ﬁot mgmﬁcantly dlfferent in level of assertiveness from those in 200 (M=91.32), 200 (M=
| 95.57), 400 (M— 88.95) and 500 (M = 89.50), F(4, 310) =0.76, p > .05. The result implies that
R "lével of study has no significant influence on aésertiveness among female unjversity students.

Hypothesis three is rejected_.
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CHAPTER FIVE

' DISCUSSION, CONCLUSION AND RECOMMENDATIONS

5.1 DISCUSSION, )
- The main fOcus of this study was to assess the influence of perceived body image and
se1f~esteem on assertlveness among female studems in Federal Umvers11:y, Oye Ekiti, E1<1t1 state,
"‘ngerma It was hypothe31zed that female university students who have positive perceptions of
| ‘_ | their body, image would signiﬁeaﬁtly report higher as_sertiveness than those who have negative
percep‘eion of their body image The 'hybothesis was conﬁrmed in this study. The findings
suggested that the level at wh1eh female umversr[y students pay attention to their body have
posmve effect on how they assert themselves in the public. This finding is in line with some of
-thle prev1ous stud1es that- had reported the relationship between perceived body image and
E assertiveness. For ex'elmples, the present study supports Carroll and Spangler (2001); Spangler
(2002) who reperted_ that_dysfunctional beliefs about appearance were foundr to be predictors of
| body image, body-dissatisfaetion, valui.r.lg,of thinness, and self-esteem. Dysfunctional beliefs
aboﬁt aplsearance svere als.o' -fouhd 1o plaf central roles in ceusing eating disorders. People with
. lugh levels of dysfunctlonal beliefs about appearance tend to have high levels of dietary
1—l restrleuon (Spangler 2002),
_ 'Qalsy (2016) found out m his research on body image and self-esteem that Body image is
~ an essential part of pefsohality, which can be \;iewed from the way the inelividual views his/her
bedy,the iﬁﬂuence of society, eultllre, and persenal experience. Body image is also affected by
b_iologieal cognitive a1id emotional'f.actors; this will affect the psychological health of the human

: ‘being. Adolescents concentrate on their bodies; they consider their body as an integral part of
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| their self-concept. Thelstudy results indicafed a positive relation between Body image and self-
eé_f;eem; the males were more satisfied with their body image, so their .self-esteem was higher
| than females;“meanwhile fkem.ales were mbre affected by others' views about their body, weight,
' cheight, and society sta.ndards about beauty and attraction. Blum et al (2004) revealed that female
athletes and non-athletes had very different body-image perceptions and all athletes had a better
_ body-imagé perceptibn. | Also, Stetling et al. (2003) shows that Self—obj'ectiﬁcation and
| appea;anée-related grounds for exercise were signiﬁcantly negatively related to body
. ﬁ; satisiféctidx;, body estéém’,. and self-esteem, and functional reasons for use were positively related
) to‘ each of'thcée outcome measures. The present study haé howéver showed that level at which
_ﬂie in.,d_'ividual _lfemale students see fheir body structure, whether positively or negatively

, inﬂﬁences them to- expresé‘fhemsglves without fear |
- The second hypofllesis stated that female students who Were high in self-esteem would
significantly gepoxt hi.glher 'assert'ivéness than those who were low in self-esteem. The hypothesis
:was confirmed in the study. The finding showed that self-esteem influenced assertiveness. It
means that female university students who have a higher self-esteem tend to report higher
: asseftivenéés. The p‘resrenlt finding supports a lot of studies. For example, the present study is in
line With Yamagishi’s (2007) ﬂnding that self—estcém was positively related with assertive
o ‘_' b(;h_éviour.-. The cufrexit study also supporfs Umals’ 0(2012) report that self-esteem can be
enhanced byf'assertive behaviour and both of these have a positive relationship. The current
' ﬁndingi correspohds with _the finding of I(aragoglu (2008) that nursing students had highest
" scores on self and assertive behaviour. According to Murphy (2007), there is a correlation
- between selffe.steelﬁ and asser.tivgnes's scores and this is in line with the current finding.

- Humphreys ( 1993) aI_So indicated that, people with assertiveness and high self-esteem exhibit the
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same behaviors. In addition, the study ,.Suggested that, low self-esteem may cause aggressive and

passive persona_lity traits while high self-esteem may produce assertive personality traits. The

study therefore suggested that when female students have a positive regard or worth of
themselves théy tend tdexpress themselves without fear.
Thé_third hypothesis stated that female university students of 100 level of study would

signiﬁcantiy report higher assertiveness than those of 200, 300, 400 and 500 levels of study. The

- hypothesis- was not confirmed in the study as there was no significant difference in the level of

assertiveness of female undérgraduafe students based on their level of study. This is contrary to

o repdrfs frt)m Ghada, Eid,‘,& Eldosoky 2014 who assessed assertiveness and stress levels among
' Uﬁdergrad’uaté Nursing Students at Menoufyia University. It was concluded that second year

, n‘ursin_g students had_higher__ meﬁn as'sertiv_eness scores than fourth year nursing students, Aléo,

_ Begley& Glacken, 2004 discoyered that Iﬁsh nursing sfudents had changing levels of

_ assertivel1ess as demonstrated in the change in a.ssertiveness levels between pre-registration and
when they api:)r_oachec_ll COmﬁletiOn of theﬁ three-year education program, There is no difference

in line with the comparative nature of level because the variables are generally perceived as in

gender orientation and not in position or attainment orientation of the individual females.

&

52, CONCLUSION

The presented study had revealed some interesting outcomes that required concrete

conclusions. ‘Generally, the study has showed that perceived body image and self-esteem have
- great influence on assertiveness among female university students. The specific conclusions are
‘ thaf percetved body image does have a direct influence on assertiveness among female students.

- Also that self-esteem does have a direct influence on assertiveness among female students.
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However, level of study does not have any influence on how female university students express

“theit opinions in the public.

5.3 IMPLICAT_IONS AND RECOMMENDATIONS
| : -Major ﬁndings.of-_fhe current study iniply that how female university students express
tﬁsir fe_:elings_ or opihioné has a link with the 'way they view their body image and the level of
r,egard.they .give‘to _fhenriselve's. -Based.on these ﬁndings, the researcher recommends that
| Hperceived‘ bbdy imége and self—esteelﬁ should be taken into cdnsiderati’on in designing
assertivenéss and interpersonal skills for female univérsi‘;_y _s.tudent_in' order to enhance their
: con_ﬁdenc_e'.i Also, fe@alé students should be aencoura-ged to have :a positive look of their body
image as Well as to have ﬁuch self-worth. It is recommended that females should make sure
: they'_put 1n place all neces;sary ingredients that can make them satisfied with their body stature
" and have -a,-}-lealthy self-esteem. The researcher also recommends that assertiveness skills
: prograr_hs Vshould be que available for all female university students irrespective of their level of

- study.

5.4 LIMITATION OF STUDY
One 6f ltlhe lilnitatioﬁs tQ the -study is that many of the respondents to the questionnaires
were: reluctant in. éollectihg the questionnaires. The researcher thérefore encouraged the
' respondel_lt's to help oﬁt bﬁt many of them did this réluctantly which might have had negative
: inﬂugnce on their response. With tﬁis in ﬁlind, generalizing findings of this study to other female
. univlersityl students fn Nigeria should be taken with caution. Another Iimifation is that data were

¢¢llected through an accidental sampling strategy. This strategy was most appropriate for the
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térget population of female university students. This approach would have been more scientific if
random selection method was used. In spite of all these aforementioned limitations, the study has
been able to show that perception of body image and self-csteem are relevant in how female

utiiversity students express their feclings and opinions in the public.
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APPENDIX
DEPARTMENT OF PSYCHOLOGY
FACULTY OF SOCIAL SCIENCES

FEDERAL UNIVERSITY OYE-EKITI
(FEMALE STUDENTS ONLY)

Dear Respondent,
This questionnaire was designed to seek information for research purposes. Your name is not

required, rather your honest and o
- All information given is as

purposes.

. SECTION A )
-Demography Informatio
- CAge: ..., e
. Religion: Christianity [ |Islam [ ] Other Religion [ ]
Level: 100 [~ ]200] - ] 300 1400] 1500 ]

Faculty:‘ Art | | Education [ ] Sciences [ ] Social Sciences [ ] Agriculture |

" Engincering [ -] Management Sciences [ ]
SECTION B: Instructions: Below is a list of statements dealing with your general feelings about
- yourself. If you strongly agree, .circle SA. If you agree with the statement, circle A. If you

pen response are needed. There is no right or wrong answer.
sured utmost confidentially and will be used Snly for the research

]

disagree, circle D. If you strongly disagree, circle SD.

S/N | ITEMS | , SA A D[SD |

1. On the whole, I am satisfied with myself :
2. At times, T think I am no good at all

3. I feel that T have a number of good qualities.

4. I am able to do things as well as most other people.

5. - !Tfeel I do not have much to be proud of,

6. I certainly feel useless at times. ,

7. I feel that I’m a person of worth, at least on an equal plane with othérs,

8. I wish I could have more respect for myself, '

9. All'in all, T am inclined to feel that I am a failure,
-[10: | Ttake a positive attitude toward myself,

SECTION C: Please respond to the following statements régarding the way you express
yourself by ticking the number from 0-to 4 as each applies to you as follows: Always = 0,

Usually = 1, Sometimes = 2, Rarely = 3, Never = 4,
| SN | ITEMS K _ 011123 4
1. | I'ignore it when someone pushes in front of me in line.
2. [ find it difficult to ask a friend to do a favour for me.
3. | If my boss/supervisor/lecturer makes what I consider an unreasonable
request, [ do have difficultly saying no. .
4. I am reluctant to speak to an attractive acquaintance (i.e. friend) of the
opposite sex. - _
5. It is difficult for me to refuse unreasonable requests from my parents,
6.. |l "do find it difficult to accept compliments from my
| boss/supervisor/lecturer - B
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I do express my negative feelings to others when it is appropriate.

7.
8. I do freely voluntéer information or opinions in discussions with people
‘ | whom I do not know well. '
9. | If there was a - public figure whom I greatly admired and respected at a
: large social gathering, T would make an effort to introduce myself,
100 |1 often openly express justified feelings of anger to my parents
11. If I have a friend of whom my parents do not approve, I do make an
‘ effort to help them get to know one another better.
12. 7 If I was watching a TV program in which T was very interested and a
close relative was disturbing me, I would ask them to be quiet.
13," | I do play an important part in deciding how my close friends and 1 spend
_, my leisure time togéther. :
14. | If T am angry at my boyfriend/girlfriend, it is difficult for me (o tell
|- | him/her '
15.. | If a friend who is supposed to pick me up for an important engagement
| calls fifteen minutes before he/she is supposed to be there and says that
he/she cannot make it, I do express my annoyance, _
16. [Ifinarushl stop by a supermarket to pick up a few items, I would ask
| to go before someone in the checkout line.
17. 1 Ido find it difficult to refuse the requests of others.
18. | If my lecturer or supervisor expresses opinions with which I strongly
o disagree, I do venture to state my own point of view, _ _
19. 1If I have a close friend whom my boyfriend/girlfriend dislikes and
| constantly criticizes, I would inform him/her that I disagree and teli
. himvher of my friend’s assets. :
20. | Tdo find it difficult to ask favours of others.
21. | If food which is not to my satisfaction was served in a good restaurant, I
.| would bring it to the waiter’s attention. '
22. | Tdotendto drag.out my apologics. .
23. | When necessary, I do find it difficult to ask favors of my parents, ¢
24. | Ido insist that others do their fair share of the work/assignments.
- |.25. | T'do have difficulty saying no to salesmen.
.| 26._- | L.am reluctant to speak up in a discussion with a small group of friends.
1 27.. | I do express anger or annoyance to my lecturer or supervisor when it is
B justified. -
28. | Ido compliment and praise others.
29. | Idohave difficulty asking a close friend to do an important favour, even
' | though-it will cause him/her some inconvenience. ,
30, If a close relative makes what [ consider to be an unreasonable request, I
. | do have difficuity saying no. , _
31. | If my lecturer or supervisor makes a statement that I consider untrue, I
1 | do question it aloud. - B
32. | If T find myself becoming fond of a friend, T do have difficulty
- expressing these feelings to that person.
33.

I do have difficulty exchanging a purchase with which I am dissatistied.
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- [34

4

If someone in authority interrupts me in the middle of an important
conversation, I do request that the person wait until I have finished.

35. I'If a person of the opposite sex whom | have wanted to meet directs
attention to me at a party, I do take the initiative in beginning the
conversation, , . :

36. I do hesitate to express resentment to a friend who has unjustifiably

.| criticized me. ' . ' h
37. ! If my parents wanted me to come home for a weekend visit and 1 had
: . | made important plans, I would change my plans.
138, | I'am reluctant to speak up in a discussion or debate,
| 39, | If'a friend who has borrowed N35000 from me seems to have forgotten

3 about it, it is difficult for me to remind this person.

40 If my lecturer or supervisor teases me to the point that it is no longer

| fun, T do have difficulty expressing my displeasure.

41. | If my boyfriend/girlfriend is blatantly unfair, I do find it difficult to say

. | something about it to him/her. _

42. | If a clerk in a store waits on someone who has come in after me when I

am in  rush, I do call his attention to the matter.

43. | If I lived in an apartment and the landlord failed to make certain repairs
after it had been brought to his attention, I would insist on it.

I do find it difficult to ask my lecturer or supervisor to let me off early.

45. |1 do have difficulty verbally expressing love and affection to my

' boyfriend/girlfriend.
' 46. - | T do readily express my opinions to others.

47. If a friend makes what I consider to be an unreasonable request, I am
able to refuse. : '

SECTION D: The following stdtem‘ents are about how people might think, feel, or behave. You

are asked to indicate the extent to which each statement pertains to you personally using the scale
-below to indicate your level of agreement to disagree to each of the statement: Strongly Disagree
- := 8D, Disagree = D, Undecided = U, Agree = A, Strongly Agree = SA

S/N

ITEMS ‘ SD

D

U

A

SA |

Before going out in public, I always notice how I look.

T am careful to buy clothes that will make me look my best -

1 I would pass most physical-fitness tests,

It is important that I have superior physical strength,
My body is sexually appealing '

| [am not involved in a regular exercise program.

- Iike my looks just the way they are.

I check my appearance in a mirror whenever I can.

R S ISP T TSI

Before going out, I usually spend a lot of time getting ready.

H
&

My physical endurance is good.

—
—

Participating in sports is unimportant to me.

_.
b2

I do not actively do things to keep physically fit.

—
2

Most people would consider me good-looking,

—
b

It is important that I always look good.
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15. | T'use very few grooming products.

| 16. | Ieasily learn physical skills.

17. | Being physically fit is not a strong priority in my life,

18, | Ido things to increase my physical strength.

19.. | Tlike the way I look without my clothes.

20. | I am self-conscious if my grooming isn’t right

21. | I'usually wear whatever is handy without caring how it looks

22.- | I'do poorly in physical sports or games.

23. | I'seldom think about my athletic skills.

.24, | I work to improve my physical stamina.

1 23. | Ilike the way my clothes fit me.

26. | Idon’t care what people think about my appearance.

27. | I'take special care with my ha1r _grooming,

28. | I dislike my physique.

|29 | Idon’tcare to improve my abilities in physwal activities

30. | Ttry to be physically active,

31. | I am physically unattractive.

32. | I never think about my appearance.

33, (lam always trying to improve my physical appearance,

34. | I am very well coordinated.

35 1 play a sport regularly throughout the year.

36. | Ithink I am overweight

37. | From looking at me, most other "people would think T am
overweight '

. Thank you.
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